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What are Prob lem Solv ing-Skills? 

We are con stantly en gaged in prob lem solv ing, whether it be get ting out of a traf fic jam, program ming the 
VCR, or do ing a cross word puz zle.  The so lu tion to any prob lem, con crete or ab stract, re quires cer tain ba sic 
men tal skills like mem ory, plan ning, and rea son ing.  Many chil dren who are deaf- blind, how ever, be cause of 
lim ited vis ual and audi tory in for ma tion, are not able to in de pend ently solve the typi cal prob lems which arise 
in their physi cal worlds such as open ing a door, go ing around an ob sta cle, learn ing how a new toy works, or 
search ing for a lost ob ject.  Chil dren who do not ex pe ri ence suc cess in these situa tions are of ten un will ing to 
tackle new prob lems and  can be come pas sive or un mo ti vated to ex plore their en vi ron ments.  They may even 
“learn” to be come help less and overly de pend ent on oth ers. 

Char ity Row land and Phil lip Schweigert have de signed a proj ect to help chil dren who are deaf- blind de velop 
the skills to solve real- life prob lems. Dr. Row land and Mr. Schweigert rec og nized that the solu tions to many 
typi cal prob lems are well within the grasp of most chil dren.  Con sider the ex am ple of a ball roll ing un der a 
chair. There are sev eral pos si ble so lu tions, such as us ing a stick to get at the ball, ask ing some one for help, or 
go ing be hind the chair to gain ac cess.  Each so lu tion re quires cog ni tive skills such as rec og niz ing ob sta cles, an
tici pat ing the where abouts of the ball, en gag ing in a sys tem atic search, or per ceiv ing other ob jects as tools.  But 
Dr. Row land and Mr. Schweigert be lieved that the tra di tional ways of learn ing cog ni tive skills—sort ing 
shapes or count ing ob jects, for ex am ple—would not pre pare these chil dren to be come bet ter prob lem solv ers. 
Their ap proach was to ob serve, in stead, how chil dren deal with “eve ry day” prob lems, iden tify what skills 

were natu rally in volved, and then think of new and en
joy able learn ing ac tivi ties that could be im ple mented in In This Issue school and at home. 
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putt ing toys away) and check off the state ment that best 
de scribes their child’s abil ity in the skill area.  Three of 
such skill ar eas are il lus trated in Fig ure 1. The other as
sess ment tool, de signed for ed u ca tors, is the “School In
ven tory of Prob lem Solving Skills,” or SIPSS.  The SIPSS 
is an in ven tory of the same 33 skill ar eas, but em pha 
sizes those prob lem-solving sit u a tions that might arise 
in the school and class room (e.g., look ing for sand wich, 
turn ing on the com puter, lo cat ing class room, putt ing 
Legos to gether).  On the SIPSS, space is pro vided to in
di cate in which class room ac tiv i ties each skill is dem on 
strated and whether op por tu ni ties are pro vided for the 
stu dent to use each skill. 

Al though both the HIPSS and SIPSS can be scored, 
there are far more im por tant out comes. These in stru 
ments 

•	 Docu ment that all chil dren who are deaf- blind ex
hibit at least some ba sic problem- solving skills. 
These skills are usu ally over looked in more tra di 
tional forms of as sess ment. 

•	 High light skills that are in volved in typi cal home 
and class room rou tines and pro vide mul ti ple ex
am ples of each skill.  No spe cial tasks, ma te ri als, 
or in stru ments are re quired. 

•	 Help par ents and teach ers think of eve ry day ac
tivi ties as natu ral op por tu ni ties for chil dren to 
gain ex pe ri ence and con fi dence in solv ing prob
lems. 
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•	 Sug gest the ma te ri als and situa tions that can 
pro mote greater in de pend ence in prob lem 
solv ing skills. 

•	 Point to the simi lari ties and dif fer ences in the 
problem- solving op por tu ni ties a child might 
have be tween home and school. 

How Can We Promote

Problem-Solving?


Once the as sess ment of a child’s problem- solving 
skills is com pleted, in ter ven tion pro grams for 
school and home can be de signed.  In this proj ect, 
the HIPSS and/or the SIPSS were com pleted for 
105 dif fer ent chil dren with deaf- blindness.  For 68 
of those chil dren, both the HIPSS and the SIPSS 
were com pleted.  The chil dren were from the states 
of Wash ing ton, Ore gon, New York, Texas, Ver
mont, Mary land, In di ana, and Mas sa chu setts. 
Within the state of Ore gon, Dr. Row land and Mr. 
Schweigert worked with teach ers, thera pists, and 
par ents to iden tify and cre ate ac tive learn ing ex pe 
ri ences to pro mote problem- solving skills.  The 
SIPSS was of ten used to gen er ate an in ven tory of 
the op por tu ni ties that were oc cur ring al ready for 
other stu dents in the class room to use each skill. 
This in for ma tion was then used to sug gest ways to 
ad dress spe cific skills for the tar geted stu dent. 
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Problem- solving skills give chil dren in de pend ence 
and the abil ity to adapt to dif fer ent situa tions, ma te 
ri als, per sons, and en vi ron ments, and al low them to 
par tici pate more mean ing fully in ac tivi ties of eve ry 
day life. These skills pro mote self- confidence and 
mo ti va tion.  Through their re search, Dr. Row land 
and Mr. Schweigert have iden ti fied some ef fec tive 
ways to pro mote these im por tant skills in nor mal 
daily rou tines: 

•	 We tend to do things for our chil dren to “help 
them” or save time. When ever pos si ble, give 
chil dren the op por tu ni ties to per form or ac tively 
par tici pate in even the most mun dane tasks (e.g., 
wip ing face with cloth, search ing for coat, un
wrap ping candy, put ting used nap kin in trash). 
In her ent in these tasks are ba sic but es sen tial 
problem- solving skills. Just as im por tant, each 
time a child solves a prob lem, no mat ter how 
sim ple, the child’s mo ti va tion and self
 confidence are raised. 

•	 We can think about how fa mil iar items (e.g., 
comb, milk con tainer, liq uid soap dis penser, 
light switch, mu sic cas sette box, candy wrap per) 
can be used to teach ex plo ra tion, ac cess to, and 
use of ob jects.  Chil dren who gain ex pe ri ence 
with a greater va ri ety of items that pro vide op
por tu ni ties to use problems- solving skills bene
fit from in creased cog ni tive op por tu ni ties and, 
of ten, com mu ni ca tive op por tu ni ties. 

•	 As sess ment of problem- solving skills might best 
be done in the con text of eve ry day class room 
and home ac tivi ties by per sons who are fa mil iar 
with the child. 

•	 If we think about ba sic rou tines (e.g., hold ing a 
hair brush the right way, in sert ing a straw into a 
cup, or turn ing a door knob) as prob lems to be 
solved, the op por tu ni ties for help ing a child gain 
cog ni tive skills are al most lim it less. 

•	 Even though a child may learn a par ticu lar skill 
with par ticu lar ma te ri als (e.g., open ing the lid of 
a con tainer), one can not pre sume that the child 
will “gen er al ize” that skill to other situa tions 
and ma te ri als.  It is, there fore, im por tant to pro
vide many “gen er ali za tion op por tu ni ties.”  That 
is, one should teach the same skill in dif fer ent 
rou tines.  Tak ing a cookie out of a jar, a toy out of 
a toy chest, and a sand wich out of a bag are ex
am ples of the same ba sic skill, but know ing how 
to do one does not nec es sar ily mean that the 
child who is deaf- blind knows how to do the 
other. 

•	 It is very im por tant that par ents and teachers 
com mu ni cate with each other about what skills 
they ob serve in the child.  Dis pari ties might ex ist 
in the op por tu ni ties a child may have to en gage 
in prob lem- solv ing at home as op posed to in 
school. Look at these en vi ron ments to see how 
op por tu ni ties for prob lem solv ing may or may 
not be pres ent. No tice what problem- solving 
skill ar eas have or have not been ob served.  Con
sider all the ways to ex pand, not nec es sar ily du
pli cate, the problem- solving ex pe ri ences a child 
that a child may face. 

