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Why Deaf-Blind Perspectives? 
by


Bud Fredericks

Research Professor, Teaching Research


For more than 20 years the staff at Teaching Research have been involved with matters related to people who 
are deaf-blind. We provided technical assistance to the Northwest Regional Deaf-Blind Center, directed a 
number of demonstration projects funded by the federal government, and for the past few years provided 
technical assistance to the states and regions through TRACES. We conducted, together with the federal 
government, the National Symposium on Children and Youth Who Are Deaf-Blind. We have most recently 
formed a consortium with the American Association of the Deaf-Blind, the American Foundation for the 
Blind, Helen Keller National Center, and Perkins School for the Blind to establish DB-LINK, the National 
Information Clearinghouse On Children Who Are Deaf-Blind. 

Dur ing all these ac tiv i ties we pub lished news let ters, re ports, made pre sen ta tions, wrote chap ters for books, 
and in gen eral, tried to pro mul gate in for ma tion.  The Na tional Deaf-Blind Bul le tin Board of SpecialNet was es-
tab lished re cently and is be ing man aged by Teaching Re search and the Cal i for nia Deaf-Blind Pro gram. 

De spite the amount of in for ma tion be ing pro mul gated through these chan nels, we rec og nized that there were 
many is sues, prob lems, con cerns and dif fer ent opin ions about mat ters that af fected those who are deaf-blind 
and their fam i lies which were not be ing ad e quately dis cussed in the ex ist ing printed pe ri od i cals. That such is
sues ex isted and needed a me dium through which they could be com pre hen sively aired was am ply dem on 
strated by the pa pers pre sented at the Hilton-Perkins Na tional Con fer ence and through the Na tional 
Sym po sium on Children and Youth Who Are Deaf-Blind, spon sored by the fed eral gov ern ment.  We ex am 
ined ex ist ing news let ters to de ter mine whether any met the need that we per ceived.  We found them all to be 
quite pa ro chial in their sub ject mat ter.  For in stance, the TRACES news let ter fo cused only on chil dren and 
youth who are deaf-blind (birth to 21 years). The Helen Keller TAC news let ter tar geted the tran si tion years. 
We con cluded that there was a need for a pub li ca tion, such as Deaf-Blind Per spec tives, that would span the en-
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tire age range from birth to se nior cit i zen, and con sider 
the het er o ge ne ity of peo ple who are deaf-blind, to in
clude dis cus sions about those who are deaf-blind and 
cognitively able and those who are deaf-blind and 
cognitively dis abled. 

We rec og nized that what we were con sid er ing had char
ac ter is tics that were more jour nal-like than a news let ter. 
How ever, the ef fort and re sources to un der take a jour nal 
pub li ca tion at this time were not avail able, nor did we 
wish to ask read ers to pay for the pub li ca tion. 

In or der to fi nance Deaf-Blind Per spec tives we de cided to 
com bine the re sources of three en ti ties: (a) Teaching Re
search cur rently pub lishes an eclec tic news let ter that fo
cuses on pro jects that Teaching Re search staff are 
con duct ing.  These range from early child hood spe cial ed
u ca tion pro grams to res i den tial fa cil i ties for adults with 
dis abil i ties who have se vere be hav ior prob lems. 
Teaching Re search agreed to con trib ute the re sources of 
that news let ter to Deaf-Blind Per spec tives. (b) In ad di 
tion, TRACES agreed to con trib ute the re sources it had for 
the pub li ca tion of its news let ter with the un der stand ing 
that a sec tion of Deaf-Blind Per spec tives would be de
voted to TRACES mat ters.  (c) DB-LINK agreed to the 
same ar range ment.  Thus the TRACES News let ter will no 
lon ger be pub lished as a sep a rate en tity nor will DB-LINK 
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com mence pro mul gat ing their own news let ter.  In ad di tion, Teaching Re search will, dur ing the next cou ple of 
years, cease the pub li ca tion of its news let ter. 

What type of ar ti cles do we fore see be ing pub lished in Deaf-Blind Per spec tives? We want the news let ter to fo
cus on per ti nent is sues re gard ing peo ple who are deaf-blind and those in volved with them.  An ar ti cle that dis
cusses the dis crep an cies be tween ser vices avail able for adults who are cognitively able and those who are 
cognitively dis abled might be ap pro pri ate.  For in stance, we know from pre vi ous dis cus sions with adults who 
are deaf-blind that a dis turb ing is sue is the avail abil ity of trans por ta tion to those who are deaf-blind and 
cognitively dis abled whereas com pa ra ble trans por ta tion ser vices are not avail able for those who are 
deaf-blind and cognitively able. 

Other ar ti cles might ex am ine in clu sion.  We cer tainly have heard many opin ions about in clu sion and its mer its 
and faults over the past few years. Ar ti cles rep re sent ing the spec trum of opin ions would be wel come.  The 

range of sub ject mat ter of ar ti cles is end less - early in ter ven tion, tran si tion, com
mu ni ca tion tech niques, syn drome char ac ter is tics, pa ren tal con cerns, etc. are all 
ap pro pri ate.  We en cour age con tro versy and dis cus sion and will at times in vite 
ar ti cles that will rep re sent op pos ing views on top ics.  We want the news let ter to 
be per ceived as a fo rum for ideas and dis cus sion. 
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We en cour age per sons who are deaf-blind, par ents of per sons who are 
deaf-blind, and pro fes sion als to sub mit ar ti cles to Deaf-Blind Per spec tives. The 
ar ti cles will be re viewed by a panel of ed i tors and will be ei ther ac cepted as is, 
ac cepted with sug gested re vi sions, or re jected, based on the re views of the ed i 
tors. Qual ity will be the cri te rion for ac cep tance.  Ideo log i cal po si tions will not 
be grounds for non ac cep tance. 

We be lieve that by pre sent ing the di verse opin ions that ex ist among those who 
are deaf-blind, their par ents, and the pro fes sion als who are in volved with them 
we shall be gin to ac cept the dif fer ences that ex ist within the field and per haps 
rec on cile some of those dif fer ences.  Thereby, we might help to build a dis ci pline 
that is united in pur pose and yet re tains its di ver sity. 

We look for ward to pub lish ing this news let ter.  We wish it to be of high qual ity 
and wel come your sug ges tions and crit i cisms. Ku dos are ap pre ci ated at any 
time. 

Rationale For Editorial Policy On 
Terminology 

by

John W. Reiman


Associate Research Professor, Teaching Research


The promotion of choice, inclusion, and self-determination for people who 
are disabled requires something from everyone. For those who write on matters 
related to such persons, the requirement is accuracy and precision. 

Im pre cise lin guis tic de scrip tions of peo ple who are deaf-blind per vade con tem 
po rary lit er a ture.  Do con structs from the ver nac u lar of pro fes sion als like “dual 
sen sory-impairment”, “with deaf-blindness”, and “the deaf-blind” serve the 
best in ter est of the peo ple they at tempt to de scribe?  To dis pute the use of such 
ter mi nol ogy is not to be pe dan tic and nitpicky, but to ex press con cern about a 
real prob lem.  In the para graphs that fol low, I will (a) pro vide ex am ples of ques
tion able terms and phrases, (b) com ment on their pos si ble neg a tive ef fects, and 
(c) pres ent an ed i to rial pol icy for Deaf-Blind Per spec tives that will in vite greater 
pre ci sion in lan guage used to char ac ter ize this pop u la tion. 
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Examples of Imprecise Terminology 
The ter mi nol ogy in ques tion as sumes three pri
mary forms. First, is the med i cal-model-inspired 
pathologizing va ri ety with its def i cit-based 
watch word,  “im pair  ment.”   “Dual  sen
sory-impaired stu dents”, “hear ing- and vi
sion-impaired stu dents”, “sen sory-impaired 
stu dents”, and a host of re lated de scrip tions of hu
man be ings that cham pion what is ab sent about a 
per son and fail to de scribe what is pres ent—such 
terms sim ply alert us to some thing about a per son 

deaf-blind feel...,” and “when Deaf-Blind want...” 
(note up per-case us age) are the norm. 

