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Reflections, Comments, And Suggestions 
Bud Fredericks 

I have a need to ex plain why I am writ ing this ar ti cle. A num ber of months ago, I de cided to re tire 
from Teaching Re search and have since done so. When I made this de ci sion, which also re moved me 
from the ed i tor ship of this pub li ca tion, Bruce Bull, the man ag ing ed i tor, asked if I would con sider 
writ ing an ar ti cle re flect ing on the 25 years that I worked in the deaf-blind field. I fool ishly agreed to 
do so. I even let one edi tion of Deaf-Blind Per spec tives slip by with out sub mit ting any thing, think ing 
that Bruce was merely be ing po lite to an old guy who was leav ing and that he would soon for get that 
he made the of fer. Un for tu nately he did not,  and as he badg ered me un mer ci fully for the writ ten ma
te rial, I re al ized it was not just a po lite re quest. And so, here are my re flec tions. 

My in tro duc tion to the deaf-blind ed u ca tional world oc curred in 1970 when Vic Baldwin and I were 
ap proached by the North west Re gional Deaf-Blind Cen ter to con sult with their class room pro grams, 
which were all housed in the Van cou ver School for the Blind in the state of Wash ing ton. We had pre vi 
ously de vel oped an ef fec tive class room model for chil dren with se vere dis abil i ties, and so we were 
asked to adapt that model for the chil dren be ing served by the North west Re gional Cen ter. That was 
my in tro duc tion to the sys tem that sup ported deaf-blind pro grams, and over the en su ing years, I di
rected early child hood, school age, and vo ca tional pro jects for chil dren and youth who are deaf-blind. 

The deaf-blind world has changed sig nif i cantly since 1970. At that time all ed u ca tional pro grams were 
pro vided by re gional cen ters, and most in struc tion oc curred within res i den tial or in sti tu tional set
tings. The pas sage of Pub lic Law 94-142 was still a num ber of years away, and so if par ents chose not to 
send their child to an in sti tu tional set ting, they main tained him or her at home. 

Yet the re gional cen ters were not obliv i ous to the needs of these par ents. On the con trary, many of 
them con ducted ex ten sive train ing ses sions and pub lished much ma te rial for the ben e fit of par ents 
who were keep ing their chil dren at home. I was re minded of this dur ing the re cent Deaf-Blind Sym 
po sium when I was given the task of re view ing the lit er a ture re gard ing par ent in volve ment. In the 
early sev en ties there was a pleth ora of pub li ca tions de signed for par ents. It is in ter est ing to note that 
more ma te rial for par ents of chil dren who are deaf-blind was writ ten prior to the pas sage of the pub lic 
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law that em pow ered par ents in the ed u ca tional sys
tem than im me di ately there af ter. In fact, only re
cently has there re-emerged a fo cus on the needs of 
par ents of chil dren who are deaf-blind. 

The re gional cen ters were the strong holds for 
deaf-blind ed u ca tion for a num ber of years, but in 
those early years, two fac tors stood out. We have al
ready men tioned the first—that not all chil dren who 
were deaf-blind were ed u cated. Even with the pas
sage of PL 94-142, it was a num ber of years be fore all 
chil dren found their way to a class room. 

The sec ond fac tor was that the num ber of chil dren 
who were iden ti fied as deaf-blind was not very ac cu 
rate. Al though some re gions en gaged in ex ten sive 
out reach ac tiv i ties, these were spo radic and un even, 
of ten ne glect ing some of the more re mote states. 

And so, things have changed sig nif i cantly in these 
past 25 years. Un der the lead er ship of Dr. Vic tor 
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Baldwin, the ac cu racy of the deaf-blind count 
has im proved tre men dously (U.S. De part ment of 
Ed u ca tion, 1995). The only dis put able area now 
fo cuses on whether cer tain chil dren who func
tion as though they are deaf and blind and upon 
whom ac cu rate as sess ments can not be made 
should be in cluded in the an nual cen sus. 

Over the past 15 years there have been sig nif i cant 
changes in the ed u ca tion of chil dren who are 
deaf-blind. No lon ger, ex cept in the North east 
and two states in the North Cen tral area, do re
gional cen ters ex ist. In stead, de vel op ing, main
tain ing, mon i tor ing, and im prov ing ed u ca tional 
ser vices has be come a state func tion, as well it 
should. More over, each state has, through fed
eral fiat, a per son who is re spon si ble for en sur 
ing that such ed u ca tion is ad e quately de liv ered 
within the state. Just as with the deaf-blind re
gions in for mer times, how ever, there is cur rently 
wide vari a tion among the states as to the qual ity 
of the ed u ca tional ser vices pro vided. 

Children who are deaf-blind are no lon ger pri
mar ily ed u cated in res i den tial or in sti tu tional 
set tings. In stead, they are found pri mar ily in 
pub lic school set tings through out the coun try. 
They are in cluded in early child hood classes, are 
found in a va ri ety of ed u ca tional en vi ron ments 
within the pub lic school, and are gen er ally pro
vided tran si tion ser vices from school to adult
hood. 

Some things do not change. In 1970, the pri mary 
need in many lo ca tions was for ed u ca tors who 
were trained to pro vide qual ity ser vices for chil
dren who were deaf-blind. That need per sists in 
many lo ca tions to day. De spite the fact that some 
very ex cel lent cur ric u lar ma te ri als have been de-
vel oped, de spite the fact that we con tin u ally im
prove the qual ity of our tech ni cal as sis tance and 
inservice train ing, and de spite the fact that more 
trained ed u ca tional staff are avail able than ever 
be fore, we still have sig nif i cant short ages of 
staff who are trained to work with chil dren and 
youth who are deaf-blind. These short ages ex ist 
pri mar ily be cause stu dents who are deaf-blind 
are scat tered through out the ed u ca tional sys tems 
of our coun try. 