•	 We can ob serve other chil dren to see how they 
ma nipu late and ex plore ma te ri als to dis cover 
tips about how oth ers ap proach or take ad van 
tage of problem- solving op por tu ni ties. These 
tips can sug gest ideas for de sign ing ac tive learn
ing ex pe ri ences for the child who is deaf- blind. 

•	 We can make the “prob lem” to be solved in creas 
ingly chal leng ing for the child.  Hav ing mas
tered the ba sic skill (e.g., walk ing to the slide 
from 2 feet away), the child can draw upon his or 
her ex pe ri ence to at tempt the same task un der 
dif fer ent or more dif fi cult con di tions (e.g., lo cat 
ing the slide from a greater dis tance or from a dif
fer ent start ing point). 

For more in for ma tion about this proj ect, or to ob tain 
cop ies of the most re cent ver sions of the HIPSS and 
SIPSS, con tact 

Dr. Char ity Row land 
Ore gon Health Sci ences Uni ver sity 
Cen ter on Self- Determination 
3608 S.E. Pow ell Boule vard 
Port land, OR, 97202 
(503) 232-9154 
Dr. Row land and Mr. Schweigert are con tinu ing to study the va lid ity 
and util ity of these as sess ment in stru ments in a cur rent proj ect on cre
at ing class room en vi ron ments that nur ture in de pend ence for chil
dren who are deaf- blind. 

Char ity Row land and Phil lip Schweigert pro vided the writ ten and in
ter view in for ma tion for this ar ti cle, which was pre pared by Har vey 
Mar as part of DB- LINK’s Research- to- Practice Ini tia tive. 
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Trans dis ci pli nary

Activity- Based As sess ments for


Stu dents who are Deaf-Blind

Sandi Baker, M.Ed


and

Jen ni fer Grisham- Brown, Ed.D.


Stu dent as sess ment has long been a source of frus
tra tion for pro fes sion als who work with stu dents 
who are deaf- blind.  The Uni ver sity of Ken tucky 
Deafblind Pro ject cur rently pro vides tech ni cal as sis 
tance to lo cal school dis tricts to pro vide trans dis ci 
pli nary activity- based as sess ments for stu dents on 
the Ken tucky Deafblind Cen sus. In trans dis ci pli 
nary as sess ment,  mem bers from a va ri ety of dis ci 
plines work to gether to evalu ate and plan 
edu ca tional pro grams and to trans fer in for ma tion 
across dis ci plines. 

The use of a trans dis ci pli nary play- based, as sess 
ment ap proach with young chil dren (6 months to 6 
years) has been docu mented by Lin der (1993).  For 
pro gram plan ning pur poses, the UK Deafblind Pro
ject adapted this model to as sess school- aged stu
dents who are deaf- blind. For many stu dents in 
Ken tucky this type of as sess ment has also been used 
to ful fill the re quire ments of the 3- year evalua tion. 
In this ap proach, stu dents par tici pate in pre ferred, 
age- appropriate ac tivi ties and are as sessed by a 
trans dis ci pli nary team of pro fes sion als and fam ily 
mem bers who “share a com mon phi loso phy and 
goals.” (Schwartz & McBride, 1995). 

Most tra di tional as sess ment tools used with stu
dents who are deaf- blind are stan dard ized and 
deficit- based, and they evalu ate stu dent skills in 
non func tional, iso lated set tings. As a re sult, in for 
ma tion gained from these as sess ments is gen er ally 
not use ful for pro gram plan ning.  Trans dis ci pli nary 
as sess ments, on the other hand, fo cus on stu dent 
strengths, ac tive fam ily in volve ment in the en tire 
pro cess, and as sess ment in natu ral en vi ron ments 
while the stu dents are par tici pat ing in age
 appropriate ac tivi ties.  Be cause many ar eas of de vel 
op ment are in ter re lated, this type of as sess ment can 
lead to a more ho lis tic view of the stu dent.  (Lin der, 
1993). 

Re sults of this type of stu dent as sess ment in clude 
fully in te grated, nondiscipline- specific re ports and 
rec om men da tions, func tional, activity- based 

IFSP/IEP/ITPs, and edu ca tional pro grams that are 
rele vant and mean ing ful. 

The role of the pro fes sional co or di nat ing the trans-
dis ci pli nary as sess ment is mul ti fac eted.  As soon as 
you re ceive the re quest from the school dis trict, con
sider doing the fol low ing: 

Es tab lish your role EARLY.   Clar ify what you can 
and can not do to fa cili tate the as sess ment (see below 
for co or di nat ing the lo gis tics). 

Es tab lish the lines of com mu ni ca tion.  Clar ify with 
whom you will com mu ni cate and who will con tact 
and con tract with the team mem bers. 

Work with the school com mit tee to iden tify ar eas 
of need. This will help you iden tify which dis ci 
plines will be in volved in the as sess ment. 

Es tab lish the pur pose of the as sess ment (Is it for a 
3- year evalua tion?). 

Pro vide a list of pro fes sion als. It is es sen tial to 
main tain the in teg rity of the as sess ment pro cess. 
You will need to pro vide the decision- making com
mit tee with a list of pro fes sion als who un der stand 
this kind of as sess ment pro cess and who have ex pe 
ri ence with stu dents who are deafblind. 

Logistics 

As part of the pre limi nary work, you will also need 
to con cern your self with the lo gis tics of the as sess 
ment. 

Sched ule time, date, and lo ca tion.  This should be 
con ven ient for the fam ily, as well as fa mil iar to the 
stu dent. 

Pro vide school dis trict with in for ma tion. The 
school dis trict will need to know how to con tact the 
pro fes sion als who will be in volved with the as sess 
ment and also what their fees will be. 

The fol low ing steps will help you de sign and im ple 
ment the trans dis ci pli nary activity- based as sess 
ment: 

Se lect the as sess ment ac tiv ity.  To iden tify pos si ble 
as sess ment ac tivi ties, con sider fam ily and stu dent 
pref er ences as well as fam ily and school sched ules 
and ac tivi ties.  For ex am ple, you may choose mak
ing a snack as a vi able as sess ment ac tiv ity. 

Iden tify all ma te ri als to be used. Con sider how 
age- appropriate these ma te ri als are, as well as any 
ad ap ta tions or modi fi ca tions that may be needed. 
These may in clude con sid era tion of color/con
trast/size of ma te ri als, adap tive switches, if nec es 
sary, place ment of ma te ri als, and the stu dent’s 
mode of com mu ni ca tion. 
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De ter mine which skills you wish to as sess.  Ask 
what skills the stu dent needs to have in or der to par
tici pate in this ac tiv ity. You may ob tain in for ma tion 
by ob serv ing some one per form the ac tiv ity.  You 
may also ex am ine the skills that are listed on stan
dard ized (discipline- specific) as sess ment tools in 
the fol low ing cate go ries: fine mo tor, gross mo tor, vi
sion, audi tory/hear ing, so cial, cog ni tive, com mu ni 
ca tive, ori en ta tion and mo bil ity.  (See Sam ple 
As sess ment: “Mak ing a Cracker Snack and Or ange 
Juice Shake.”) 

Con duct a task analy sis. Ask what the fa cili ta tor 
must do to make sure all skills are ad dressed dur ing 
the as sess ment. 

Iden tify per son nel.  These may in clude the fol low 
ing: 

Ac tiv ity fa cili ta tor:  Some one who knows the stu
dent. This is the pri mary per son to in ter act with 
the stu dent dur ing as sess ment. 