Ter mi nol ogy of the overgeneralizing va ri ety is the 
third form in ques tion.  To say that peo ple who are 
deaf-blind uni formly think, feel, need, or want al
most any thing uni ver sally, is to dis count the het er 
o ge ne i ty and enor mous dif  fer  ences  that 
char ac ter ize this pop u la tion.  These dif fer ences are 
pro nounced in the mul ti plic ity of gifts they con
trib ute to the world, as well as the dif fer ences in 
their needs.. The de facto claim, for ex am ple, that 
“cli ents who are deaf-blind pres ent with se ri ous 

com mu ni ca tion def i cits” be ing wrong.  Per son-first 
lan guage (e.g., “stu dents 
with dual sen sory im pair 
ments”) is pur ported to 
ad dress this prob lem by 
em pha siz ing the per son 
first rather than the dis
abil ity.  Placing the per
son f irst ,  how ever , 
does n’t erase the neg a tive 
as so ci a tions in vited by 

Tugging at the heartstrings of (drawn from a coun sel ing 

potential contributors with con text) is fal la cious.  Can 
an eigh teen year-old 

misleading images ... does little Gallaudet Uni ver sity stu
dent who is deaf-blind to  contribute to general (Ushers Type I) and, us ing 
in ter pret ers, main tain ing aunderstanding of people who 
3.5 GPA, be viewed as hav

are deaf-blind.

“im pair ment”—a term out of fa vor in most other 
ar eas of spe cial ed u ca tion and re ha bil i ta tion. 

A vari ant on the pathologizing theme is the now 
pop u lar “with deaf-blindness” (e.g., stu dents with 
deaf-blindness). The “-ness” is a suf fix that forms 
ab stract nouns de not ing qual ity and state (Ran
dom House Web ster’s Col lege Dic tio nary - 1993). 
Is an ab stract noun ad e quate for de fin ing the pop u 
la tion of peo ple who are deaf-blind?  Un for tu 
nately, the ab strac tion’s lack of pre ci sion in vites 
cre ative con no ta tions—the no tion of af flic tion in 
this case. Com bined hear ing and vi sion loss are 
made to seem like an in fir mity or ail ment that 
some one ends up “with.” Ad ver sity, dis tress, 
hard ship, and trib u la tion are im plied.  Un der 
stand ably, some peo ple who are deaf-blind hold 
con tempt for this con struct.  Es caping dis abil 
ity-related stigma spawned by pro fes sion als’ use 
of “with deaf-blindness” ter mi nol ogy, must be an 
ad di tional and un wel comed chal lenge. 

A sec ond form of ques tion able ter mi nol ogy is the 
objectifying va ri ety.  “Ed u ca tors should pre pare 
deaf-blind for...” and “...when the deaf-blind use 
in ter pret ers” are two ex am ples.  Both com pletely 
omit the per son ref er ence mak ing the hu man and 
the dis abil ity one and the same.  Ironically, there is 
a twist to this one. On one hand, when hear
ing/sighted pro fes sion als in ed u ca tion and other 
fields use such lan guage to de scribe chil dren who 
are deaf-blind, charges of objectification and pa ter 
nal ism may be lev eled.  On the other hand, when 
nu mer ous adults who are deaf-blind (many of 
whom be long to the Amer i can As so ci a tion of the 
Deaf-Blind) re fer to them selves or to each other, 
the same ter mi nol ogy deemed as objectifying 
above, be comes the op po site—val i dat ing and af
firm ing.  In this con text, as a mark of re spect and af
fir ma tion for com mu nity, lin guis tic, and cul tural 
in teg rity, us ages like “the deaf-blind are...,” “some 

ing “se ri ous com mu ni ca tion 
def i cits?” Which peo ple 

who are deaf-blind is the ques tion al ways beg ging 
an an swer. 

In short, the use of pathologizing, objectifying, and 
overgeneralizing ter mi nol ogy may com pro mise 
ac cu racy in de scrib ing peo ple who are deaf-blind, 
and may er ro ne ously ho mog e nize such peo ples’ 
dis sim i lar char ac ter is tics and needs. 

Possible Negative Effects of Such

Terminology


Two pos si ble ef fects come im me di ately to mind 
stem ming from use of the ter mi nol ogy de scribed 
above. 

First, is it pos si ble that pro fes sion als’ use of the 
afore men tioned ter mi nol ogy may lend fuel to oth
ers’ in ac cu rate por tray als of peo ple who are 
deaf-blind? A re cent telemarketing cam paign by a 
com pany con tracted to raise funds for an agency 
re lated to peo ple who are deaf-blind in cluded the 
fol low ing among its cat e go ries for spon sor ship: 

•	 “Power of Communication” sponsors... who 
“open up the worlds of hearing and sight for 
persons who are deaf-blind.” 

•	 “Lift the Darkness” sponsors... who “help the 
curtains of communication be opened and the 
darkness lifted by the rays of awareness.” 

Tugging at the heart strings of po ten tial con tri bu 
tors with mis lead ing im ages of “worlds be ing 
opened” and “cur tains lifted” does lit tle to con trib 
ute to gen eral un der stand ing of peo ple who are 
deaf-blind. Is n’t it in cum bent on us as pro fes sion 
als to forego pathologizing, objectifying, and 
overgeneralizing ter mi nol ogy in the in ter est of en
cour ag ing re al is tic and ac cu rate por tray als? 
Mightn’t our in ac cu rate ter mi nol ogy lend tacit 
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sup port to the sale of im ages as above by mod el ing 
im pre ci sion as ac cept able? 

A sec ond neg a tive ef fect of the fore go ing ter mi nol 
ogy may be di rectly ex pe ri enced by peo ple who 
are deaf-blind. Amidst def i cit-based char ac ter iza 
tions across a wide range of print me dia, what 
amount of such negativity is di rectly ex pe ri enced 
by the per son who is deaf-blind?  Imag ine one’s ex
pe ri ence of be ing la beled in terms lim ited to what 
about one was weak ened, dam aged, in jured, or de
fi cient.  Whether it be di rectly through auditorally, 
vi su ally or tac tu ally re ceived in for ma tion, or in di 
rectly through the re flected pa thos of mass cul ture, 
is n’t it likely that such ter mi nol ogy does a dis ser 
vice to the very peo ple it seeks to de scribe? 

As a hear ing/sighted per son, it would be pre-
sump tu ous to as sume I un der stood the mag ni tude 
of such ter mi nol ogy’s neg a tive im pact.  Peo ple 
who are deaf-blind are pre sum ably af fected in un
told ways be yond those sug gested above. 

An Editorial Policy Inviting Greater

Precision


Given the above, it shall be the ed i to rial pol icy of 
Deaf-Blind Per spec tives to re quire that manu
scripts de fine in no un cer tain terms, the pop u la tion 
be ing ref er enced.   The re spon si bil ity for de fin ing 
which sub set of peo ple who are deaf-blind each ar
ti cle is ref er enc ing, shall re main with the writer 
(and ed i tors), not the reader. Deaf-Blind Per spec 
tives will edit sub mis sions to re flect per son-first 
lan guage (e.g., “... who are deaf-blind”) ex cept in 
such cases where com mu nity, lin guis tic, or cul
tural in teg rity are be ing cited (e.g., Amer i can As so 
ci a tion of the Deaf-Blind). 

