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The availability of credentialing and/or certification of interveners is currently an 

important topic to families and professionals who work with children who are deaf-

blind.  Competencies for training interveners have been developed (Alsop, 2004) and 

adopted by the Council for Exceptional Children (CEC, 2009).  In addition, a national 

credential has been established as the result of the work of an ad hoc group from the 

National Intervener Task Force.  However, although NCDB survey data indicates 

widespread support within the field of deaf-blindness for certification and/or 

credentialing (hereafter referred to only as “credentialing” for simplicity), there are still 

many concerns and unresolved issues.  

 

Advantages and Disadvantages of Credentialing  

 

Respondents to the state deaf-blind project and educational administrator surveys 

identified both significant advantages and disadvantages to credentialing in response to 

open-ended questions on this topic.  The first part of this document provides a 

summary of their responses, beginning with the state deaf-blind project personnel. 

 

Advantages (State Deaf-Blind Project Respondents) 

The most common potential benefits identified by state deaf-blind project respondents 

were that clear standards associated with credentialing would: 

1. promote awareness and use of interveners and lead to better acceptance and 

recognition of the practice (respondents used words like credibility, legitimacy, 

and respect) and 

2. help ensure consistent training and a standardized knowledge and skill set that 

would enable interveners to provide high-quality support to students who are 

deaf-blind. 

 

Other advantages mentioned included: 

 a possible decrease in staff turnover due to recognition of a standardized 

intervener skill set,  

 professionalization of the occupation, 

 the possibility of a  higher rate of pay, and  

 a mechanism for demonstrating completion of training.  
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Relevant comments: 

 It would . . . help enormously to get more local districts comfortable with this service 

option and not feel they were stepping out into the unknown.   

 Makes it a profession and gives guidelines and competencies interveners are expected to 

have no matter where they are trained.  Ensures that adequate training has been taken 

and that adequate skills are in place to maintain the integrity of the practice.  National 

consistency of standards empowers systemic recognition/change at the state level. 

 Recognizes the difference in the role from that of other paraprofessionals. Allows for an 

identified pool of interveners and gives some standards of expertise and experience. 

Allows for ongoing training that will improve the skills and ethics of individuals serving 

as interveners. Creates a profession that will ultimately improve the quality, availability, 

and use of interveners.  

 Raises awareness of the profession and provides the professional credibility to help 

administrators understand the importance of this level of support for the student. 

Provides objective criteria on which to base human resources decisions, such as pay 

enhancement. Leads toward standardization of training and professional expectations. 

Helps clarify roles with the educational team. 

 

 

Disadvantages (State Deaf-Blind Project Respondents)  

Although the potential advantages associated with credentialing offered by the state 

deaf-blind project survey respondents were very similar, there was a great deal of 

variation in their comments regarding potential disadvantages.  The following outline 

summarizes the primary disadvantages that were identified. 

 

1. Cost (e.g., for training and salaries). 

2. Job instability for interveners.  

 Creating a certification area for a low-incidence certificate puts the person at risk for 

being RIFed if the students relocate or graduate. 

 No way to keep people in the role if the DB student moves on. 

 Not necessarily enough jobs . . . available for individuals who want to work 

exclusively as an intervener, especially in very rural settings. 

3. Resistance from LEAs.  

4. Would result in shortages of interveners.  

 [Lack of] availability of a credentialed work force to fill all the needed positions. . . . 

The credential might become a barrier to hiring someone to fill a needed support role 

in the absence of credentialed applicants, particularly while the profession is in its 

emerging stages. 

 Parents have a misunderstanding about how many of these individuals exist and 

want someone who is certified when that person doesn't exist in that area.  

5. Would require an increased commitment from interveners (e.g., cost and time for 

training) for the low pay that is currently available to them. 
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6. Increased paperwork/bureaucracy for interveners (e.g., licensing requirements). 

7. May lead to exclusion of individuals who might otherwise be good interveners.  

 Raises the bar higher, which could be seen as a con as it possibly limits people, 

financially or functionally.   

 Many good paraprofessionals will not take the training and thus will not be viewed as 

interveners. 

 Not all classroom assistants can do the schooling required. 

8. There is a lack of available training programs to provide the credential. 

9. There is currently a significant lack of local support from experts (e.g., teacher of 

the deaf-blind) to provide support to interveners. 

 I think it's very important that in addition to the paraprofessional credential, that we 

are also seeking a professional certification—i.e. Teacher of the Deafblind. I feel it's 

quite dangerous to have only paras as the local experts. 

 Credentialing a paraprofessional position with no professional position seems very 

odd—a bit like the cart before the horse.  Or a cart without a horse.  Where is it going 

and who is in control? 

Eight respondents said that there are no disadvantages. 