There are those pro fes sion als to day who main
tain that this prob lem of pop u la tion scat ter could 
be solved if we re insti tut ed cen ters where stu
dents who are deaf-blind could be con gre gated 
and ed u cated. Given the dis tri bu tion of chil dren 
and youth who are deaf-blind, this would mean a 
re turn to in sti tu tional set tings, al beit I be lieve 
that those who make these pro pos als en vi sion a 
dif fer ent type of in sti tu tional set ting, one that is 
smaller and serves a smaller re gion. 

Cer tainly, if that is what par ents want, then we 
should con sider it. How ever, Fredericks, Ford, 
and Rafalowski-Welch, (1995) re cently com
pleted a sur vey of par ents through out the United 
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States. More than 900 us able re sponses were ob
tained. Ap prox i mately 50% of these par ents in di 
cated that they wanted their child who was 
deaf-blind to be in cluded in a reg u lar ed u ca 
tional set ting. That num ber seems to be in creas 
ing as par ents are ex posed to ad di tional 
in for ma tion about how such in clu sion can be ef
fec tively ac com plished. These data rep re sent 
about 10% of the par ent pop u la tion. If they con
sti tute a rep re sen ta tive sam ple, then for at least 
half the deaf-blind pop u la tion the con cept of a 
re turn to cen ter ed u ca tion is no lon ger vi a ble. 

If I were to pin point the one con cept, event, 
move ment, or trend in the last 25 years that most 
sig nif i cantly af fects deaf-blind ed u ca tion, other 
than the pas sage of PL 94-142 and PL 99-457, I be
lieve it would be this strong ad vo cacy for in clu 
sion. This ad vo cacy has had two re sults: More 
chil dren who are deaf-blind are be ing in cluded 
in pub lic school set tings, and many of these stu
dents are to tally in cluded in reg u lar ed u ca tion 
class rooms. 

Strong ad vo cacy for in
clu sion has also re
sulted, how ever, in 
some di  vi  sive ness 
within par ent groups 
and among pro fes sion 
als. Many par ents ve
he mently op pose the 

“I have two con cerns and sev- one type of ed u ca tional 
eral sug ges tions about what is place ment over an other 

fre quently por tray to paroc cur ring in the inclusionary ents only the ben e fits of 

My sec ond con cern about the inclusionary move
ment is the pau city of good re search about its ef
fec tive ness. So cial in ter ac tion with peers is 
usu ally cited as the pri mary ben e fit of in clu sion, 
and that cer tainly is very im por tant. How ever, 
where are the data that dem on strate that in clu 
sion is the best type of place ment for the child’s 
ac qui si tion of knowl edge and skills? For that 
mat ter, where are the data that dem on strate a seg
re gated set ting is pref er a ble for learn ing to oc
cur? 

In the Fredericks, Ford and Rafalowski-Welch 
sur vey, (1995) 50% of the par ents fa vored in clu 
sion. How ever, 39.9% of the par ents fa vored their 
child be ing ed u cated in a res i den tial set ting or a 
sep a rate spe cial ed u ca tion class room. The 
wishes of these par ents must also be hon ored, 
and ad vo cacy for qual ity ser vices for them 
should be com pa ra ble to the ad vo cacy gen er ated 
by inclusionary pro po nents. 

Too of ten par ents are pre
sented lim ited op tions. 
Pro fes sionals who fa vor 

move ment.”


in clu sion of their child while oth ers are strong 
ad vo cates. Pro fes sionals seem to be ar rayed 
along a con tin uum. At one ex treme are the pro po 
nents of full in clu sion. At the other end of the 
spec trum are pro fes sion als who fa vor more seg
re gated set tings. Be tween these two ex tremes 
pro fes sion als take a va ri ety of stances that usu
ally en tail par tial in clu sion with cer tain con di 
tions or sup ports. 

I have two con cerns and sev eral sug ges tions 
about what is oc cur ring in the inclusionary 
move ment. I strongly op pose the in clu sion of 
stu dents who are deaf-blind (or other stu dents 
with dis  abil  i  t ies)  un less  there is  a 
well-coordinated sys tem of sup port that en sures 
qual ity ed u ca tion for the stu dent. I be lieve that, 
for in clu sion to be ef fec tive for stu dents who are 
deaf-blind, one must en sure that a sys tem of con-
tin ual com mu ni ca tion is avail able with peers 
and staff through out the school day. The use of a 
paraprofessional in ter preter-tutor in all ed u ca 
tional set tings for stu dents who are deaf-blind is 
pro posed as a way to achieve that sys tem of con-
tin ual com mu ni ca tion (Ford & Fredericks, 1994, 
1995; Green field, Ford, & Fredericks, 1995). 

their pre ferred form of ed
u ca tion. School dis tricts 
of ten of fer par ents only 

those op tions that are cur rently avail able, sel
dom dis cuss ing the es tab lish ment of a new al ter 
na tive. Con se quently, par ents make de ci sions 
for their chil dren based on lim ited in for ma tion 
as it is fil tered to them by well-meaning pro fes 
sion als or bud get-bound school sys tems. 

In 1970, the re gional cen ters had few al ter na tives 
to of fer be cause other op tions had not yet been 
de vel oped. To day, we have the po ten tial of a 
wide range of ed u ca tional pos si bil i ties. Par ents 
should be made knowl edge able about all of 
them so that they can in tel li gently choose what 
they think will be best for their child. They 
should not be per suaded by a pro fes sional’s 
pref er ence or lim ited by a school dis trict’s fail ure 
to pres ent a full ar ray of op tions. I be lieve that 
one of the func tions of the 307.11 grantee with 
sup port from TRACES, TAC, and DB-LINK is to 
en sure that par ents are pre sented with an un bi 
ased por trayal of the ed u ca tional op tions that 
should be avail able. This must in clude a de scrip 
tion of the ben e fits and dis ad van tages of each 
op tion. 