De vel op ment of this pol icy is mo ti vated by the ed i 
tors’ wish to pro mote re spect ful re la tion ships be
tween peo ple that honor and em brace in di vid ual 
dif fer ences.  In the event a writer feels lim ited by 
such con straints, we wel come the op por tu nity for 
di a logue. 

Doors 
by


Joyce Ford


Teaching skills to my son who is deaf-blind has 
often meant dissecting activities into tiny 
increments. To drink from a cup begins with 
locating it, grasping it, lifting it...and ten steps later 
taking a sip. Setting it down right-side up is 
another skill. Someone appropriately named it 
backwards chaining; the learning of a skill by 
chaining the sequence together backwards from 
the completion to the beginning. 

So it was when it came to doors, ex cept that the va
ri ety be came greater.  There are doors with door
knobs, and some with push-bars. There are slid ing 
doors, fold ing doors, cab i net doors, car doors, and 
au to matic doors in some places.  South west ern 
Idaho does n’t have many re volv ing doors...so I put 
that one aside for later. I fo cused on the plen ti ful 
as sort ment of doors that Riley en coun tered daily. 

To fully con sider the use of doors, I knew that our 
sup port ser vices at Mc Kin ley El e men tary School 
would be in volved as they had been in other ac tiv i 
ties. Phys i cal ther apy would be con cerned with 
Riley’s up per body strength.  Some doors are quite 
heavy. The ther a pist would plan ex er cises to de
velop those mus cles.  Oc cu pa tional ther apy would 
be trou bled with the twist ing wrist move ment nec
es sary for door knobs, a mo tion quite un nat u ral for 
Riley. Speech ther apy would em pha size sign ing 
words such as open, close, in side and out side into 
Riley’s hands. The ori en ta tion and mo bil ity in
struc tor would worry about doors that oth ers 
might dan ger ously open in Riley’s path.  Riley 
would need to be better with his cane. The Spe cial 
Ed teacher would dis cuss data: 80% suc cess on 50% 
of tri als with 25% ac cu racy...a goal would be de vel 
oped for Riley’s In di vid ual Ed u ca tion Plan. 

In March of 1992, Riley left the Mc Kin ley Spe cial 
Ed class room and moved into a reg u lar third grade 
class room.  Riley is the only deaf-blind stu dent in 
our school dis trict and one of the first stu dents 
with se vere dis abil i ties to be in cluded full time in a 
reg u lar ed u ca tion class room.  He was now one of 
twenty-two third-graders, and the only one who 
did n’t do doors.  For tu nately, he was in the com
pany of twenty-one ea ger 8-year-olds who were 
more than will ing to over look that.  In their eyes, 
Riley could do lots of other things with them...eat 
lunch, play at re cess, art, P.E., mu sic, and li
brary...all of which they felt were much more im
por tant than doors. 

The fol  low ing Sep tem ber  the Mc Kin ley 
third-graders moved on to fourth grade, but it was 
with out Riley.  As a team, we had de cided that 
Riley needed a full year of reg u lar third grade be
fore mov ing on.  He started this new school year 
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with twenty-one fresh and ea ger 8-year-old 
third-graders who were also will ing to over look 
the prob lem with doors. 

The chil dren will ingly in cluded Riley in their 
school day ac tiv i ties, but there were no friends 
when he came home. No one came to play on the 
week ends.  They all lived too far away. Sum mer 
would be a long time to spend alone. By De cem ber, 
the de ci sion had been made to move Riley to Val
ley View, our neigh bor hood school.  Per haps he 
would make friends here that would fill the void. 
The move would oc cur fol low ing Spring Break. 
Care ful plan ning, at ten tion, and sup port would be 
needed for staff and stu dents since Riley would be 
the first child with se vere dis abil i ties to at tend this 
school. 

To help with the move, four of Riley’s class mates 
were asked to talk with the third-graders at Val ley 
View. Ellie, a teacher who works with Riley, got 
them started by ask ing, “What is 

March 31, 1993 was Riley’s last day at Mc Kin ley. 
Val ley View hon ored Riley as their V.I.P. with a 
spe cial bul le tin board and a  ques tion and an swer 
ses sion.  We met at the school at 12:30 and Riley 
was in tro duced in per son.  I brought some pic tures 
and fielded their ques tions.  Some of the ques tions 
were sim i lar to the ones the Mc Kin ley stu dents had 
asked a year ago: “Does he like to play Nintendo? 
What is his fa vor ite color?  Does he say words?” 
They were the ques tions kids who have n’t been ex
posed to se vere dis abil i ties ask. 

At 2:30 a fare well party was held at Mc Kin ley.  I am 
a fa mil iar face there, and I could tell the 
third-graders with all hon esty and sin cer ity that 
they were very spe cial peo ple and that they would 
not be for got ten.  I gave them each a lit tle heart 
shaped pin with the “I love you” sign on it. Riley 
and I passed out choc o late cup cakes with mounds 
of white frost ing and blue flow ers.  We saved the 
one he had stuck his thumb into sev eral times for 

him self and car ried it back to his 
one thing that you would want “Riley can’t see and he desk where he promptly de voured 
other kids to know about Riley?” it. I went to get pa per tow els. 
They each an swered dif fer ently can’t hear...but he’s A lit tle girl ap proached me.  “Crys
with bla tant hon esty. just like us inside,” tal is cry ing,” she said.  “She does n’t 
“You need to be gen tle with him,” 
one lit tle girl an swered.  “He 
won’t break, but you need to be gen tle.” 

“Riley can’t see and he can’t hear...but he’s just like 
us in side,” one of the boys added. 

The new third-graders be gan ask ing their own 
ques tions.  “What did n’t you like about hav ing 
Riley in your class?” 

“I did n’t like it that he lived so far away.  I can only 
see him at school and I would like to play with him 
at his house, but he does n’t live in our neigh bor 
hood so I can’t go to see him.” 

“Why did Riley go to your school if he does n’t live 
in your neigh bor hood?” 

“We don’t know,” Trisha re sponded mat 
ter-of-factly, “but we feel re ally lucky that he did.” 

“How did you feel when Riley first came to your 
class?” 

Darren took this ques tion.  “I knew a lit tle bit about 
Riley be fore be cause he was in my sis ter’s class last 
year. I did n’t mind help ing him...we all wanted to 
help him. I just did n’t know he would be my 
friend. Now when I think about my friends, I 
would have to say that Riley is one of my best 
friends.” Tears came to his eyes. “I’m re ally go ing 
to miss him.” 

I had n’t planned on this.  No one ever men tioned 
sep a ra tion and loss.  In clu sion was about good 
things...maybe this was good, but it did n’t feel par-
tic u larly good.  Some thing had to be done to re as 
sure these kids that they would al ways be an 
im por tant part of Riley’s life. 

want Riley to leave, and nei ther do 
I,” she added tear fully. 

“He is our friend. It won’t be the same with out 
him,” an other voice ech oed. 

I was sur rounded by weep ing chil dren and I felt 
my own tears be gin.  They had all made cards for 
Riley...tex tured with col or ful pipe clean ers, yarn, 
straws, beans, and fuzzy stick ers.  Each car ried 
their mes sage of friend ship and wishes for new 
friends. Ben wrote Riley’s name in braille. Trisha’s 
be gan with a red vel vet heart and con tained a mes
sage to match it in side. 

“You and Riley are go ing to leave, aren’t you?” 
Crys tal asked. 

“I prom ise you we’ll come back,” I an swered. 

“But you’re go ing to leave.” 

“Yes...we’re go ing to leave.  But when we leave, 
you can know in your hearts that you did some
thing re mark able.  Part of each of you will go with 
us, and I hope that part of Riley and I will al ways 
stay with you. You taught all of us grown-ups 
some very im por tant les sons.”  I kissed her fore
head. “This is some thing we have to do.” 