 

Additional relevant comments: 

 I don't see disadvantages to credentialing, but I do see problems with the launching of 

intervention as a profession. These problems are hardly insurmountable, but will likely 

create challenges for our project, LEAs, and families for the next few years as systems are 

developed. 

 Most immediately, [it would be difficult to meet] the need should this 

certificate/credential become required.  We could not prepare enough interveners to make 

trained personnel available.  If the requirement was phased in, that would help. 

 

Advantages and Disadvantages (Educational Administrators) 

The advantages and disadvantages reported by the administrators were very similar to 

those for the state deaf-blind project respondents.  However, six particularly 

emphasized the difficulties that are likely to occur related to locating credentialed 

interveners to hire, especially if credentialing becomes a legal requirement.  Their 

comments are listed here. 

 Unintended consequences of a required credential might mean a student who needs 

assistance can't get the assistance because of lack of an available credentialed person. It is 

one thing to find persons who are trained or who are willing to be trained in large, 

metropolitan areas where a variety of services exist and another in rural areas of a state 

where services are non-existent or difficult to locate/identify. 

 If there are not enough people who are credentialed or certified and it becomes a 

requirement, the availability of qualified people would be reduced, and there may not be 

enough people to work with the number of students that are out there. 
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 The question comes up as to what to do when you need an intervener, but can't find 

someone certified. Do you go without anyone in this role and not implement the IEP that 

states an intervener is needed or do you put someone in this position and provide the 

training?  What are the implications to a district or specialized school for having an 

uncertified person in this role? 

 It will be hard to get enough credentialed staff.  Similar to orientation & mobility 

specialists or teachers of the visually impaired.  If they are "credentialed" then you are 

required to use someone who is "credentialed," but there are not enough people out there.  

So you sit with no one, when you might have been able to train a paraeducator to do the 

work without a credential.   

 Limits to number of graduates and qualified individuals. 

 It is already hard to locate and hire interested people, and our district is located in a very 

large urban area.  If they have to be credentialed I am afraid it would make that more 

difficult for us and nearly impossible for small, outlying school districts to find 

interveners. 

 

Current Availability of Certification or Credentialing 

 

State Level 

The state deaf-blind project survey asked respondents if their state currently has a 

process for credentialing or certifying interveners.  The results show that 

certification or credentialing in states is very limited. 
 

States That Have a Process for Certifying or 

Credentialing Interveners 

Number Percent 

Yes 1 2% 

No 38 91% 

Working on it 3 7% 

 

National Level 

As noted in the introduction to this document, there is currently a national 

intervener credential.  It is available from the National Resource Center on 

Paraeducators (NRCP)—housed at Utah State University—and became available 

beginning in 2011.  The requirements include the following: 

 A minimum of 10 hours of credited coursework from an Institution of Higher 

Education (university or college). This coursework must include a supervised 

practicum experience. 

 A Practicum experience (minimum of 2 credit hours) under the supervision of the 

course instructor and the guidance of a trained Intervener Coach. This practicum 

includes a minimum of 100 hours of contact time with a child who is deaf-blind and a 

minimum of 3 coaching sessions. 
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 A completed Intervener Portfolio based on the National Intervener Competencies which 

provides documentation that the intervener has acquired the knowledge and skills 

needed to be an effective intervener.  

               (Information from http://www.nrcpara.org/intervener. Retrieved July 3, 2012.) 

Currently, only the Utah State University intervener-training program meets all of 

these requirements. 

 

Level of Awareness of the National Intervener Credential  

(Results from State-Deaf-Blind Project and Administrators Surveys) 

 

State Deaf-Blind 

Project 

Personnel 

Educational 

Administrators 

I have not heard of this credential 12% 61% 

I have heard of the credential but do not know 

the details of the credentialing process 
24% 26% 

I am somewhat familiar with the credentialing 

process 
27% 7% 

I am very familiar with the credentialing 

process 
37% 3% 

 

 

 
 

Certification/Credentialing Status of Respondents to NCDB Survey of Interveners 

 

As shown in the table below, approximately 40% of respondents to the survey of 

interveners indicated that they had already obtained or were working toward a 

certificate or credential.  However, respondent comments following the question 

suggest that the certificates they referred to are primarily certificates of program 

completion rather than certificates sanctioned by their states. 
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Certification/Credentialing Status of Respondents 

to Intervener Survey 
Percent % 

I have a certificate  20% 

I am currently working towards a certificate  11% 

I have the intervener national credential from National 

Resource Center for Paraeducators (NRCP) 
4% 

I am currently working toward the intervener national 

credential from the NRCP 
6% 

I do not have a certificate or credential but would like 

to have one 
32% 

I do not have a certificate or credential but I don't 

think I need one 
9% 

Other 18% 
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For details about the process used to gather this information, go to 

http://interveners.nationaldb.org/developmentProcess.php 

For details about the Intervener Initiative Surveys, go to 

http://documents.nationaldb.org/products/survey%20details.pdf
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