The 1970 re gional cen ters rec og nized the need 
for ac tive in volve ment with par ents. They made 
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what they con sid ered to be sig nif i cant ef forts to 
as sist par ents. They de vel oped cur ric u lar ma te ri 
als and con ducted work shops for par ents. Al
though many 307.11 grant ees do con duct 
work shops for par ents, I be lieve they are not 
much im proved over those of fered in the early 
1970s. I be lieve that a ma jor por tion of our tech
ni cal as sis tance ef forts should be fo cused on par
ents. Fam ily sup port ser vices should re ceive 
equal sta tus with the train ing of school-based 
per son nel. Fam ilies should be helped to de velop 
strong pa ren tal or ga ni za tions in each state so 
that they can be come vi a 
ble part ners with pro fes 
sion als to ef fect sys tems 
change. 

I am con fi dent that the 
lat ter state ment is some 
form of gov ern men tal or 
bu reau cratic  her esy. 
When I once sug gested to 
a prom i nent di vi sion 
head within the United

“Fam ily sup port ser vices ity arena i t  is  par-

should re ceive equal sta- ent-professional part ner ships 
that have cre ated the great est 

tus with the train ing of changes. At the lo cal pub lic 
school based per son nel.” school level, these part ner ships 

have al lowed chil dren to be in

mit tees ask ing for the pas sage of such leg is la 
tion. For two ses sions of the leg is la ture, we 
failed. As the third ses sion of the leg is la ture ap
proached, we once again mar shalled our forces 
and were ar rang ing for even more par ents to tes
tify. A few days be fore the sched uled tes ti mony, 
I re ceived a phone call from the chair of the leg is 
la tive com mit tee. He said in ef fect, “Let me as
sure you that dur ing this ses sion of the 
leg is la ture we will pass the early child hood leg
is la tion. Please do not bring all those par ents 
with their chil dren to tes tify any more. They 

have us con vinced.” 

Tech ni cal as sis tance is about 
cre at ing change. In the dis abil 

States De part ment of Ed u ca tion the need for 
TRACES to pro vide proactive sup port for the es-
tab lish ment and main te nance of state wide 
deaf-blind par ent or ga ni za tions, I was im me di 
ately in formed that TRACES could not do such a 
thing be cause the fed eral gov ern ment was al
ready fund ing par ent or ga ni za tions in each of 
the states. 

Be ing a par ent of a per son with dis abil i ties, I am 
un doubt edly bi ased, but I be lieve that par ents 
are the key to the suc cess ful im prove ment of ser
vices to chil dren who are deaf-blind. This is his-
tor i cally true for other dis abil ity groups, such as 
men tal re tar da tion, trau matic brain in jury, and, 
most re cently, emo tional dis tur bance. Par ents 
are tra di tion ally more com mit ted ad vo cates and 
be come es pe cially ef fec tive when teamed with 
em pa thetic pro fes sion als. Par ents can better in-
flu ence leg is la tors; and through net work ing, 
they can spread those changes through out the 
coun try. 

Let me il lus trate the ef fec tive ness of par ents 
with leg is la tors. A num ber of years ago prior to 
the fed eral pas sage of PL 99-457, which pro vided 
early in ter ven tion ser vices for chil dren with dis
abil i ties, a num ber of us in Or e gon were anx ious 
to have state leg is la tion that would pro vide early 
child hood ser vices for all chil dren with dis abil i 
ties. For two ses sions of the leg is la ture, pro fes 
sion als pre sented re search data that in di cated 
the ben e fits of early child hood ed u ca tion and 
many par ents with their chil dren with dis abil i 
ties ap peared be fore the same leg is la tive com

cluded in pub lic schools which 
pre vi ously ad a mantly re jected 

them. At the state level these part ner ships have 
re writ ten pol icy that en sures ad e quate ed u ca tion 
for chil dren who are dis abled. At the na tional 
level, laws such as PL 94-142, PL 99-457, and the 
Amer i cans for Dis abil ities Act were achieved be
cause of close par ent-consumer-professional 
part ner ships. There fore, if par ent-professional 
part ner ships are the ve hi cles that have cre ated 
the most sig nif i cant changes in the dis abil ity 
world, it seems log i cal that any tech ni cal as sis 
tance ef fort that seeks to ef fect change needs to 
in clude par ents. And they should be in cluded in 
the whole pro cess—from plan ning through im
ple men ta tion. 

As pre vi ously in di cated, I rec og nize that many 
307.11 grant ees, of ten in co op er a tion with 
TRACES, or ches trate work shops for par ents, 
con duct sum mer camp ex pe ri ences, and pro vide 
in di vid ual as sis tance for se lected par ents. But 
TRACES eval u a tion data in di cate that the bulk 
of both TRACES and 307.11 tech ni cal as sis tance 
fo cuses on teach ers and other pro fes sional staff. I 
sug gest that par ents should be in cluded in these 
train ing ses sions. I be lieve that 307.11 ad vi sory 
boards should con sist pri mar ily of fam i lies of 
chil dren who are deaf-blind. And fi nally, I be
lieve that state wide deaf-blind par ent or ga ni za 
tions should be de vel oped in ev ery state and that 
307.11 grant ees should be in ac tive part ner ship 
with those or ga ni za tions, of fer ing as sis tance as 
nec es sary. 

We have come a long way since 1970. We have 
more and better trained pro fes sion als; we have a 

4




Spring 1996 

wider ar ray of ser vice de liv ery op tions; and we 
have both a na tional clear ing house and a na
tional sys tem of tech ni cal as sis tance. 