There was an other group of chil dren on the other 
side of the room who were not tear ful.  They were 
speak ing qui etly and se ri ously to their teacher. 

There are just so many types of doors. The dish
washer door opens down and the door on the car 
trunk opens up. The mi cro wave has a but ton that 
must be pushed to open it’s door. When you think 
about it, there is a lot to teach about doors. 
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The chil dren across the room were sol emn.  They 
spoke their quiet wis dom in turns. 

The oven door is hot some times and cool at other 
times. The re frig er a tor door is cold on the out side 
and colder on the in side.  The back door has a storm 
door with a pet door. Some doors open to stairs 
and oth ers don’t.  There is a lot to con sider about 
doors. 

They asked their teacher if an other stu dent from 
the self-contained class room could come and be 
part of them. They told her they wanted that. They 
told her they needed that. She re spect fully nod ded 
in agree ment. 

And while I pon dered the com plex i ties of doors 
and my son’s dis abil i ties, Riley it seems, with his 
tre men dous abil i ties had mag i cally opened the 
heavi est and most dif fi cult door of all. 

Teaching Students Who Are Deaf-Blind and Cognitively

Disabled To Effectively Communicate Choices During


Mealtime

by 

Carole R. Gothelf

Director, Education Services


The Jewish Guild for the Blind


Daniel B. Crimmins Caren A. Mercer

Director, Department of Psychology Principal, Guild School 

Westchester Institute for Human Development The Jewish Guild for the Blind 
and New York Medical College Cedarwood Hall 

Patricia A. Finocchiaro

Coordinator, Day Treatment Program


The Jewish Guild for the Blind


Individuals who are deaf-blind and have a choice-making, it is nec es sary to fo cus on teach-
cognitive disability may not effectively ing stu dents who are deaf-blind and cognitively 
communicate their desires and choices even dis abled the pro cess of mak ing mean ing ful 
when provided with the opportunity to do so, in choices and to de velop a flex i ble cur ric u lum in 
part because of their frequently limited which they have op por tu ni ties to prac tice mak
communication skills. The ability of these ing choices within the con text of their daily rou
individuals to make choices may be further tines. Meal time is ideal for this in struc tion.  It 
constrained by instructional staff and caregivers, nat u rally oc curs on a con sis tent, daily ba sis, in 
who anticipate their wishes and make choices for school, at home and in com mu nity en vi ron ments. 
them. These caregivers and instructional staff The act of com mu ni cat ing what one wants to eat 
may be acting with only the best intentions for or drink and re ceiv ing what one has cho sen re-
these individuals, perhaps in the belief that they sults in nat u ral con se quences that are highly mo
are unable to make a meaningful choice. Often, ti vat ing, thus re in forc ing the  power of clear 
however, these individuals have not been taught com mu ni ca tion. 
how to make a choice. For students who are 

The ta ble that fol lows of fers a set of prac ti cal deaf-blind and cognitively disabled to achieve guide lines for teach ing stu dents who are valued life outcomes, it is essential that they are deaf-blind and cognitively dis abled to make able to effectively communicate personal choices dur ing meal times.  It is of fered as an aid choices. to in struc tional staff and care givers to il lus trate 
Given the es sen tial na ture of the abil ity to com- the ways in which a typ i cal daily ac tiv ity can be 
mu ni cate choice and the po ten tial bar ri ers to 
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uti lized to teach choice-making within the con
text of a nat u ral rou tine.  In ad di tion, it has im pli 
ca tions for how the skill can be in creased in 
com plex ity as the stu dent pro gresses.  We of fer 
this as an ex am ple that can be ap plied in other set
tings and ac tiv i ties, which in clude se lect ing 

Fall 1993 

some thing to do, choos ing with whom to do it, 
choos ing where to do it, choos ing when to do i,t or 
choos ing whether to do it at all (Brown & Gothelf, 
in prep a ra tion; Crimmins & Gothelf, in press). 

Ta ble 1 

Choice-making Instruction 

Guiding Principle Example Considerations 
Peo ple typ i cally make choices in the en-
vi ron ments in which the out comes of 
their choice are avail able. 

Choosing what to eat should take place 
where the stu dent nor mally eats. 
Teaching choice-making in an ar ti fi cial 
en vi ron ment re moves many of the nat u 
rally-occurring cues to the event. 

Ad min is tra tive pol i cies and pro ce dures 
should en sure that the choice-making 
pro cess can take place.  This may in
volve work ing with the caf e te ria staff 
or re vis ing lunch-time sched ules. 

The bound aries in which the 
choice-making ac tiv ity takes place 
should be de fined through the use of ap
pro pri ate aids and cues. Pro viding 
bound aries min i mizes the vi sual/mo tor 
and cog ni tive re quire ments of ori ent ing 
and reach ing. 

A dycem place mat can be used to se
cure a caf e te ria tray on a ta ble, or on the 
lap tray of a stu dent’s wheel chair.  A 
sec ond dycem mat can be used to se cure 
the plates and glasses on the tray. 
(Dycem is a non-slip plas tic that is help
ful in sta bi liz ing ob jects on sur faces.  It 
co mes in reels or sheets that can be cut 
to size. It is por ta ble, eas ily cleaned, in-
ex pen sive and avail able from adap tive 
aids cat a logs). 

If caf e te ria trays are not avail able or 
nec es sary, the plates of food can be 
placed on a dycem mat di rectly on a ta
ble. For stu dents with vi sion, the color 
of the dycem should be se lected to pro
vide con trast with the tray or ta ble and 
the plates. 

In di vid ual pref er ences play an im por 
tant role in en hanc ing mo ti va tion for 
the ac tiv ity. 

The stu dent is pre sented with two en
tree sam ples, one at a time.  The items 
from which a stu dent is choos ing 
should be two things which he or she is 
likely to want to eat. 

Ad min is tra tors should work with caf e 
te ria staff to en sure that ap pro pri ate al
ter na tives are made avail able. (E.g., if 
two hot meals are not avail able, a choice 
be tween a hot meal and sand wich, or 
be tween two sand wiches should be sub
sti tuted.) Be aware that food pref er ences 
are in flu enced by a stu dent’s cul tural 
and fam ily back ground. 

The stu dent is made aware of the food 
through tac tile/kin es thetic cues (guided 
or paired move ments be tween the 
teacher and the stu dent), vi sual, ver bal, 
ges tural and ob ject cues.  The teacher 
must as sess the con di tions that fa cil i 
tate com pre hen sion (e.g., with ges tures, 
with out ges tures, etc.). 

For each sam ple of food, the stu dent is 
moved through touch ing the plate, 
touch ing the food, smell ing the food, 
and tast ing the food.  A staff mem ber 
will say the name of the food, sign it, 
and shape the stu dent’s hands to sign 
the name of the food. 

The stu dent’s re cep tive  vo cab u lary 
may be lim ited. Nat u ral rou tines should 
be main tained within the nor mal con
text of meal time in or der to help the stu
dent com pre hend the ex pec tan cies for 
his or her be hav ior. 

Choices should be pre sented con sis 
tently in or der to re in force the phys i cal 
struc ture within which choos ing oc curs. 
Placing the choices in the same lo ca 
tions in re la tion to the stu dent’s body 
each time they are pre sented helps the 
stu dent to an tic i pate where the sam ple 
is likely to be. 

The first sam ple is pre sented on the stu
dent’s left, tasted with the left hand, and 
then re moved.  The sec ond sam ple is 
then pre sented on the stu dent’s right, 
tasted with the right hand, and then re
moved. Care must be taken to en sure 
that the in di vid ual is not al ways choos
ing the sam ple on the right or the sam
ple on the left. 