Ob serv ing team mem bers: Pro fes sion als from 
vari ous dis ci plines who will pro vide the fa cili ta 
tor with in put as needed or re quested.  For ex am 
ple, the speech thera pist may ask the fa cili ta tor to 
with hold ma te ri als to de ter mine if the stu dent 
will make re quests; the physi cal thera pist may ask 
the fa cili ta tor to po si tion the stu dent a cer tain 
way. 

Par ent fa cili ta tor: This per son, the most im por 
tant mem ber of the team, should be avail able to 
give in put, vali date the in for ma tion, and as sist in 
fa cili tat ing as sess ment ac tivi ties as needed. 

If, fol low ing the as sess ment, more in for ma tion is 
needed, you may wish to con duct an ad di tional as
sess ment ac tiv ity with the stu dent. On the other 
hand, it may be more help ful to have a dif fer ent 
team mem ber con duct the origi nal ac tiv ity.  If still 
more in for ma tion is needed, you may wish to con
duct a more tra di tional, iso lated as sess ment with 
the stu dent. 

Once the as sess ment is com pleted, you will wish to 
do the fol low ing to gen er ate a re port: 

Problem- solve with the as sess ment team to come 
up with rec om men da tions that are non dis ci pline 
spe cific and that in clude nec es sary ad ap ta tions and 
modi fi ca tions to cur ricu lum, ac tivi ties, and ma te ri 
als. 

Col lect a one- page sum mary from each team mem
ber. 

Sub mit the in te grated re port to the school dis trict. 

For fur ther in for ma tion re gard ing as sess ment ac
tivi ties and de vel op ing as sess ment pro to col, con tact 
the Ken tucky Deafblind Pro ject at  (606) 257- 7909. 
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Sam ple As sess ment: Mak ing Cracker Snack 
and Or ange Juice Shake 

Ma te ri als: crack ers, cheese, other top ping(s), or
ange juice, milk, va nilla, ice cubes, blender, cups, 
plates, mix ing spoon, meas ur ing spoons/cups, 
nap kins, apron, adap tive switch, con trol unit 

Skill cate go ries: 
Fine Mo tor: 

Grasp ma te ri als to make snack 
Type of grasp: _____ 

Bring hands to mid line dur ing cook ing 
Turn/open lid on cheese, milk, va nilla 
Pour from con tainer 

Or ange juice, milk, ice cubes,
 va nilla into blender 
Or ange juice shake into cups 

Open pack ages (e.g. box/bag of crack ers,
 or ange juice) 
Lo cate vis ual tar get and place item on
 tar get 
Other: 

Gross Mo tor: 
Move to kitchen area 

From: _____ 
Stand while par tici pat ing in ac tiv ity 
Sit in chair in de pend ently while do ing
 ac tiv ity

Other:


Vi sion: 
At tend to large/small ob jects in vis ual
 field 
Visu ally fo cus on per son 
Visu ally fol low a mov ing per son 
Look to ward light source 
Visu ally lo cate ob jects 
Track ob jects hori zon tally/ver ti cally 
Scan ob jects 
Watch things hap pen in sur round ings 
Visu ally lo cate, then pick up dropped
 ob jects 
At tempt to se cure ob jects be yond reach 
Con sis tently rec og nize/dis crimi nate
 (food) ob jects 

Ex hibit depth per cep tion 
Other: 

Audi tory/Hear ing: 
Be aware of voices/en vi ron mental sounds 
Dis crimi nate voices/sounds 
At tach mean ing to sounds/words 
Lo cal ize to sound/voice 
Imi tate sound/word 
At tend and re spond to sim ple re quests 
Laugh out loud 
Other: 
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Adap tive: 
Put on apron prior to ac tiv ity 
Other: 

So cial: 
Greet oth ers 
Take turns 
Share 
Ini ti ate, main tain, ter mi nate so cial
 con tact 
Imi tate teacher or peer mak ing snack 
Other: 

Cog ni tive: 
At tend to ac tiv ity 
Prob lem solve: 

If cup or plate are too full, gets
 an other 
Other: 

Cause/Ef fect 
Switch turns on blender 

La bel or iden tify uten sils 
Plate, cup, nap kin, blender, switch,
 spoon 
Other: 

Se quence steps to: 
Make or ange juice shake 
Make cracker snack 

Un der stand use of ob jects 
Stir or ange juice shake with spoon 
Other: 

Imi tate teacher or peer do ing task 
Iden tify item from line draw ing 
Other: 

Com mu ni ca tion: 
Make re quests 

For as sis tance 
To put more or ange juice shake in
 cup

Other:


Make choices 
Top ping to put on crack ers 
Type of cracker 
Who to get as sis tance from 
Other: 

Ask for more when plate or cup is empty 
An swer yes/no ques tions 
Fol low di rec tions for mak ing: 

Or ange juice shake 
Crack ers with top ping(s) 

Ter mi nate task when fin ished 
Ori en ta tion and Mo bil ity: 

Ex plore class room 
Be well- oriented within class room 
Search for de sired ob jects or peo ple 

Problem- solve 

Ref er ences 
Lin der, T.W. (1993). Trans dis ci pli nary Play- based 

as sess ment: a func tional ap proach to work ing with 
young chil dren. Bal ti more: Paul H. Brookes. 

Schwartz I.S., & McBride B. (1995). In struc tional 
strategies in early intervention programs for children 
with deaf-blindness. In N. Har ing, & L. Ro mer, (Eds.), 
Welcoming students who are deaf-blind into typical 
classrooms. Baltimore: Paul H. Brookes. 

Com mu ni ca tion and Cul ture:

How They Re late to Serv ice


De vel op ment and Ad vo cacy for

Peo ple Who Are Deaf- Blind


A Re port on a Pres en ta tion by Dr. Harlan


Lane at the Hilton/Perkins National

Conference On Deafblindness


Peggy Mal loy 

The hu man brain has a re mark able abil ity to adapt 
to the ab sence or loss of sight and hear ing.  This 
adapt abil ity and its im pli ca tions for the de vel op 
ment of lan guage, edu ca tion, and ways of in ter act 
ing with the world for peo ple who are deaf- blind 
was the theme of a speech given by Dr. Har lan Lane 
at the Hil ton/Perkins Na tional Con fer ence On 
Deafblind ness held in Wash ing ton, D.C., last June. 
Dr. Lane, a psy cholo gist and lin guist, has writ ten ex-
ten sively about deaf cul ture and lan guage. 

This ar ti cle sum ma rizes some of the key points ad
dressed by Dr. Lane, but fo cuses pri mar ily on his 
prin ci pal theme about the im por tance of help ing 
chil dren who are deaf- blind  learn and de velop by 
sur round ing them with peo ple, lan guage, edu ca 
tional pro grams, and en vi ron ments that match their 
unique sen sory abili ties. An un der stand ing of how 
the sen sory abili ties of peo ple who are deaf- blind 
dif fer from those of peo ple who are hearing- sighted 
and the un der ly ing neu ro logi cal ba sis for this can 
help par ents, deaf- blind adults, and oth ers who 
work with deaf- blind chil dren cre ate en vi ron ments 
that will nur ture each child, pro mote lan guage de-
vel op ment and learn ing, and sup port so cial and 
emo tional needs.  As part of this, Dr. Lane sug gests 
that deaf- blind chil dren be edu cated in spe cial ized 
rather than main stream en vi ron ments. He also sug
gests the crea tion of op por tu ni ties for deaf- blind 
chil dren to form con nec tions with deaf- blind adults. 
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How the Brain Adapts 
Dr. Lane be gan his ad dress by stat ing that, just as evo
lu tion gives spe cies the abil ity to adapt to chang ing en-
vi ron ments over mil len nia, it gives us as in di vidu als 
the abil ity to adapt to our own en vi ron ments within 
our life times.  The abil ity of the hu man brain to ad just 
to or com pen sate for what he called “dif fer ent sen sory 
con figu ra tions” such as deaf ness, blind ness, or deaf
 blindness is one such ad ap ta tion. This adap tive abil ity 
is great est early in life, but can also oc cur in adult hood. 