We still have a long road to travel. In my opin ion, 
we need more pro fes sion als trained to serve chil
dren who are deaf-blind; we need each child in 
school to have an in ter preter-tutor; we need a 
sys tem of ad vo cacy that en sures that the cur rent 
con gres sio nal threats and fail ures to in crease 
fund ing to match the growth of pop u la tion and 
in fla tion will never again oc cur. The path we 
have to travel to achieve these goals can be short
ened and made smoother if we rec og nize and put 
into prac tice the pri macy of par ents in se lect ing 
the place and method of ed u cat ing their child. In 
ad di  t ion,  we need to build strong par
ent-professional part ner ships that are vig or 
ously sup ported by dy namic par  ent 
or ga ni za tions in each state. 
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Adapting Games, Sports, and

Recreation for Children and

Adults who are Deaf-Blind


Lauren J. Lieberman

SUNY Brockport


With the loss of sight and hear ing, an in di vid 
ual’s sen sory in put and ex pe ri ences are re duced 
and over all de vel op ment may be de layed.  As a 
re sult, lim its or pre de ter mined ex pec ta tions are 
some times placed on in di vid u als who are 
deaf-blind by par ents, pro fes sion als, agen cies, 
and peo ple who are deaf-blind them selves.  This 
is equally true re gard ing rec re ational ac tiv i ties. 
Cre ative ad ap ta tions can al ter rec re ation ac tiv i 

ties and pro grams so they will meet unique 
needs and pro vide fun and healthy ex er cise for 
all who par tic i pate. The pur pose of this ar ti cle is 
to en cour age par ents, teach ers,  pro fes sion als, 
ther a pists, and con sum ers, to set up and adapt 
rec re ation ac tiv i ties and pro grams to meet the 
needs of all chil dren and adults. 

Important Rules 
As for any other child or adult, the ex pec ta tions 
for the per son who is deaf-blind should be high. 
To pro vide ev ery op por tu nity for the per son who 
is deaf-blind to meet these high ex pec ta tions, 
there are some im por tant rules of thumb to fol
low when de vel op ing and adapt ing ac tiv i ties. 

•	 Uti lize the con cept of Eco log i cal Task Anal y 
sis (Da vis & Bur ton, 1991).  Eco log i cal Task 
Anal y sis sug gests that as pects of mo tor per-
for mance emerge from the con straints of the 
per former, the en vi ron ment, and the task. 
Ma nip u lating one or more of these three con
straints will move the in di vid ual to wards 
suc cess.  Par tic i pants should be af forded the 
op por tu nity to use a va ri ety of equip ment, 
and be given choices about how to op ti mally 
per form the de sired ac tiv ity.  This will al low 
the in di vid ual, when pos si ble, to have  in put 
on the type and ex tent of ad ap ta tions made. 

•	 Link move ment to lan guage (Van Dijk, 1966). 
Once the child knows the move ment and 
what it is called, he or she has the po ten tial to 
ex e cute the skill in de pend ently. 

•	 Re mem ber that par tial par tic i pa tion is better 
than no par tic i pa tion (Block, 1992).  Even 
mod er ate, sig nif i cant, or to tal phys i cal as sis 
tance to par tic i pate in an ac tiv ity, is better 
than no par tic i pa tion at all.  The per son as sist 
ing can be a peer, sib ling, teacher, or vol un 
teer. 

•	 Al ways be gin with the small est amount of as
sis tance that will en sure de sired per for mance 
and suc cess (Lieberman, 1995). Then, as sis 
tance and ad ap ta tions should nat u rally be 
faded out as the per son be gins to ex hibit more 
in de pend ence. 

•	 Mon i tor ad ap ta tions as nec es sary to en sure 
suc cess. 
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•	 Re fer to the ac tiv ity by its com mon name.  If 
sev eral ad ap ta tions have been made to the 
game of golf (e.g., us ing  a dif fer ent ball, a dif
fer ent club, and tar get ing holes closer to
gether) it should still be re ferred to as golf. If 
we call ac tiv i ties dif fer ent names be cause 
they dif fer from the orig i nal ver sion, then in
di vid u als who are deaf-blind will not have 
the sat is fac tion of know ing that they can re
ally play golf and may miss op por tu ni ties to 
con verse about, and par tic i pate in, the ac tiv 
ity with oth ers who re fer to it by its com mon 
name. 

•	 Mod ify ac tiv i ties in a way that en ables stu
dents with out dis abil i ties to as sume the im
pair ment of the in di vid ual with a dis abil ity 
(Winnick, 1978). For ex am ple, sim u lat ing a vi
sual im pair ment or par tic i pat ing in ac tiv i ties 
in a wheel chair, will in crease the sen si tiv ity 
of in di vid u als with out dis abil i ties: Teachers 
will better adapt ac tiv i ties for their stu dents, 
peer tu tors will better un der stand how they 
need to work with the stu dent who is 
deaf-blind, and same age-peers will better 
un der stand why each ac tiv ity is adapted. 

Adapting Activities 
The fol low ing is sues need to be con sid ered 
when mak ing ad ap ta tions: 

•	 The In di vid ual 

› In volve the in di vid ual in derermining
 ad ap ta tions 

› How does the per son am bu late? 

› Is the ac tiv ity age ap pro pri ate? 
› What are the in di vid ual’s char ac ter is tics, pref

er ences, and be hav iors? 

› What are the in di vid ual’s fa vor ite ac tiv i ties? 

•	 The Ac tiv ity 

› Playing Area or En vi ron ment

» Make the area larger or smaller


»	 Make vis i ble bound aries 

»	 Lower the height of goals 

»	 Ori ent the in di vid ual to the ac tiv ity area 

› Playing Ob ject

» Make the ob ject big ger or smaller


»	 Make it softer or harder 

»	 Make it au di ble or bright 

»	 Change the tex ture of the ob ject 

»	 Make the ob ject heavier or lighter 

»	 In crease the size of the tar get 

•	 The Game 

› Change the rules of the game 

› Change the ob jec tive of the game 
› In crease the tac tile cues 

› Add guid ance or a leader 
› Change the num ber of play ers 

› In crease chances 
› De crease time of ac tiv ity or add rest pe ri ods 

›	 Re duce rep e ti tions or slow the pace 

•	 The Players 

› Change the role of the play ers

› Limit or add re spon si bil ity


› Mod ify de mands on the stu dent

› De crease com pe ti tion


•	 Other Con sid er ations 

› What can you do to make the stu dent more 
suc cess ful? 