The stu dent’s abil ity to reach, grasp, 
and ma nip u late uten sils or the food it
self, may be in flu enced by poor mus cle 
tone, sta bil ity, or co or di na tion, as well 
as lim ited vi sual func tion ing.  Gen
erally, proper pos tural align ment can be 
at tained through the use of adap tive po
si tion ing equip ment.  Grasping and ma-
nip u lat ing uten sils can be as sisted 
through the use of adap tive aids such as 
spe cial spoons, plates with lips, or slant 
trays. (Camp bell, 1987). 

Con tinued 
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Ta ble 1 con tin ued 

Choice-making Instruction 

Guiding Principle Example Considerations 
Es tab lishing rou tines within in struc 
tional se quences en ables the stu dent to 
an tic i pate the next step and en cour ages 
self-initiated choice-making. A pause 
or time-delay in a se quence (hands in 
the lap) may serve as a prompt to the 
stu dent to ini ti ate an in ter ac tion or 
make a se lec tion (Siegel-Causey & 
Ernst, 1989). 

Both sam ples are then pre sented to the 
stu dent.  The stu dent touches the left 
plate with the left hand, and the right 
plate with the right hand. As the stu
dent touches each sam ple, he or she is 
re minded of its name.  The stu dent is 
then di rected to place both hands in his 
or her lap (us ing ver bal and/or phys i cal 
prompt as needed). The stu dent is then 
in structed: “It is time to pick what you 
want for lunch.” Lan guage in put 
should be pro vided at a level and in a 
mode that the stu dent can com pre 
hend. 

If a stu dent does not re spond when the 
ques tion is re peated, the teacher com
mu ni cates: “That’s OK, if you don’t 
want the meat or the rice, I’ll ask you 
again soon.”  Lan guage in put should 
be pro vided at a level and in a mode 
that the stu dent can com pre hend.  The 
teacher should al ways re turn and pro
vide the stu dent with an other op por tu 
nity and ad di tional prompt ing if 
nec es sary. 

Re li able com mu ni ca tion of pref er ence 
de pends upon a foun da tion of con sis 
tent re sponses to the stu dent’s 
non-verbal be hav iors.  Non-verbal be
hav iors need to be ac knowl edged by 
the teacher on the as sump tion that the 
in di vid ual is at tempt ing to com mu ni 
cate mean ing ful di a log. This pro vides 
a ba sis for com mu ni cat ing shared 
mean ings (Guess, Benson, & 
Siegel-Causey, 1985; Wil liams, 1991). 

The stu dent chooses the de sired food by 
touch ing one of the sam ples, by look ing 
or fa cial ges ture, by start ing to eat, by 
vo cal sounds and/or body move ments, 
by sign ing or in any way in di cat ing his 
or her pref er ence. 

If the stu dent reaches for both, or nei
ther, the teacher must re peat the pre vi 
ous pro ce dure, and re in force that the 
stu dent must choose one sam ple.  The 
teacher must ac knowl edge any form of 
com mu ni ca tion.  If the stu dent re peat 
edly reaches for both, he should be 
given some of each for lunch. 

Com po nents of ev ery day rou tines 
should be uti lized to es tab lish cor re 
spon dence be tween words and their 
mean ings. Rou tines en able stu dents to 
take an ac tive part in the ac tiv ity and 
to com mu ni cate with the teacher. 

The staff signs “fin ished” for the un de 
sired plate and moves the stu dent 
through the sign “fin ished” and 
prompts the stu dent to move the plate 
away. 

Ini tially, the stu dent may re quire the 
teacher to move his hands for him. Sub-
se quently, the teacher and the stu dent 
should co op er a tively move their hands 
to gether, the stu dent’s hands rid ing on 
top of the teacher’s. The teacher should 
pause in the push ing ac tion, and al low 
the stu dent to com mu ni cate a de sire to 
con tinue by mov ing the teacher’s hands. 

In ad di tion to es tab lish ing cor re spon 
dence be tween words and their mean
ings, the pro cess of sys tem at i cally 
us ing rou tines in the choice-making 
pro cess must be es tab lished. 

The teacher signs “eat” and the name 
of the de sired food, and prompts the 
stu dent to do the same.  This pro ce 
dure must fol low the pre vi ous one. 

The teacher may choose other ways to 
com mu ni cate the same mes sage, such as 
sign ing the stu dent’s name fol lowed by 
the signs for “wants to eat” and the 
name of the food. Lan guage in put 
should be pro vided at a level and in a 
mode that the stu dent can com pre 
hend. 

Con tin gent com mu ni ca tive be hav ior is 
re in forced by get ting the re quested 
item. The stu dent com mu ni cates 
through an ac tion or a sig nal to in di 
cate his pref er ence. 

The stu dent is served a full por tion of 
the food that was se lected. 

The stu dent must join the caf e te ria line 
to ob tain the full por tion of food. 

Ta ble adapted from Gothelf, C.R., Crimmins, D.B., Mer cer, C.A., & Finocchiaro, P.A., (in press).  Teaching choice-making skills to stu dents with dual sen sory 
im pair ments. TEACHING Ex cep tional Children; re printed by per mis sion of the ed i tor. 
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The National Information

Clearinghouse On Children


Who Are Deaf-Blind

by


Bruce Bull

Assistant Professor, Teaching Research


I n 
the United States today, a heterogeneous group of 
roughly 7500 children (birth through 21 years) who 
are deaf-blind, many of whom have additional 
disabilities, experience considerable unmet needs. 
For the general public, professionals, and parents 
to understand and respond intelligently to these 
needs, they must have access to reliable and 
well-organized information. 

To ad dress the crit i cal need for a sys tem atic ap
proach to in for ma tion shar ing and dis sem i na tion, 
the De part ment of Ed u ca tion, Of fice of Spe cial Ed-
u ca tion Pro grams, has awarded a co op er a tive 
agree ment to the Teaching Re search Di vi sion of 
West ern Or e gon State Col lege to es tab lish 
DB-LINK (The Na tional In for ma tion Clear ing 
house On Children Who Are Deaf-Blind). Funded 
in Oc to ber 1992, DB-LINK col lects, or ga nizes, and 
dis sem i nates in for ma tion re lated to chil dren and 
youth (birth through 21 years) who are deaf-blind. 

Fall 1993 

DB-LINK is a con sor tium-based pro ject com prised 
of: 

•	 American Association of the Deaf-Blind

(AADB)


•	 American Foundation for the Blind (AFB) 
•	 Helen Keller National Center (HKNC) 
•	 Perkins School for the Blind (Perkins) 
•	 Teaching Research (TR). 

DB-LINK will have a reg u lar col umn in Deaf-Blind 
Per spec tives. DB-LINK staff will write on top ics 
both spe cific and tan gen tial to DB-LINK.  The ob
jec tive be ing to pro vide in for ma tion use ful to the 
read er ship of Deaf-Blind Per spec tives. This ar ti cle 
fo cuses on how DB-LINK works; what par ents, 
pro fes sion als, and other in ter ested con sum ers can 
ex pect from DB-LINK; and how DB-LINK can be 
ac cessed. 