The way the brain com pen sates for the ab sence or loss 
of a sense is by en hanc ing the func tion of the re main 
ing senses. This ad ap ta tion is called “cor ti cal plas tic 
ity.” Dr. Lane de scribed two mecha nisms by which 
cor ti cal plas tic ity can oc cur.  The first mecha nism is in
creased ac tiv ity in ar eas of the brain de voted to a par
ticu lar sense when that sense re ceives in creased 
stimu la tion. Braille read ers and string play ers, for ex
am ple, show “evi dence of in creased cor ti cal rep re sen 
ta tion of the fin gers.” 

The sec ond way in which the brain adapts is by al lo 
cat ing ar eas of the brain nor mally de voted to one 
sense to other re main ing senses. 
This is called “func tional re al lo 

Ex am ples of Mo dal ity-Ap pro pri ate

Stimu la tion


Ac cord ing to Dr. Lane, only peo ple and com mu ni 
ties who have a par ticu lar sen sory con figu ra tion 
them selves are able to cre ate or evolve the types of 
mo dal ity appropriate- stimulation—lan guage, cul
ture, and other en vi ron mental re sources—that suit 
their par ticu lar sen sory abili ties best.  Hearing
 sighted peo ple can’t do this be cause they have not 
adapted to al ter nate sen sory con figu ra tions.  For 
this rea son it is the deaf- blind com mu nity, in his 
opin ion, which is in the best po si tion to de velop the 
re sources that deaf- blind chil dren need. 

Dr. Lane gave ex am ples from the deaf com mu nity 
which il lus trate the im por tance of modality
 appropriate stimu la tion and can be used as a model 
by the deaf- blind com mu nity. 

The first ex am ple of mo dal ity ap pro pri ate stimu la 
tion that evolved within the deaf com mu nity is the 
de vel op ment of Ameri can Sign Lan guage of the 
Deaf (ASL). Ac cord ing to Dr. Lane, “There’s no 

clearer evi dence of the need for 
modality- appropriate stimu la 
tion than the sus tained fail ure ca tion.” In peo ple who are born Peo ple who are...deaf- over four cen tu ries in teach ing deaf or be come deaf later in life,  blind com mu ni cate and those born deaf to speak.” the brain al lows ar eas of the 

audi tory cor tex nor mally used in ter act with the world Speech train ing gen er ally fails, 

for hear ing to be re al lo cated to he said, with chil dren who 
were born deaf or who be came vis ual proc ess ing, giv ing deaf through chan nels that 
deaf early in life be cause it is peo ple en hanced vis ual abili ties. are dif fer ent from those 

Like wise, in peo ple who are dif fi cult to teach an audi tory 
of peo ple who are hear- lan guage to a vis ual per son. born blind or be come blind later 

in life, ar eas of the vis ual cor tex ing and sighted. “One may ac quire oral lan
guage natu rally, us ing hear-that nor mally pro cess vi sion 

may be re al lo cated to tac tile sen
si tiv ity. 

Thanks to cor ti cal plas tic ity, our brains adapt to make 
use of the senses we have avail able to us.  Peo ple who 
are deaf or blind or deaf- blind com mu ni cate and in ter 
act with the world through chan nels that are dif fer ent 
from those of peo ple who are hear ing and sighted. 
There fore, says Dr. Lane, in put from the en vi ron ment 
in the form of lan guage, so cial in ter ac tions, and edu ca 
tion should suit their own abili ties rather than those of 
hearing- sighted peo ple.  He calls this “mo dal ity 
appropriate- stimulation,” a topic he dis cussed in 
some depth, par ticu larly as it re lates to deaf- blind chil
dren and their de vel op men tal and edu ca tional needs. 
The ideal en vi ron ment for the deaf- blind child is one 
that uses lan guage, child- rearing strate gies, edu ca 
tional meth ods, and so cial in ter ac tions that match that 
child’s unique sen sory abili ties. 

ing, or one may ac quire a 
vis ual lan guage natu rally, us ing vi sion, but one can
not ac quire oral lan guage natu rally, us ing vi sion.” 

ASL is a vis ual lan guage that is ac quired natu rally 
by deaf chil dren who are ex posed to it. It has quali
ties and char ac ter is tics that make it per fectly suited 
for vis ual com mu ni ca tion.  The hand shapes and 
move ments, for ex am ple, are highly visi ble and suc
cinct and make use of space and fa cial ex pres sions. 
ASL could never have been in vented by hear ing 
peo ple, be cause they do not have the same vis ual 
abili ties as deaf peo ple. 

A sec ond ex am ple of modality- appropriate stimu la 
tion is the en tire visu ally ori ented en vi ron ment that 
deaf chil dren of deaf par ents are raised in.  Deaf chil
dren raised by deaf par ents are ex posed not only to a 
lan guage that matches their own sen sory abili ties, 
but to child- rearing tech niques and vis ual modi fi ca 
tions in the home that make it pos si ble for the child 
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chil dren, two things must hap pen. We must not con- pear ance of rights with the 
First, con tin ued growth of deaf- rights them selves. When we af
 blind cul ture must be en cour aged. 

fuse the ap pear ance firm with the uni ver sal dec la ra -
Ac cord ing to Dr. Lane, deaf cul- of rights with the tion of hu man rights that all 
ture and lan guage have flour ished rights them selves. peo ple are born equal in hu man 
be cause deaf peo ple have con- dig nity and rights, do we mean 

to reach de vel op men tal mile stones of lan guage, so
cial in ter ac tion, and edu ca tion on a nor mal sched
ule. 

Cre at ing Mo dal ity-Ap pro pri ate 
En vi ron ments and Edu ca tion for 
Chil dren Who Are Deaf- Blind 

Ac cord ing to Dr. Lane, deaf- blind adults can of fer 
the same ad van tages to deaf- blind chil dren that 
deaf adults of fer to deaf chil dren.  The deaf- blind 
com mu nity, he said, can pro vide “a model for liv
ing, a range of strate gies, cul ture, vali da tion, peer 
and so cial re la tion ships, rec rea tion, and roles to 
fill.” The deaf- blind com mu nity can also pro vide 
ac cess to em ploy ment op por tu ni ties, in struc tion in 
Braille and other skills, ad vo cacy, and links to sup
port serv ices and in ter pret ers. 

In or der for the deaf- blind com
mu nity to be a ma jor re source in 
the de vel op ment of deaf- blind 

are more likely to pro mote the deaf- blind child’s 
de vel op ment.  Ex am ples of spe cial ized set tings in
clude resi den tial schools, mag net schools, spe cial 
day pro grams, and camps.  In these set tings, deaf
 blind chil dren will in ter act not only with other 
deaf- blind in di vidu als, but also with spe cially 
trained pro fes sion als who, “ if they are not deaf
 blind them selves, nev er the less have the knowl edge 
and ex pe ri ence to pres ent lan guage, en vi ron ment 
and so cial in ter ac tions” in ways that match the 
child’s own sen sory abili ties.  The op por tu nity to 
learn ac cord ing to their own ca pa bili ties, apart from 
the main stream, will make it pos si ble for them to re
join the main stream later on. 

“We must place the deaf- blind child apart 
from the main stream among peo ple who know 
how to pro vide mo dal ity-ap pro pri ate stimu
la tion in or der that the child may re join the 
main stream as a com pe tent par tici pant. In 

this way, we honor his or her 
deep rights as a hu man be ing. 
We must not con fuse the ap

nected with each other in com mu 

ni ties and resi den tial schools. Dr.

Lane be lieves that deaf- blind peo ple need to form

more of these types of con nec tions.