› Will the in di vid ual achieve suc cess with mi
nor ad ap ta tions? 

› Will the child have suc cess with no ad ap ta 
tions? 

› How can you add a cog ni tive com po nent to 
the game? 

›	 How can you en sure peers or sib lings will 
also en joy the ac tiv ity? 

Examples 
Eddie is a 15-year-old boy with Con gen i tal Ru
bella. When asked what he wanted to do for rec re 
ation, he said he wanted to learn how to ride a 
uni cy cle.  De spite our ap pre hen sion, we set up a 
pro gram for him.  The ac tiv ity was age ap pro pri 
ate and matched his abil ity level.  By us ing a guide 
wire and phys i cal as sis tance for sup port, he 
learned how to ride, and within 3 months he was 
rid ing the uni cy cle in de pend ently. 

Cory is a 17-year-old Deaf woman with a vi sual 
im pair ment, and ce re bral palsy.  She uses a wheel
chair for am bu la tion, and has travel vi sion with 
cor rec tive lenses.  Cory lives in an en vi ron ment 
which has long win ters.  Cory was in tro duced to 
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cross-country ski ing by her high school phys i cal 
ed u ca tion teacher.  She sat in a sled, and used 
cut-off poles for pro pul sion.  She was given oc ca 
sional di rec tional cues by her teacher or a friend in 
or der to cross-country ski suc cess fully.  When she 
moved to a  group home which of  fered 
cross-country ski ing ev ery week, Cory be came in
volved be cause she knew she could ski with mi nor 
ad ap ta tions.  She now skis reg u larly with her 
friends and fam ily. 

Margo is a teen ager who is vi su ally im paired and 
deaf. She wanted to play soft ball with her brother 
and their friends. They dis cov ered that by plac ing 
large or ange cones at each base, plac ing a bright 
red line of tape from one base to an other, and al
low ing Margo to bat off a tee, she was suc cess fully 
in cluded in the game.  These ad ap ta tions were de-
vel oped over time as needed. 

Glenn is a 16-year-old boy who is deaf, vi su ally im
paired, and men tally re tarded. Glenn at tends his 
lo cal high school.  His phys i cal ed u ca tion teacher 
found a won der ful way to adapt vol ley ball and at 
the same time in crease the ex cite ment for the other 
chil dren.  The ball used was a beach ball which is 
brighter and slower than a vol ley ball.  The kids 
were per mit ted to hit the ball up to three times, let 
the ball bounce twice, catch it if they needed, walk 
to pass the ball, and have no limit on how many 
peo ple touched the ball.  Points were scored if the 
other team hit the ball un der the net, out, or if the 
ball bounced more than two times or rolled. All 
the kids loved it and the vol leys were so long they 
were out of breath at the end of each point. Al
though many ad ap ta tions were made to the game, 
they still called it vol ley ball. 

Janet is a 12-year-old girl who is deaf-blind, has 
hemiplegic ce re bral palsy and is am bu la tory.  She 
wanted to get in volved in her neigh bor hood 
hockey games which are al ways played in her 
cul-de-sac with her peers from school. Her older 
brother wanted her to be in volved, so to gether 
they dis cov ered what would work.  They played 
with a fris bee which was brighter and slower than 
the ball they were pre vi ously us ing.  The fris bee 
had to be touched by each player be fore they could 
score (which en abled all the chil dren to be ac tive 
par tic i pants).  Janet had a buddy who phys i cally 
as sisted her and com mu ni cated to her where the 
fris bee was. When Janet was hit ting the fris bee, the 
other team had to count to five be fore de fend ing 
her. The game was a big hit and soon they even 
made a fris bee hockey club!  Through par tial par-
tic i pa tion, Janet was an ac tive mem ber of her team. 

Dereck is an 11-year-old boy who is deaf-blind and 
has ADHD. The kids on the play ground al ways 

played kickball and he re ally wanted to play.  A 
stu dent-teacher found out what it took to in clude 
Dereck. The kids had a choice to kick from a pitch 
or to kick a sta tion ary ball.  Dereck kicked the sta
tion ary ball and a friend guided him around all the 
bases. The friend who was guid ing Dereck let him 
know through sign when to kick the ball, when to 
run, and when he passed each base. When ever 
any one kicked the ball the kids in the out field re
trieved the ball, lined up front to back and passed 
it over and un der un til the en tire team touched the 
ball. When it ar rived at the last child, that child 
yelled “stop.” The per son who was run ning 
stopped and counted how many bases he touched. 
If he made it to third, then he made three points for 
his team, if she ran around two times all the way to 
home plate then eight points were earned. This 
con tin ued un til each per son on the team had a 
chance to kick, then the teams switched. Dereck 
and his peers loved this game be cause there were 
no outs and it was an in di vid ual as well as team 
ori ented game. 

Chris is a 6-year-old boy who is deaf-blind. His 
kin der gar ten class of ten plays twister for a so cial 
iza tion and body aware ness ac tiv ity.  Chris’s 
teacher called DB-LINK (The Na tional In for ma 
tion Clear ing house On Children Who Are 
Deaf-Blind) and they gave her a great idea. She 
took a do nated queen-sized sheet and traced rows 
of cir cles, squares, tri an gles, hearts, and stars.  On 
top of the shapes she traced glue, and on top of the 
glue she sprin kled dif fer ent col ored glit ter for dif
fer ent shapes.  She made a spin ner to match the 
tac tile twister game and even brailled it so Chris 
could be the caller. The in ter preter signed the 
com mands to Chris, and voiced when he was the 
caller. The kids in the class loved it and were fur
ther chal lenged not only to know the col ors but 
also the shapes dur ing the game! 