How DB-LINK Works 
Fig ure 1 de picts how in for ma tion flows within the 
pro ject.  DB-LINK is founded on the in for ma tion 
needs of many dif fer ent con sumer groups.  Note 
that in for ma tion flows both ways—in for ma tion is 
col lected from mul ti ple sources and shared with a 
wide va ri ety of con sum ers.  One of DB-LINK’s ma
jor re spon si bil i ties is to pro vide in for ma tion 
through an in quiry-response pro cess.  Con sumers 
with ques tions call DB-LINK toll-free  and talk 
with an In for ma tion Spe cial ist.  The In for ma tion 
Spe cial ist de ter mines the na ture of the ques tion 
and those that can be an swered im me di ately will 
be re sponded to at once. For most in qui ries 
though, the In for ma tion Spe cial ist will check mul
ti ple sources to an swer the ques tion.  De pending 

Figure 1 How information moves within DB-LINK 
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on the na ture and com plex ity of the re quest, the In-
for ma tion Spe cial ist may con sult with other In for 
ma t ion Spe cial  is ts  within the DB-LINK 
con sor tium.  In this way, DB-LINK draws upon the 
col lec tive ex per tise of pro ject staff to an swer in qui 
ries. For dif fi cult or com plex ques tions, the pro cess 
of ask ing a ques tion and get ting a re sponse may re
quire up to three or more days, plus the time it 
takes to get back to the in quirer (e.g., mail, phone). 
At pres ent, there is no charge for DB-LINK’s ser
vice. 

DB-LINK main tains three da ta bases; Cat a log, Re
source, and Tracking. Bib lio graphic in for ma tion 
on text sources is con tained in the Cat a log Da ta 
base; the Re source Da ta base holds in for ma tion on 
ser vices; and the Tracking Da ta base al lows 
DB-LINK to mon i tor in for ma tion about the re
quests. 

DB-LINK’s first two years (1993 and 1994) will fo
cus on cat a log ing the vast amount of in for ma tion 
lo cated around the coun try.  Dur ing this de vel op 
men tal pe riod, in quir ers will re ceive re sponses 
that are as com plete as pos si ble via the de vel op ing 
da ta bases.  How ever, time will be re quired for 
DB-LINK to ac quire and or ga nize all avail able in-
for ma tion. 

What to Expect from DB-LINK 
Though DB-LINK has in for ma tion about spe cific 
ma te ri als and re sources, DB-LINK does not nec es 
sar ily own these items.  That is, DB-LINK does not 
act as a li brary or a sup plier.  Fact sheets (writ ten 
sum ma ries on top i cal ar eas) will be de vel oped on 
se lected top ics through out the pro ject and these 
will be avail able as de vel oped for dis sem i na tion. 
Sam ples of the types of in for ma tion DB-LINK can 
pro vide are listed be low. 

Re sponses to ques tions re gard ing: 
•	 early intervention • special education 
•	 general education • medical issues 
•	 health • social services 
•	 recreational services • legal issues 
•	 employment • independent living 
•	 syndromes • transition 
•	 technology • IFSPs, IEPs, ITPs 
•	 inclusion • communication 
•	 orientation and • postsecondary


mobility education


Re fer rals to other or ga ni za tions such as: 

•	 departments of education 
•	 local disability organizations 
•	 research projects 
•	 regional disability organizations 
•	 advocacy groups 
•	 colleges and universities 
•	 professional consultants 
•	 parent groups 
•	 medical centers 

Fact sheets (be gin ning in year 2) 

How to Access DB-LINK 
Of fice hours are from 9 A.M. to 5 P.M. East ern time; 
af ter-hours call ers will be asked to leave a voice 
mail mes sage, and an In for ma tion Spe cial ist will 
re turn their call.  Con sumers can call DB-LINK 
toll-free: 

800 438-9376 Voice 

800 854-7013 TTY


Busi ness call ers should con tact: 
Dr. John Reiman 
Di rec tor 
DB-LINK 
345 N. Monmouth Ave. 
Monmouth, OR 97361 

(503) 838-8776 
(503) 838-8150 fax. 
800-854-7013 TTY 

Ad di tionally, DB-LINK can be con tacted through: 

dblink@tr.wou.edu 
http://www.tr.wou.edu/dblink 

DB-LINK (The Na tional In for ma tion Clear ing house on Children Who Are 
Deaf-Blind) is funded through Co op er a tive Agree ment No. HO25U20001 
by the U.S. De part ment of Ed u ca tion, OSERS, Spe cial Ed u ca tion Pro
grams. The opin ions and pol i cies ex pressed by DB-LINK do not nec es sar 
ily re flect those of the U.S. De part ment of Ed u ca tion. 
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Regional News 
In each is sue of Deaf-Blind Per spec tives the TRACES pro ject will ex am ine tech ni cal as sis tance top ics.  This 
first is sue high lights se lected re cent tech ni cal as sis tance ac tiv i ties from around the coun try.  Readers in ter 
ested in more in for ma tion about these ac tiv i ties are en cour aged to con tact the per son listed or the TRACES Re
gional Co or di na tor for that area.  Other tech ni cal as sis tance ac tiv i ties, as well as top i cal re views, will be 
fea tured in sub se quent is sues. 

IDAHO, NEW MEXICO, NEVADA, 
MONTANA, and WYOMING 

Sys tem atic iden ti fi ca tion of chil dren who are 
deaf-blind is a pri mary re spon si bil ity of the Sec
tion 307.11 Pro jects.  To ful fill this re spon si bil ity, 
an un der stand ing of func tional screen ing pro
cesses and the abil ity to re view and in ter pret the 
re sults of a stu dent’s au di o log i cal and vi sual as
sess ments are nec es sary. 

Multi-state train ing pro vided re cently to co or di na 
tors of Sec tion 307.11 deaf-blind pro jects from Ne
vada, Idaho, New Mex ico, Wy o ming, and 
Montana pro vided the first level of train ing and in-
for ma tion in these ar eas. 

The three days of in struc tion and prac ti cal train ing 
re sulted in: 

1.	 A basic understanding of the issues related 
to people who are deaf-blind. 

2.	 The ability to review audiological and 
visual assessment results and interpret their 
educational impact on a student. 

3.	 The ability to gain functional information 
regarding students via observation and 
interview strategies. 

4.	 The ability to recognize that additional 
assessment information must be collected 
on particular students for the purpose of 
determining sensory loss and the 
educational strategies. 

For more in for ma tion, con tact:

Rich Mulholland, TRACES West ern Re gion (503)

838-8773 or

Earlene Dykes, Ar i zona State Schools for the Deaf

and the Blind, (602) 770-3677.


KENTUCKY 

The Deaf-Blind In ter ven tion Pro gram in Ken tucky 
is of fer ing train ing for par ents of young deaf-blind 
chil dren (ages birth to 3 years) to as sist them in the 
tran si tion from in fant/tod dler to pre school pro
grams. This two-day train ing, which is called 
“Reach for the Stars...Planning for the Fu ture,” is a 
mod i fi ca tion of the Per sonal Fu tures Planning pro
cess used with ad o les cents and young adults. 

Fam ilies are en cour aged to dream about  what they 
want their child’s pre school pro gram to look like. 
Ques tions asked in clude:  Will my child go to pre
school with chil dren with out dis abil i ties?  What 
sup ports will my child re quire in pre school?  What 
is the dif fer ence be tween an IFSP and IEP?  What 
rights do I have when my child en ters pub lic 
school? What does a “qual ity” pre school pro gram 
look like? In for ma tion that a fam ily wants ser vice 
pro vid ers to know about their child is col lected in a 
col or ful, il lus trated, in di vid ual binder which can 
be taken to the ini tial IEP meet ing. 

The train ing is be ing of fered in all ar eas of Ken
tucky where there are young chil dren on the 
Deaf-Blind cen sus.  An ec dotal data in di cates that 
use of this pro cess with this age group has ed u 
cated fam i lies about what ser vices can and should 
be avail able as well as hav ing em pow ered them to 
re quest these ser vices for their chil dren.  It is hoped 
that this will en able deaf-blind chil dren in Ken
tucky to re ceive ap pro pri ate ser vices at an ear lier 
age, and sub se quently to better reach their po ten 
tial. 