Sec ond, in or der for the deaf- blind com mu nity to be 
a ma jor re source in the de vel op ment of deaf- blind 
chil dren, in creased op por tu ni ties for con tact be
tween the deaf- blind child and the deaf- blind com
mu nity must be cre ated.  Dr. Lane gave sev eral 
sug ges tions for how to bring this about.  In ar eas 
with ac tive deaf- blind com mu ni ties, he said, com
mu nity lead ers should col labo rate with edu ca tors 
and other peo ple in volved in the lives of deaf- blind 
chil dren to es tab lish pro grams that bring deaf- blind 
chil dren and adults to gether.  In ar eas where there is 
no deaf- blind com mu nity the child can bene fit from 
con tact with ei ther the deaf com mu nity or the blind 
com mu nity.  Chil dren who com mu ni cate in Eng lish 
or an other spo ken lan guage will proba bly fit in best 
with the blind com mu nity.  Chil dren who com mu 
ni cate in sign lan guage or have not yet learned a lan
guage are more likely to bene fit by con tact with the 
deaf com mu nity. 

Dr. Lane be lieves that edu ca tional pro grams in spe
cial ized set tings that sur round the deaf- blind child 
with other deaf- blind chil dren and with deaf- blind 
adults, rather than with hearing- sighted chil dren, 

that deaf- blind chil dren have 
the right to be treated in ex actly 

the same way as sighted- hearing chil dren, or 
do we mean they have the right to have their 
dis tinct in den tity val ued?  Does every child 
have a right to go to the lo cal school or the 
right to an edu ca tion?  Does every child have 
a right to speech or a right to lan guage?” 

The mes sage of Dr. Lane’s speech was that we 
should re spect and em brace the sen sory dif fer ences 
of deaf- blind chil dren.  An un der stand ing of how 
the brain finds new path ways when par ticu lar 
senses are un avail able can help peo ple who are in
volved in the lives of deaf- blind chil dren rec og nize 
and re spond to their unique needs. 

Al though this ar ti cle has fo cused pri mar ily on is sues re lat ing to chil
dren, Dr. Lane also talked about how the brain adapts to sen sory loss 
later in life and the im pact this has on adults.  The key note speaker at 
the con fer ence, Dr. Ol iver Sacks, a well- known neu rolo gist and 
writer, spoke on re lated themes.  The texts of both speeches will be 
avail able as part of the gen eral con fer ence pro ceed ings which have 
not yet been pub lished. To be placed on a wait ing list for in for ma tion 
about the con fer ence pro ceed ings, call the Hil ton/Perkins of fice at 
(617) 972- 7228. 
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Na tional Tran si tion Study of

Youth who are Deaf- Blind:


A Fam ily Per spec tive

Jerry G. Pet roff 

Dur ing the past 40 years, through the ef forts of 
the ju di cial pro cess, sig nifi cant gains have been re al 
ized in cre at ing equal edu ca tional op por tu nity for 
all stu dents, in clud ing those with dis abili ties.  How
ever, re cent stud ies of stu dents with dis abili ties 
have showed sub stan tial gaps be tween typi cal stu
dents and stu dents with dis abili ties re gard ing post
 school status in em ploy ment, post sec on dary edu ca 
tion, and resi den tial in de pend ence. 

In re sponse to these cir cum stances, Con gress re
quested that the U.S. De part ment of Edu ca tion  con
duct a na tional study of sec on dary spe cial edu ca tion 
stu dents (ages 13- 21) to de ter mine how they fare 
with re gard to edu ca tion, em ploy ment, and in de 
pend ent liv ing. The study, en ti tled the Na tional 
Lon gi tu di nal Tran si tion Study (NLTS), was con
ducted sev eral years ago by Stan ford Re search In sti 
tute In ter na tional (Menlo Park, CA) and may be 
con sid ered the larg est ef fi cacy study ever con
ducted on spe cial edu ca tion.  The NLTS in cluded 
stu dents who rep re sented all 11 fed eral dis abil ity 
cate go ries, which in cluded “deaf- blindness.”  How
ever, due to the low in ci dence of this dis abil ity cate
gory, lim ited con clu sions were made re gard ing 
stu dents who are deaf- blind.  In ad di tion, there were 
other ex tenu at ing cir cum stances that ap pear to have 
in flu enced the abil ity to yield in for ma tion from the 
NLTS for youth who are deaf- blind. 

Youth iden ti fied as deaf- blind, be sides be ing a low
 incidence popu la tion, are a het ero ge ne ous group 
that is dif fi cult to de scribe.  Al though an nual cen sus 
data on the number of chil dren and youth is main
tained, it is con fined to demo graphic in for ma tion 
that in cludes eti ol ogy, dis abil ity types, and cur rent 
liv ing and edu ca tional set tings.  More de tailed in-
for ma tion is nec es sary to more ac cu rately de scribe 
the spe cific na ture of those iden ti fied as deaf- blind. 
In ad di tion, since cen sus data does not go be yond 
the point when a stu dent leaves the edu ca tional sys
tem, there is no in for ma tion on the post- school 
status of these in di vidu als. It is this dif fi cult to de
scribe the ex pe ri ences of this group, evalu ate the ef
fec tive ness of our cur rent edu ca tional pro grams, 
de scribe post- school life, or es tab lish fur ther di rec 
tions for new re search. 

NTAC, (The Na tional Tech ni cal As sis stance Con
sor tium on Chil dren and Youth Who are Deaf
 Blind) in an at tempt to fill this need,  in col labo ra tion 

with this author, has ini ti ated a na tional study to 
gather de scrip tive in for ma tion re gard ing youth 
who are deaf- blind, their edu ca tional ex pe ri ences, 
and post- school status and needs as re ported by par
ents. This study is ti tled “Na tional Tran si tion Study 
of Youth who are Deaf- Blind, Per spec tives of the 
Fam ily.”   With the as sis tance of each of the state 
deaf- blind proj ects, each par ent of a stu dent iden ti 
fied as deaf- blind who left school in June, 1996 has 
been asked to com plete a de tailed sur vey. The com
pre hen sive sur vey re quests in for ma tion re gard ing 
the stu dent, his or her sec on dary school ex pe ri ences 
and his or her cur rent post- school status.  This re
search ini tia tive will rep re sent the first com pre hen 
sive na tional follow- up study on youth who are 
deaf- blind. Es tab lish ing pa rame ters of the popu la 
tion by work ing back wards from de scrib ing the 
peo ple within this cate gory will give us clear mark
ers for iden ti fi ca tions. The re sults of the Na tional 
Tran si tion Study of Youth who are Deaf- blind are 
ex pected to be re ported and avail able some time in 
the late fall, 1997. For ad di tional in for ma tion, you 
may con tact: 

Jerry G. Pet roff 
818 North Ring gold Street 
Phila del phia, PA 19130 
(215) 232- 0795 
FAX (215) 235- 3905 
E- mail Jer ryGP@aol.com 
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The New IDEA: Up dates and

Re sources


Gail Leslie 

The changes that come with the im ple men ta tion 
of the new IDEA will af fect many ar eas of spe cial 
edu ca tion pro gram ming and serv ice de liv ery.  Be
cause many of the pro vi sions of the bill be came ef
fec tive at the June 4, 1997 sign ing, teach ers, par ents, 
and ad min is tra tors be gin the new school year with 
sub stan tial changes al ready in ef fect. In the com ing 
months, the fed eral gov ern ment will be work ing 
with states to fur ther de fine how the statu tory lan
guage trans lates to poli cies and pro ce dures. Other 
spe cial edu ca tion or gani za tions, in ter est groups, 
and as so cia tions are also in the pro cess of pub lish 
ing analy ses and com men tary. The fol low ing list of 
ar ti cles in cludes over views of the new leg is la tion 
and some analy ses of spe cific pro vi sions, as well as 
ad di tional in for ma tion about what Sec tion 504 of 
the Ameri cans with Dis abili ties Act means for chil
dren with dis abili ties. 