Jake is a 7-year-old boy with Con gen i tal Ru bella 
and cog ni tive dis abil i ties.  His in clu sive first grade 
class was work ing on lo co mo tion, directionality, 
and color iden ti fi ca tion.  His phys i cal ed u ca tion 
teacher de cided to play the game Bell Bal loon Bash 
(Lieberman & Cowart, in press). Jake chose his 
own col ored bal loon which had bells in side.  He 
was shown dif fer ent lo co mo tor skills by a peer to 
get to the bal loon which was a vis i ble 10-12 feet 
away. When he ar rived at the bal loon he was 
shown how to kick it us ing ver bal and phys i cal as
sis tance.  He then, with con tin ued ver bal and 
phys i cal as sis tance, chased the bal loon us ing dif
fer ent lo co mo tor skills.  He was given feed back by 
the teacher im me di ately fol low ing ap pro pri ate 
per for mance (McInnes & Treffry, 1982).  Jake con
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tin ued this ac tiv ity through out the unit and slowly 
de creased his need for phys i cal as sis tance. 

Adaptations Work! 
We need to let peo ple know about ad ap ta tions 
that work. As we tell suc cess sto ries, we raise oth
ers’ ex pec ta tions, and help them learn how to 
adapt rec re ational ac tiv i ties to peo ple who are 
deaf-blind or have mul ti ple dis abil i ties. 

For ex am ple: Eddie Mar ti nez who is deaf-blind 
was a star in the East ern Ath letic As so ci a tion for 
the Blind track and swim meets; Riley Ford is 
suc cess fully in cluded in el e men tary phys i cal ed
u ca tion in Idaho; Ga briel Labossier is deaf-blind 
and has been ac tively in volved in cross coun try 
ski ing, bik ing, and track ac tiv i ties; Harry 
Cordellos is a suc cess ful wa ter skier and is blind; 
Tricia Zorn is blind and has won med als for 
swim ming at the paralympic games in Se oul, Ko
rea; Kelly Butterworth is deaf and was on the US 
down hill team for the World Games for the Deaf 
in Fin land; and Dacia Hirsch is a World Class 
horse back rider. 

It is also im por tant to share the rec re ational suc
cesses of the in di vid u als in your school, neigh
bor hood, or home.  Make a video, write an ar ti cle 
for the school news pa per, send your story to 
Deaf-Blind Per spec tives, or make an an nounce 
ment on your lo cal ra dio sta tion.  Suc cess ful par-
tic i pa tion in rec re ation, sport,  and phys i cal 
ed u ca tion is pos si ble and that needs to be 
known! 
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Recreational Resources For

Your Library


Block, M.E. (1994). A teacher’s guide to including students 
with disabilities in regular physical education. Baltimore: 
Paul H. Brookes. 

Ideas for as sess ment, pro gram ming, and in clu sion tech niques of 
chil dren in preschools, and el e men tary, and sec ond ary schools. 

Dell, S., & McNerney, P. (1992). Art and games: Sensational 
experiences for students with deaf-blindness. East 
Providence, RI: Meeting Street Center. 

An in no va tive book that of fers art, in ter ac tion, and move ment ac tiv 
i ties. 

Kasser, S.L. (1995). Inclusive games: Movement fun for 
everyone.<%-2> Champaign, IL: Human Kinetics. 

Many games and ac tiv i ties for in clu sive set tings.  Geared to ward in
di vid u als with any dis abil ity. 

Lieberman, L.J., & Cowart, J.F. (in press). Games for people 
with sensory impairments: strategies for including 
individuals of all ages. Champaign, IL: Human Kinetics. 

Games, sports, and ac tiv i ties that can be im me di ately played by any 
in di vid ual.  Ad ap ta tions for in di vid u als who are blind, deaf, 
deaf-blind, or mul ti ply dis abled.  In cludes how to play goal ball and 
beep base ball. 

Lieberman, L.J., & Downs, S.B. (1995). Physical education for 
students who are deaf-blind: A tutorial. Brazilian 
International Journal of Adapted Physical Education and 
Recreation. 2, 127-143. 

Teaching tech niques, strat e gies for par tic i pa tion, in struc tion on 
how to set up peer tu tor ing, and mo tor and fit ness as sess ment ideas. 

Lieberman, L.J. (1993). Project S.I.M.P.L.E.: Activities for 
individuals  with sensory impairments  and 
multihandicaps. In S. Grosse, & D. Thompson (Eds.) Play 
and recreation for individuals with disabilities: Practical 
pointers. Reston, (pp. 80–88). VA: AAHPERD. 

In cludes pic tures as well as pro vid ing teach ing strat e gies for these 
ac tiv i ties. 

Smith, T.B. (1994). Guidelines: Practical tips for working 
and socializing with deaf-blind people. Burtonsville, MD: 
Sign Media Inc. 

Gives ideas on the types of rec re ational ac tiv i ties of ten pre ferred by 
in di vid u als who are deaf-blind. 

NFADB is Making a Difference 
Mary O’Donnell, President 

The Board of Di rec tors of NFADB (Na tional 
Fam ily As so ci a tion for Deaf-Blind) con tin ues to 
work to ward our 1995-96 or ga ni za tional goal of 
strength en ing our foun da tion, or ga ni za tion, and 
per for mance.  Training for our board mem bers is a 
cen ter piece at each of our meet ings and en ables us 
to max i mize per son nel and re sources. Time man
age ment, mo ti vat ing par ent groups, and ad vo cacy 
are this year’s top ics. 
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We have de vel oped and re fined the “Re gional Di
rec tor’s Hand book” into a use ful tool.  It con tains a 
wealth of in for ma tion and re sources which will 
en able the re gional di rec tors to be more ef fi cient 
and ef fec tive in serv ing the peo ple in their re gions. 
Our “Pol icies and Pro ce dures Man ual” pro vides 
the struc ture and guide lines NFADB needs for a 
smooth op er a tion.  Both man u als will con tinue to 
be “works in prog ress.” 