For more in for ma tion, con tact:

Jennifer Leatherby, Pro ject Co or di na tor

(606) 257-7909. 
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LOUISIANA 

To pro vide a sin gle source of in for ma tion for 
fam i lies, a state wide fam ily re source net work 
called Fam ilies Helping Fam ilies has been de vel 
oped. Its mis sion state ment is: “to en able and 
em power fam i lies of in di vid u als with spe cial 
needs through a co or di nated net work of re
sources, sup port, and in for ma tion ex change”. 
Based on an ini tia tive de vel oped by the Lou i si 
ana Com mu nity and Fam ily Sup port Act; a co ali 
tion was formed of ex ist ing fam ily pro grams, a 
RFP was is sued by the De vel op men tal Dis abil 
ities Planning Coun cil, grants were awarded, and 
Fam ilies Helping Fam ilies Cen ters were formed 
around the state. 

Cur rent ac tiv i ties in clude: in fant and tod dler 
fam ily out reach, in for ma tion and ad vo cacy con
cern ing ed u ca tion is sues, in clu sive ed u ca tion 
out reach, and serv ing as an en try point for the 
com mu nity and fam ily sup port sys tem.  Pro
jected fu ture ac tiv i ties are:  co or di nate ex ist ing 
ef forts, mar ket the role of the re source cen ters, 
de velop col lab o ra tive re la tion ships at the lo cal 
level, and se cure on go ing fund ing. 

The Lou i si ana Sec tion 307.11 Pro ject is us ing this 
net work to dis sem i nate in for ma tion about chil
dren who are deaf-blind, to as sist in its child find 
ef forts, and to dis trib ute a bro chure about the 
pro ject to so licit re quests for tech ni cal as sis tance. 
It is hoped that these “fam ily friendly” re source 
cen ters can as sist in pro vid ing needed sup port so 
that ap pro pri ate ser vices can be se cured with a 
min i mum of ef fort and frus tra tion. 

For more in for ma tion, con tact:

Joyce Russo, Pro ject Di rec tor, (504) 342-1525.


MARYLAND 

The Mary land Deaf-Blind pro ject re cently held its’ 
an nual Par ent Re treat at a na ture re treat out side of 
Bethesda, Mary land. Rooms for fam i lies were lo
cated within cab ins, which al lowed con tact time 
be tween fam i lies out side of the planned meet ing 
times. Some in for ma tion ses sions were held out
side, giv ing an open re laxed feel that led to ex
tended dis cus sions.  All the chil dren par tic i pated 
in a “camp fire”, which lead to sib lings dis cuss ing 
what be ing a part of a fam ily with a child who is 
dis abled was about. 

It is im por tant to re mem ber that par ents and sib
lings of ten bring their own wants, needs and con
cerns. Co or di na tors  must stay flex i ble enough to 
al low for such needs to be met while pro vid ing 
valu able in for ma tion to all par tic i pants.  It was 

through this flex i bil ity that the Mary land Par ent 
Re treat was such a suc cess! 

For more in for ma tion con tact: 
Ms. Loretta McGraw, Pro ject Di rec tor (301) 
333-2498 or 
Ms. Di ane Kelly, Pro ject Co or di na tor, Dr. Julie 
Jones, Pro ject Co or di na tor, (301) 405-7915 

NEW JERSEY 

The New Jer sey Tech ni cal As sis tant Pro ject iden ti 
fied as the over all pro ject ob jec tive, “to pro vide a 
solid pro ject in fra-structure that will ef fec tively 
and ef fi ciently meet the in for ma tional, train ing 
and tech ni cal as sis tance needs of in fants, chil dren, 
and youth with mul ti ple sen sory im pair ments.” A 
three phase pro cess to ad dress seven out comes of 
this ob jec tive was de vel oped: (a) Con duct a spring 
re treat, (b) de velop sup port ac tiv i ties for im ple 
men ta tion of rec om men da tions, and (c) con duct a 
fol low-up re treat. 

Seven pro ject per son nel at tended a two day re treat 
in Phil a del phia.  There, team mem bers dis cussed 
the op er a tions and man age ment plan of the pro
ject. Con sul tants Ms. Gigi DeVault and Ms. Mary 
Fischer, from the Uni ver sity of Wash ing ton in Se
at tle, fa cil i tated the dis cus sions.  Cre ative Prob
lem-Solving (CPS) strat e gies were in tro duced for 
prob lem solv ing and de ci sion mak ing pro cesses. 
Par tic i pants were grouped and pro vided par tic u 
lar dis cus sion top ics by the con sul tants to fa cil i tate 
the use of the CPS Model. 

Af ter the re treat a com pre hen sive Con sul ta tion 
Ser vices Sum mary Re port was sub mit ted.  This re
port also in cluded Stream Anal y sis—a tech nique 
for di ag nos ing, plan ning, and track ing or ga ni za 
t ional  change.  Ab stract  con cepts  are 
operationalized us ing a graphic map ping pro cess 
as a sys tem of track ing or ga ni za tional change. 
Core team mem bers will par tic i pate in con tin ued 
fa cil i tated train ing on CPS and Stream Anal y sis in 
a re treat planned to oc cur in Sep tem ber, 1993. 

For more in for ma tion con tact: 
Jerry Petroff, Di rec tor of NJ.TAP, 
(609) 292-4462. 
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Fall 1993 

WASHINGTON 

The State wide Pro ject for In fants and Tod dlers 
with Hear ing and/or Vi sion Dis abil ities is a newly 
pro posed pro ject in the state of Wash ing ton. 

Dur ing the 1992-93 pe riod, TRACES pro vided 
tech ni cal as sis tance to a state wide task force de vel 
oped by the In terim State wide Pro ject for In fants 
and Tod dlers with Hear ing and/or Vi sion Dis abil 
ities. Re sults of this year-long pro ject dem on 
strated that the fol low ing con di tions ex ist for 
in fants and chil dren who are deaf-blind: 

1.	 Approximately 450 children were 
identified; far below the projected incidence 
rate for Washington of nearly 1500. 

2.	 Services are fragmented across the state, 
with families in metropolitan areas far more 
likely to receive appropriate services than 
those in rural areas. 

3.	 There is no single point of contact or entry 
into the system through which families can 
gain services. 

The pro posed pro ject’s goals gen er ated from rec-
om men da tions made by the task force are: 

1.	 To improve early identification of infants 
with sensory disabilities. 

2.	 To ensure statewide educational services 
and support to families with children aged 
three and younger with sensory disabilities 
and the professionals who work with them. 

For more in for ma tion, con tact:

Mar cia Fankhauser,  Pro ject Di rec tor, Wash ing ton

State Ser vices for Children with Deaf-Blindness,

(206) 439-6937. 

WEST VIRGINIA 

The ge og ra phy of West Vir ginia of ten makes find
ing and iden ti fy ing chil dren who are deaf-blind 
dif fi cult.  Sep a rated by moun tains, small, ru ral, 
min ing or farm ing towns are dif fi cult to reach by 
car, and may have lim ited re sources in health care 
and ed u ca tion.  Dr. Mi chael Val en tine, Sec tion 
307.11 Di rec tor for West Vir ginia, is im ple ment ing 
new steps to reach these ru ral fam i lies with chil
dren who are deaf-blind. 

Dr. Val en tine is putt ing to gether a video that de
scribes stu dents who are deaf-blind and where to 
get more in for ma tion.  This video will en com pass 
all lev els of the dis abil ity, from high func tion ing 
stu dents with hear ing and vi sion losses to stu dents 
who are mul ti ply dis abled, and cover all age 
ranges from pre school to high school. 