CEC Sends Rec om men da tions For

IDEA Regu la tions To OS ERS


Bal lard, B. Jo seph.  CEC, The Coun cil for Ex cep 
tional Chil dren. The Coun cil for Ex cep tional Chil
dren, July 28, 1997. (See Inter net ad dress on page13) 

The Of fice of Spe cial Edu ca tion and Re ha bili ta tive 
Serv ices (OS ERS), Edu ca tion De part ment, in vited 
com ments from fed eral, state, and lo cal of fi cials as 
well as edu ca tors and par ents on the IDEA (In di 
vidu als with Dis abili ties Edu ca tion Act) re au thori 
za tion.  This let ter,  writ ten by B. Jo seph Bal lard, 
As sis tant Ex ecu tive Di rec tor of Pub lic Pol icy at  the 
Coun cil for Ex cep tional Chil dren (CEC) and pub
lished on the Inter net, de tails the CEC’s com ments 
on the regu la tory phase of the re au thori za tion. 

Con gres sional Ana lyst:  IDEA Won’t 
Pre clude Al ter na tive Place ments 

The Spe cial Edu ca tor,  June 20, 1997. Vol. 12 (22), pp. 1, 7. 

The new In di vidu als with Dis abili ties Edu ca tion 
Act (IDEA) bill re quires that a state must en sure that 

Fall 1997 

“a free ap pro pri ate pub lic edu ca tion  is avail able to 
all chil dren with dis abili ties re sid ing in the state be
tween the ages of three and 2l, in clu sive, in clud ing 
chil dren with dis abili ties who have been sus pended 
or ex pelled from school.”  In a re port pre pared by 
the Con gres sional Re search Serv ice, ana lysts claim 
that the new IDEA will not limit schools’ abil ity to 
pro vide al ter na tive place ments for chil dren who are 
sus pended long term or ex pelled, or pre vent schools 
from ceas ing edu ca tional serv ices for stu dents sus
pended for 120 days or less. These is sues and con
cerns about IEP lan guage in the new IDEA are 
dis cussed. 

Dis ci pline Rul ing Im me di ately 
Im po tent Fol low ing IDEA Ap proval 

The Spe cial Edu ca tor, June 20, 1997. Vol. 12 (22), pp. 
6–7. 

In this ar ti cle, the author dis cusses re au thori za tion 
of the IDEA as it re lates to the abil ity of a school dis
trict to ex pel or sus pend a dis abled stu dent for more 
than 10 days and cease edu ca tional serv ices if his or 
her be hav ior is not a mani fes ta tion of the dis abil ity. 
Case law rela tive to in ter pre ta tion of the pre vi ous 
IDEA on this sub ject is chroni cled.  Un like its prede
ces sor, the new IDEA clearly calls for con tin ued 
serv ices for long- term sus pended and ex pelled stu
dents with dis abili ties. 

Ex pert Gives Ad min is tra tors Early

An swers On IDEA


The Spe cial Edu ca tor, June 6, 1997. Vol. 12 (21), p. 2. 

In this ar ti cle, Art Cer no sia of the North east Re
gional Re source Cen ter, an swers ques tions about 
pro vi sions of the new IDEA.  Top ics in clude the fol
low ing:   mani fes ta tion de ter mi na tion as it re lates to 
the IEP; par ent mem ber ship on plan ning teams; me
dia tion ses sions; FAPE (free ap pro pri ate pub lic edu
ca tion) as it re lates to char ter schools; pri vate school 
fund ing; and par tici pa tion of regu lar edu ca tion 
teach ers in resi den tial school set tings. 

IDEA Amend ments of 1997 
Kup per, L. (Ed.) ; Con roy, M.K. (As soc. Ed.). June 6, 
1997 NICHCY News Di gest, 26. 

This 60 page brief ing pa per from the Na tional In for 
ma tion Cen ter for Chil dren and Youth with Dis
abili ties is de signed to pro vide read ers with an 
over view of the ma jor changes to IDEA, as well as a 
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de tailed, point- by- point  look at the law, in clud ing 
the ver ba tim lan guage of the law it self.  Com po 
nents of the two laws are dis played side by side on 
the page in or der to af ford the reader the abil ity to 
com pare spe cific as pects of each law.  The docu ment 
is avail able  free from NICHCY at (800) 695- 0285 or 
from their web site. (See page 13) 

IDEA : Ques tions and An swers 
U. S. De part ment of Edu ca tion. 1997. (See Inter net 
ad dress on page 13) 

This in for ma tion sheet, pub lished by the U. S. De
part ment of Edu ca tion on the  Inter net, pro vides an
swers to ques tions about new pro vi sions of the 1997 
In di vidu als with Dis abili ties Edu ca tion Act. Nine 
ques tions are pre sented and an swered. 

IDEA V. Sec tion 504 Iden ti fi ca tion : 
How to Know the Dif fer ence 

The Spe cial Edu ca tor, June 20, 1997. Vol. 12 (22), pp. 
10–11. 

In this ar ti cle, eli gi bil ity cri te ria as they re late to the 
IDEA and Sec tion 504 of the Ameri cans  with Dis
abili ties Act (ADA) are dis cussed.  A break down on 
Sec tion 504’s defi ni tion of a quali fied in di vid ual 
with a dis abil ity as a means to de ter mine his or her 
eli gi bil ity is in cluded.  Ter mi nol ogy in the two laws 
are con trasted:  Sec tion 504 guar an tees FAPE (free 
ap pro pri ate pub lic edu ca tion) for any one whose 
physi cal or men tal im pair ment “sub stan tially lim
its” one or more ma jor ac tiv ity, while IDEA pro
vides FAPE to stu dents meet ing one or more of 13 
spe cific  cate go ries of dis abili ties that “ad versely af
fect a child’s edu ca tional per form ance.” 

The New IDEA And Place ment

Changes: 


Taken from Sec tion 615: Pro ce dural Safe guards


The Spe cial Edu cator,  June 6, 1997. vol. 12 (21), p.2. 

In this ar ti cle, lan guage of the pre vi ous In di vidu als 
with Dis abili ties Edu ca tion Act (IDEA) and the re-
au thor ized ver sion are com pared as they re late to 
five place ment is sues in the edu ca tion of stu dents 
who are dis abled.  These is sues are as fol lows:  main
te nance of cur rent edu ca tional place ment, place
ment in al ter na tive edu ca tional set ting, and 
author ity of school per son nel; de ter mi na tion of al
ter na tive set ting; no ti fi ca tion of ac tion; author ity of 
hear ing of fi cer; and place ment dur ing ap peals. 

Spring 1997 

1997 In di vidu als With Dis abili ties 
Edu ca tion Act Analy sis 

Ca hir, Wil liam J. Spe cial Edu ca tion Re port, July 9, 
1997. Vir ginia: Capi tol Pub li ca tions, Inc. 

The new IDEA is dis cussed.  While it pre serves the 
guar an tee of a free, ap pro pri ate pub lic edu ca tion 
(FAPE) to stu dents with dis abili ties, it im poses new 
ob li ga tions on states and schools, es tab lishes an ar
ray of new dis ci pline pro ce dures, and links some 
new fund ing pro vi sions to ma jor in creases in fed
eral spend ing.  It also adds a se ries of re quire ments 
for in di vidu al ized edu ca tion pro grams (IEPs). 

Sec tion 504 : The “Other” Law 
The Spe cial Edu ca tor, August 16, 1996. Vol. 12 (2), pp. 
1, 6–7. 

Sec tion 504 of the Re ha bili ta tion Act of 1973 is an 
anti- discrimination stat ute that pro tects chil dren 
eli gi ble for IDEA serv ices. The ar ti cle dis cusses 
regu la tions re quir ing dis tricts with more than 15 
em ploy ees to ap point a Sec tion 504 co or di na tor and 
to adopt griev ance pro ce dures to re solve com
plaints. A sam ple Sec tion 504 griev ance pro ce dure 
is in cluded.  Pro vi sion for Of fice for Civil Rights 
(OCR) for mal com plaint is men tioned. 