We are also in the pro cess of de vel op ing a com pre 
hen sive da ta base that will con nect par ents to other 
par ents and to pro fes sion als to fa cil i tate quick and 
smart at ten tion to an is sue and/or need. And 
through out the fis cal year be gin ning Oct. 1, 1996 
NFADB will be col lab o rat ing more for mally with 
DB-LINK to share and dis sem i nate in for ma tion, 
spe cif i cally to fam i lies. 

NFADB con tin ues our close af fil i a tion with the 
Na tional Co ali tion on Deaf-Blindness. To gether 
we have made an enor mous im pact on the course of 
leg is la tive ac tion in Wash ing ton.  Un der the lead
er ship of the NFADB Leg is la tive Com mit tee, our 
Board and mem ber ship have suc cess fully in
formed our Con gres sio nal rep re sen ta tives of the 
unique im pacts of deaf-blindness and of the spe
cific needs of our fam ily mem bers.  Our mem ber 
ship and friends have re sponded in large num bers. 
The re sults have been so pos i tive that we will con
tinue to ex pand the net work of folks who will re
spond in short or der to any is sues on 
deaf-blindness. We are grate ful to Co ali tion mem
bers for their ef forts on be half of our chil dren. 

The suc cess and scope of our out reach and ef forts 
on be half of our chil dren are en hanced by the re
sponse of our mem bers and the growth of the As so 
ci a tion.  Our ul ti mate goal is to reach ev ery fam ily 
with a mem ber who is deaf-blind so that we may 
sup port each other’s ful fill ment of dreams.  We are 
es pe cially proud of our trio-annual news let ter 
News From Ad vo cates for Deaf-Blind. We will con
tinue to pro vide in for ma tion on is sues that fam i 
lies should be think ing about. 

NFADB hopes to con tinue to make pos i tive con tri 
bu tions to the qual ity of fam ily life.  Our re gional 
di rec tors and Ex ec u tive Com mit tee mem bers are 
mak ing ef forts to at tend con fer ences, re gional 
meet ings and par ent as so ci a tion meet ings—wher 
ever par ents are—in ev ery state to of fer NFADB 
sup port and as sis tance.  We wel come the op por tu 
nity to work with and for you. 

NFADB 

Calendar of Events 
Communication Intervention for Children with 
Disabilities 
July 22–24, 1996 
Seattle, WA 

This work shop is de signed for teach ers and 
speech-language pa thol o gists who pro vide or 
de sign com mu ni ca tion in struc tion for non ver bal 
chil dren with se vere and mul ti ple dis abil i ties. 

Alexandra Slade 
WA State Univ. Port land Pro jects 
1818 S.E. Di vi sion St. 
Port land, OR  97202 

(503) 232-9154 (V) 
(503) 232-6423 (Fax) 
slade@van cou ver.wsu.edu 

VISIONS 1996: Foundation for Fighting 
Blindness Biannual Conference 
August 17–20, 1996 
Washington, DC 

This year’s theme “Com mit ment to a Cure” will 
rec og nize the 25 years of ded i ca tion to find cures 
for ret i nal de gen er a tive dis eases 

Foun da tion for Fighting Blind ness 
Ex ec u tive Plaza I, Ste 800 
11350 McCormick Rd 
Hunt Val ley, MD  21031-1014 
(800) 683-5555 

Partners at Work: Advancing Options and 
Independence 
26th Southeast Regional Institute on Deafness 
November 2–5, 1996 
Nashville, TN 

In for ma tion will be pre sented on ad vanced and 
in no va tive pro grams, prod ucts and ser vices 
avail able to fos ter the op tions and in de pend ence 
of in di vid u als who are deaf, deaf-blind, or hard 
of hear ing. 

Sherri Rademacher 
Ten nes see Coun cil for the Hear ing Im paired 
400 Deaderick St. 11th Floor 
Nash ville, TN 37248-6300 
(615) 313-4911 (V/TTY) 
(615) 741-6508 (Fax) 

111 Mid dle Neck Rd 
Sands Point, NY 11050-1299 
(800) 255-0411 ext. 275 
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Coming of Age: Celebrating 30 Years of 
Professionalism 
1997 Biennial ADARA Conference 
May 20–24, 1997 
Milwaukee, Wisconsin 

Five days of work shops and mini-seminars will 
be con ducted by pro fes sion als ex plor ing cur rent 
is sues of aware ness, ac cess, ed u ca tion, em ploy 
ment, men tal health and other ar eas re lated to 
deaf, hard of hear ing, and deaf-blind is sues. 

Sue Kay Bailey 
In de pend ence First 
600 W. Vir ginia St. 
Mil wau kee, WI  53204 

(414) 291-7520 (V) 
(414) 291-7525 (TTY) 

4th IAEDB European Conference on 
Deafblindness: Discovering the Wor(l)d 
Together 
July 19–24, 1997 
Madrid, Spain 

Con fer ence in cludes ple nary ses sions, work
shops, 9th Eu ro pean Usher Syn drome Study 
Group, Fam ily camp, ex hi bi tion, and so cial ac tiv 
i ties. 

4th Eu ro pean Con fer ence Sec re tary 
Módulo de Sordociegos 
C.R.E. An to nio V. Mosquete (ONCE)

Paseo de la Habane, 208

28036 Ma drid (ESPAÑA)


(34) (1) 3 45 36 97 (ext. 237)

(34) (1) 3 50 79 72 (Fax)


When Retinitis Pigmentosa and 
Hearing Loss Happen Together 

Cheryl Kennedy

University of Pittsburgh


On March 5, 1996 the video teleconference 
“When Retinitis Pigmentosa and Hear ing Loss 
Hap pen To gether: Meet ing Ed u ca tional Needs,” 
was broad cast from the Dis tance Learning Cen
ter of the Penn syl va nia In struc tional Sup port 
Sys tem.  The pur pose of the video teleconference 
was to in crease un der stand ing of the char ac ter is 
tics of learn ers with Retinitis Pigmentosa oc cur 

ring si mul ta neously with hear ing loss, and to in
crease aware ness of ed u ca tional strat e gies and 
ad ap ta tions for stu dents with Usher Syn drome. 
Planning and im ple men ta  t ion of  the 
teleconference was a fol low-up ac tiv ity for the 
North east ern and North Cen tral Re gional 
TRACES Pro ject 1995, “Usher Syn drome 
Planning Meet ing.” 

Over eighty ed u ca tors, adult ser vice pro vid ers, 
con sum ers ,  and fam i  l ies  viewed the 
teleconference. In ad di tion to Penn syl va nia, 
four teen other states also viewed the con fer ence 
via sat el lite.  The Penn syl va nia Deaf-Blind Pro
ject of fered onsite con fer ence par tic i pants ad di 
t ional  tech ni  cal  as  sis  tance (e .g. ,  onsite 
con sul ta tion, work shops for teams of ser vice 
pro vid ers).  Out-of-state downlink site par tic i 
pants were ad vised to con tact their state or 
multistate Deaf-Blind Pro ject per son nel to re
quest fol low-up tech ni cal as sis tance. 

Copies of the teleconference are avail able on 
video from the Dis tance Learning Cen ter of the 
in struc tional Sup port Sys tem of Penn syl va nia. 
Con tact Jill Bortmess at (412) 961-0294.  The cost 
of the vid eo tape for out-of-state res i dents is 
$25.00 and $12.00 for Penn syl va nia res i dents. 

Update on Utah’s Funding of

Services for Children With Dual


Sensory Impairments

Paddi Henderson


TRACES Western Region


The Fall 1995 is sue of Deaf-Blind Per spec tives 
dis cussed the de vel op ment of the Utah State 
Plan for Ser vices to Children and Youth with 
Dual Sen sory Im pair ments and Their Fam ilies. 
Since the pub li ca tion of the ar ti cle, the Utah 
State Board of Ed u ca tion made a re quest for 
$925,000 from the 1996 Utah State Leg is la ture to 
im ple ment the ser vices. 

The Utah leg is la ture, af ter a great deal of tes ti 
mony from par ents and pro fes sion als, dis played 
its sup port for spe cific cat e gor i cal deaf-blind 
ser vices by pro vid ing a to tal of $800,000 ($200,000 
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in on go ing and $600,000 in one-time funds) to im
ple ment the State Plan.  The State Plan will be
gin full im ple men ta tion in July 1996.  The funds 
will be used to: 

1. Pro vide tech ni cal as sis tance via in di vid ual 
con sul ta tion to Utah’s chil dren and youth who 
are deaf-blind, their fam i lies, and their ser vice 
pro vid ers. 

2. Es tab lish an ex traor di nary cost pool to as sist 
lo cal school dis tricts to pro vide costly, spe cial 
ized ser vices which are deemed nec es sary and 
ap pro pri ate for an in di vid ual’s IEP.  These ser
vices may in clude, but are not lim ited to in ter 
ven ers, augmentative equip ment, in creased 
class room as sis tance, and spe cial ized in struc 
tion. 

TRACES (Teaching Re search As sis tance to Children Ex pe ri encing Sen sory Im pair ments) is funded through Co op er a tive Agree ment 
No. HO25C30001 by the U.S. De part ment of Spe cial Ed u ca tion, OSERS, Spe cial Ed u ca tion Programs. The opin ions and pol i cies ex
pressed by TRACES do not nec es sar ily re flect those of the U.S. De part ment of Ed u ca tion. 

Hiring a person who is deaf-blind can be so rewarding . . . 
some might call it a golden opportunity 

How would you like to find em ploy ees who can take on chal lenges that would over
whelm the av er age per son? Em ployees who will be loyal to your comapny, ded i cated 
to their jobs, and rarely miss a day at work? If so, call us at the Helen Keller Na tional 
Cen ter at 1-800-255-0411, ext. 270. We will be happy to tell you about the im pres sive 
achieve ments of com pe tent, qual i fied em ploy ees who just hap pen to be deaf-blind. 

Share Helen Keller’s vision 

Helen Keller National Center for Deaf-Blind Youths and Adults* 

111 Middle Neck Road 

Sands Point, NY 11050 

Regional Offices: 

Atlanta, Boston, Chicago,
Dallas, Denver, Kansas City, Los

Angeles, New York, Seattle,
Washington, DC 

*Operated by Helen Keller
Services for the Blind 
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I en joyed this is sue of Deaf-Blind Per spec tives but I am not on your mail ing list. Please send fu ture is
sues to the ad dress be low. 

I’ve moved! Please send fu ture is sues of Deaf-Blind Per spec tives to my cur rent ad dress. 

I’m bur ied in in ter est ing pub li ca tions! Please re move my name from your mail ing list. 

Name: ___________________________________Agency: ________________________________________________ 

Street: _____________________________________City: ______________________State: ____ Zip: _____________ 
Com ments _______________________________________________________________________________________ 

Mark appropriate categories (3 max.) 
� Person or parent of person who is disabled � Regular education (non Spec.-Ed.) 
� Special education (e.g., teacher, aide) � Therapist (e.g., OT/PT/speech) 
� Administration (e.g., Dept. of Ed., project director) � Teacher trainer 
� Service provider (e.g., social worker, group home) � Government personnel 
� Technical assistance provider � Medical professional 
� Higher education teacher/researcher � Other ____________________________ 

Please send my copy in: Mail to: Deaf-Blind Perspectives ! Teaching Research 
Division ! 345 N. Monmouth Ave. ! Monmouth, OR 97361 
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