The Spe cial Edu ca tor 1997 Desk

Book


Pi tasky, Vicki M. Hor sham, PA: LRP Pub li ca tions, 
1997. (See Inter net ad dress on page 13) 

This book re views le gal in ter pre ta tions and court 
ac tions con cern ing spe cial edu ca tion law (Sec tion 
504, IDEA, and the ADA) from 1995- 1996.  Pro grams 
and serv ices un der IDEA ex plored:  at tor ney’s fees, 
dis ci pline, free ap pro pri ate pub lic edu ca tion 
(FAPE), fund ing, in di vid ual edu ca tion pro grams 
(IEPs), Part H, place ment, pro ce dural safe guards, 
and reme dies.  Un der Sec tion 504 and the ADA, sub
jects ex plored in clude: ac com mo da tions, at tor neys’ 
fees, dis ci pline, dis crimi na tion, ex tra cur ricu lar ac
tivi ties, and reme dies.  Re lated laws and fed eral pro
grams, i.e., Medi caid and So cial Se cu rity, and 
mis cel la ne ous le gal ac tions in volv ing  stu dents with 
dis abili ties and per son nel are also in cluded. Ap pen 
di ces pro vide  a ta ble of cases, re view of sig nifi cant 
cases and re print of sec tions of IDEA, Sec tion 504, 
As sis tance to States for Edu ca tion of Chil dren with 
Dis abili ties,  and Non dis crimi na tion on the Ba sis of 
Handi cap in Pro grams and Ac tivi ties Re ceiv ing or 
Bene fit ing from Fed eral Fi nan cial As sis tance.  Cop
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ies may be or dered from LRP Pub li ca tions, 
747 Dresher Rd., P.O. Box 980, Hor sham, PA
 19044- 0980,  (215) 784- 0860. 

Inter net Resources 
The Inter net is a valu able source of in for ma tion for 
full text ver sions of the new amend ments or for cur
rent post ings of in ter pre ta tions and com men tary. 
Con sider the fol low ing sites: 

http://www.ed.gov/of fices/OS ERS/IDEA/ 

This is the U.S. De part ment of Edu ca tion, Of fice of 
Spe cial Edu ca tion and Re ha bili ta tive Serv ices. Has 
full text, sum mary, an over view and ques tions and 
an swers about the new law. 

http://www.nichcy.org/ 

NICHCY is the na tional in for ma tion and re fer ral 
cen ter that pro vides in for ma tion on dis abili ties and 
disability- related is sues for fami lies, edu ca tors, and 
other pro fes sionals. 

http://www.lrp.com/ed/ 

LRP’s Edu ca tion Ad min istra tion On line is largely a 
fee based serv ice for many spe cial edu ca tion re
sources, but it does have a number of valu able free 
re sources re lated to IDEA. 

http://www.fcsn.org/home.htm 

Fed era tion for Chil dren with Spe cial Needs has text 
of bill and out line of ma jor changes. 

http://www.cec.sped.org/home.htm 

Coun cil for Ex cep tional Chil dren, Pub lic Pol icy and 
Leg is la tive In for ma tion sec tion is a good re source 
for up dates on IDEA and com men tary re gard ing 
pol icy for ma tion. 

http://www.ac cess.di gex.net/~ed law inc/ 

ED LAW, Inc., pro vides a start ing point for ba sic le
gal in for ma tion of use to spe cial edu ca tors and fami
lies and in cludes pub lic in for ma tion in clud ing, texts 
of stat utes and regu la tions as well as at tor neys who 
rep re sent fami lies of chil dren with dis abili ties. 

Kat lyn’s Hope 
A Not- for- Profit Cor po ra tion Es tab lished to 

As sist in the Edu ca tion of Deaf- Blind Chil dren 

Shari Wil lis 

Kat lyn’s Hope, Inc. is a not- for- profit cor po ra tion 
es tab lished to pro vide schol ar ships to as sist in the 
edu ca tion of chil dren who are deaf- blind .  It was 
founded in mem ory of our daugh ter Kat lyn Mi
chelle Wil lis who was born on June 29, 1995 and died 
on Feb ru ary 7, 1996.  Kat lyn was born pre ma turely 
and had mi crophthalmia and a mod er ate hear ing 
loss. We al ways knew she was a bright lit tle girl 
who just needed a lit tle help to see the world in 
which she lived. 

Though we knew of Kat lyn’s dis abili ties from the 
time she was born, we had the same ex pec ta tions for 
her as we would for any other child. We knew her 
ca pa bili ties were lim it less and tried to ex pose her to 
eve ry thing other chil dren were ex posed to.  Though 
her vi sion and hear ing were im paired, we knew she 
could ex pe ri ence the world through touch.  Kat lyn 
was as ca pa ble of learn ing as was any other child, so 
long as in for ma tion was pro vided to her in a man ner 
she could use. 

When Kat lyn was 5 months old she con tracted the 
res pi ra tory vi rus, RSV.  As a pree mie, she had a 
weak im mune sys tem that was very in ef fec tive at 
fight ing off the vi rus.  Af ter a month in the hos pi tal 
she seemed to have re cov ered from the ill ness, but at 
the end of Janu ary, while still in the hos pi tal, Kat lyn 
con tracted an other res pi ra tory vi rus.  She fought 
very hard and was very brave. On Feb ru ary 6, Kat
lyn re turned home.  On Feb ru ary 7, 1996, she left this 
world, leav ing be hind many won der ful memo ries 
of a life with a very spe cial lit tle girl. 

Dur ing her brief life, Kat lyn had a pro found im pact 
on our lives. Among other things, she taught us a lot 
about deaf- blindness.  We found very hard to find 
ade quate edu ca tional serv ices for our baby, quickly 
learn ing how dif fi cult it is for par ents to find and 
fund ap pro pri ate serv ices for their deaf- blind chil
dren. In Kat lyn’s mem ory, we want to help other 
chil dren gain ac cess to the world around them as 
Kat lyn did. 

The schol ar ships given in Kat lyn’s mem ory are to be 
used for in ter preter/in ter ve nor con sul ta tion, in
 home train ing, edu ca tional toys and ma te ri als, as
sis tive de vices such as hear ing aids, glasses, con
form ers, and canes, and other edu ca tional 
ne ces si ties.  Sti pends are also to be given to fami lies 
to help them travel to con fer ences and work shops 
and to pro vide in ter pret ers/in ter ve nors for deaf
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 blind chil dren at the meet ings.  All chil dren who are 
deaf- blind and be tween the ages of birth and 21 are 
en cour aged to ap ply. 

To date, Kat lyn’s Hope has pre sented six schol ar 
ships. Two were awarded on June 29, 1996 (which 
would have been Kat lyn’s first birth day).  Miles Wil
liams of Min nea po lis, Min ne sota re ceived the Kat
lyn Wil lis Me mo rial Schol ar ship.  The Ray more 
Li ons Club Deaf- Blind Schol ar ship was pre sented to 
Col leen Salka of Mon roe, New York.  Two more 
schol ar ships were given on Oc to ber 26, 1996.  The 
Dal las How ard Me mo rial Schol ar ships were pre
sented to Aus tin Clifton of Rose Hill, Kan sas, and 
Emily Bax ter of Moun dridge, Kan sas.  The most re
cent schol ar ships were awarded on June 29, 1997. 
Jes sica Hum phrey of Hutchin son, Kan sas re ceived 
the Kat lyn Wil lis Me mo rial Schol ar ship. The Wich
ita Spas Plus schol ar ship was awarded to Leanne 
Reed of Ozawkie, Kan sas. Kayt lin’s Hope is funded 
by a va ri ety of fund rais ing ac tivi ties and by do na 
tions from busi nesses, fami lies, and in di vidu als. 

To re ceive ap pli ca tions for both schol ar ships and 
fam ily travel sti pends or for fur ther in for ma tion, 
please con tact 

Shari Wil lis 
303 South Elm St. 
Wel ling ton, KS  67152 
Ph. (316) 326- 5848 

You are wel come to 
copy ar ti cles from 
Deaf- Blind Per spec 
tives. 

Please pro vide the ap
pro pri ate ci ta tions. 

From the Man ag ing Edi tor


With this is sue of Deaf- Blind Per spec tives I as
sume the role of man ag ing edi tor and would like to 
in tro duce my self.  I have been at Teach ing Re search 
since last Feb ru ary.  I am an In for ma tion Spe cial ist at 
DB- LINK and also work part- time for NTAC help
ing with publications- related is sues.  I am origi nally 
from the Pa cific North west, but lived in Ver mont for 
sev eral years be fore mov ing to Ore gon last win ter. 
In the past, I was a reg is tered nurse, work ing pri
mar ily in pe di at rics and neo na tal in ten sive care.  I 
then ob tained a Mas ter’s De gree in Li brari an ship in 
1992 and worked as a medi cal li brar ian and writer 
be fore com ing to Teach ing Re search. 

I would like to take this op por tu nity to en cour age 
you to write Let ters to the Edi tor re gard ing ar ti cles 
pub lished in Deaf- Blind Per spec tives or on any 
topic or is sue re lated to deaf- blindness that is im por 
tant to you. I would also like to in vite you to sub mit 
manu scripts for pos si ble pub li ca tion.  Manu scripts 
may be ei ther per sonal in na ture, such as an es say, or 
pro fes sional ar ti cles with a spe cific fo cus.  All sub
mit ted manu scripts go through a re view pro cess to 
con sider whether they will be pub lished in Deaf
 Blind Per spec tives. 

I am very much look ing for ward to my work with 
Deaf- Blind Per spec tives.  Feel free to con tact me if 
you have any ques tions, com ments or sug ges tions. 

Peggy Mal loy 
Teach ing Re search 
345 N. Mon mouth Ave. 
Mon mouth, OR 97361 
Ph. (503) 838- 8598 
TTY: (503) 838- 8821 

Fax (503)-838- 8150 
E- mail: mal loyp@wou.edu 
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For Your Li brary 
Early In ter ac tions With Chil dren Who Are Deaf
 Blind 

Glea son, Debo rah.  DB- LINK, May 1997 Fact Sheet. 
Length: 8 pages. 

De tails early in ter ven tion rou tines for in fants and 
young chil dren. Avail able from DB- LINK: (800) 
438- 9376. 

CHARGE Sum mer In sti tute 1996 Pro ceed ings 

Pub lished as a co op era tive ef fort be tween the New York 
and New Jer sey State Tech ni cal As sis tance Pro jects and 
DB- LINK.  Length 22 pages. 

Pro ceed ings of the 1996 Sum mer In sti tute on 
CHARGE As so cia tion held August 4-5, 1996 in 
Wood cliff Lake, New Jer sey.  In cludes the fol low ing 
pa pers: “Grow ing Up with CHARGE” by Kim D. 
Blake; “My Per spec tive as An Au di olo gist” by 
James W. The lin; “Swal low ing Dis or ders” by Jus
tine Joan Shep pard; and “How to Make Pre
 School/School Work for Your Child: Con sid era 
tions and Ap proaches to Maxi miz ing Your Child’s 
Com mu ni ca tion and Mo bil ity” by Caren Mer cer 
and Stu art Fi lan.  Avail able from DB- LINK: (800) 
438- 9376. 

Usher Syn drome in the School Set ting 

Miner, Ilene; Cioffi, Joe / Helen Kel ler Na tional Cen ter, 
Tech ni cal As sis tance Cen ter 1997.  Length 47 pages. 

In tended for high school stu dents, teach ers, sup port 
staff, vo ca tional re ha bili ta tion coun sel ors, and fam
ily mem bers.  Top ics in clude: de fin ing Usher syn
drome, com mon ex pe ri ences of peo ple with Usher 
syn drome, Usher syn drome and the fam ily, ori en ta 
tion and mo bil ity, and vi sion as sess ment.  It can be 
pur chased through HKNC for $3.00.  For more in-
for ma tion, con tact Kathy Mi chaels, (516) 944- 8900, 
ext. 307. 

DB- LINK Da ta bases on 
the World Wide Web 

DB- LINK (The Na tional In for ma 
tion Clear ing house On Chil dren 
Who Are Deaf- Blind) is pleased to 
an nounce that the Cata log and Re
source da ta bases can now be ac
cessed via the World Wide Web at 
http://www/tr/wou.edu/dblink 

As al ways, DB- LINK may be con
tacted through their toll- free 800 
num bers, e- mail, and U.S. Mail. 

DB- LINK 
345 N. Mon mouth Ave. 
Mon mouth, OR  97361 

800.438.9376 Voice 
800.854.7013 TTY 
dblink@tr.wou.edu 

DB-LINK Survey 
This is sue of Deaf- Blind Per spec tives 
con tains a sur vey from DB- LINK. 
The pur pose of this sur vey is to 
sam ple the read er ship's in ter est in 
and ac cess to in for ma tion. Your an
swers and sug ges tions will as sist 
DB- LINK staff in plan ning their di
rec tion for fu ture in for ma tion dis-
semi na tion. Upon com ple tion, 
sim ply fold the sur vey with the re
turn ad dress show ing, sta ple and 
drop in the mail. 

No post age is needed. 

Thank you for your par tici pa tion 
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_________________________________________________________________________________________________ 
_________________________________________________________________________________________________ 

� I en joyed this is sue of Deaf- Blind Per spec tives but I am not on your mail ing list. Please send fu ture is
sues to the ad dress be low. 

� I’ve moved! Please send fu ture is sues of Deaf- Blind Per spec tives to my cur rent ad dress. 

� I’m bur ied in in ter est ing pub li ca tions! Please re move my name from your mail ing list. 

Name: ___________________________________Agency: ________________________________________________


Street: _____________________________________City: ______________________State: ____ Zip: _____________

E- mail ____________________________________  Com ments____________________________________________


Mark appropriate categories (3 max.) 
� Person or parent of person who is disabled � Regular education (non Spec.-Ed.) 
� Special education (e.g., teacher, aide) � Therapist (e.g., OT/PT/speech) 
� Administration (e.g., Dept. of Ed., project director) � Teacher trainer 
� Service provider (e.g., social worker, group home) � Government personnel 
� Technical assistance provider � Medical professional 
� Higher education teacher/researcher � Other ____________________________ 

Please send my copy in: 
Mail to: Deaf-Blind Perspectives  Teaching Research 

� Grade 2 braille � Large print Division  345 N. Monmouth Ave.  Monmouth, OR 97361  or 
call Randy Klumph (503) 838-8885, TTY (503) 838-8821, 

� Standard print � ASCII (__ Disk __ E-mail) Fax: (503) 838-8150, E-mail: klumphr@wou.edu 

All issues of Deaf-Blind Perspectives are available on the Internet at  www.tr.wou.edu/tr/dbp 0997 

Deaf- Blind Per spec tives is a free pub li ca tion, pub lished three times a year by the Teach ing Re search Di vi sion of West ern Ore gon Uni ver sity. The po
si tions ex pressed in this news let ter are those of the author(s) and do not nec es sar ily re flect the po si tion of the Teach ing Re search Di vi sion or the 
U.S. De part ment of Edu ca tion. 

Deaf- Blind Per spec tives 
Teach ing Re search Di vi sion 
West ern Ore gon Uni ver sity 
345 N. Mon mouth Ave. 
Mon mouth, OR 97361 

For ward ing & Re turn Post age Guar an teed,
Ad dress Cor rec tion Re quested 

Non- Profit Or gani za tion 
U.S. Post age 

PAID 
Per mit No. 344 
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