This video is planned for dis tri bu tion to lo cal ed u 
ca tional agen cies, pe di a tri cians, Ear, Nose and 
Throat Spe cial ists, and lo cal health clin ics.  It is be
lieved that these places serve as a meet ing place for 
com mu ni ties, and have the equip ment avail able to 
show this in for ma tion.  By view ing this tape par
ents with ques tions will hope fully ask those ques
tions of avail able phy si cians and ed u ca tors or 
di rectly con tact the State Of fice of Spe cial Ed u ca 
tion. 

For more in for ma tion con tact: 

Dr. Mi chael Val en tine, Pro ject Di rec tor 
(304) 558-2696 

TRACES (Teaching Re search As sis tance to Children and Youth Ex pe ri encing Sen sory Im pair ments) is funded through Co op er a tive Agree ment No. 
HO2500001 by the U.S. De part ment of Spe cial Ed u ca tion, OSERS, Spe cial Ed u ca tion Pro grams.  The opin ions and pol i cies ex pressed by TRACES do not nec es
sar ily re flect those of the U.S. De part ment of Ed u ca tion. 
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Fall 1993 

For Your Library


Out of The Shadows 
by Robert and Charlene Petty 

Out of the Shadows is about the au thors’ ex pe ri 
ences in rais ing their son Don, who is deaf-blind. 
The book also con tains po ems and per sonal in
sights writ ten by Don, a 1980 grad u ate of the 
Uni ver sity of Oklahoma. 

149 pages, cost: $7.95. 
To order, contact: 
Delano Press 
P.O. Box 300223 
Midwest City, OK 73140 
(405) 447-1170 
ISBN 0-9632731-0-8 

Independence Without Sight or Sound: Suggestions 
for Practitioners Working with Deaf-Blind Adults 
by Donna Sauerburger (1993) 

Sauerburger be gan 20 years ago as an ori en ta 
tion and mo bil ity in struc tor for adults who are 
deaf-blind. Her book ex plores a num ber of top
ics in clud ing com mu ni ca tion, ori en ta tion and 
mo bil ity, and self de ter mi na tion. 

194 pages, cost: $35.00 (spec ify print or braille). 

To or der, con tact: 
Amer i can Foun da tion for the Blind 
15 West 16th St. 
New York, NY 10011 

Technological  Resources for  Students with 
Deaf-Blindness and Severe Disabilities 
by Nancy Sall, M.S. and Harvey Mar, Ph.D. (1992) 

This man ual con tains a de tailed re view of 20 
com puter soft ware pro grams with vi gnettes de
scrib ing how each pro gram was adapted for a 
par tic u lar stu dent; list ings of adap tive de vices, 
ref er ences, hard ware and soft ware com pa nies; 
and an no tated bib li og ra phy of 40 ar ti cles and 
pa pers on spe cial tech nol ogy 

97 pages, cost: $ 6.00 (for du pli ca tion and post
age). 
To order, contact: 
Center for Adaptive Technology

15 W. 65th St.

New York, NY 10023

(212) 873-1409 fax: (212) 875-0733 

A Resource Manual for Understanding and Interacting 
with Infants, Toddlers, and Preschool Age Children 
with Deaf-Blindness 
Linda Alsop, M. Ed., Editor (1993) 

This man ual pro vides in sights, in for ma tion, and 
in ter ven tion strat e gies to those who work with 
in fants, tod dlers, and pre school age chil dren 
who are deaf-blind. 

The man ual is di vided into thir teen sec tions 
deal ing with in ter ven tion, com mu ni ca tion, au
di tory de vel op ment, tac tile stim u la tion, 
self-help skills, mas sage tech niques, fine and 
gross mo tor skills, ori en ta tion and mo bil ity, so
cial and emo tional de vel op ment, health care, 
and play. 

576 pages, cost: $50.00 
To order, contact: 
Home Oriented Program Essentials dba Hope Inc. 
809 North 800 East 
Logan, UT 84321 
(801) 752-9533 

A Model Service Delivery System for Persons who are 
Deaf-Blind 
Douglas Watson, Ph.D. and Myra Taff-Watson, 
M.A., Editors (1993) 

This mono graph of fers a com pre hen sive pre sen 
ta tion of guide lines for a com mu nity based ap
proach to plan ning and im ple ment ing  de liv ery 
of ser vices to per sons who are deaf-blind. 

Up dated from the 1983 edi tion and in cludes an 
over view and de scrip tion of new pop u la tion 
char ac ter is tics and de mo graph ics, com mu ni ca 
tion meth ods, in ter agency plan ning con sid er 
ations, and tran si tion. 

118 pages, cost: $15.00 
To order, contact: 
University of Arkansas 
Rehabilitation Research & Training Center for 
Persons who are Deaf or Hard of Hearing 
4601 West Markham Street 
Little Rock, AR 72205 
(501) 686-9691 

fax: (501) 624-3515
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Fall 1993 

Calendar of Events


September 1993 
18-19	 A Tran si tion Week end for Par ents of 

Children with Vi sual im pair ments 
and Mul ti ple Dis abil ities, Howard 
John son’s Plaza North Ho tel, Aus tin 
Texas. Guest speak ers: Jeff Strully, 
Shawntell Strully, Cheryl Powledge, 
and Natalie Green. Spon sor: Texas 
School for the Blind and Vi sually Im
paired. Con tact: 
(512) 454-8631 ext. 103 or 156 

October 1993 
27-29	 1993 Pro ject Di rec tors Meet ing for 

the Se vere Dis abil ities Branch, OSEP. 
Ritz Carlton Ho tel, McLean, VA. Con 
tact: Con nie Jennings 
(503) 838-8770 

November 1993 
4-6	 TASH Con fer ence, Chi cago Hilton 

and Towers, Chi cago, IL. Key note 
speak ers: Eldridge Cleaver, Jonathon 
Kozol. Con tact: TASH, 
11201 Green wood Ave. N. 
Se at tle, WA 98133 
(206) 361-8870

fax: (206) 361-9208.


5-7	 “The Chal lenge Con tinues” is the 
theme for a se ries of work shops in Se
at tle, Wash ing ton. Spon sored by the 
Na tional As so ci a tion for Par ents of 
the Vi sually Im paired. Key note 
speak ers: Nancy Ford and Steve 
Perreault. 
Con tact: NAPVI  800-562-6265. 

6-7	 “Strat egies for In clu sion,” Port land, 
Or e gon, Marriott Ho tel. Key note: 
John Champlin, Ann Lynch, Floyd 
Hud son, Jeff Cham pagne. 
Con tact: Inez Ambrosek, or Nancy 
An der son, (503) 378-3598. 

December 1993 
11-15	 In ter na tional Early Child hood Con

fer ence on Children with Spe cial 
Needs, San Diego Marriott Ho tel and 
Ma rina, San Diego, CA. 
Con tact: 
DEC Con fer ence (410) 269-6801 

July 1995 
16-20	 The 18th In ter na tional Con gress on 

Ed u ca tion of the Deaf, Je ru sa lem, 
Is rael. 
Con tact: Sec re tar iat, 18th In ter na 
tional Con gress on Ed u ca tion of the 
Deaf/1995, P.O. Box 50006, Tel Aviv 
61500, Is rael. 

If you have an event you would like to 
have considered for our next calendar, let 
us know. 

Deaf-Blind Perspectives

Teaching Research Division

345 N. Monmouth Ave.

Monmouth, OR 97361

(503) 838-8885,

TTY: (503) 838-8821

fax: (503) 838-8150.
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I en joyed this is sue of Deaf-Blind Per spec tives but I am not on your mail ing list.  Please send fu
ture is sues to the ad dress be low. 

I’ve moved! Please send fu ture is sues of Deaf-Blind Per spec tives to my cur rent ad dress. 

I’m bur ied in in ter est ing pub li ca tions!  Please re move my name from your mail ing list. 

Name: ___________________________________________________________________________________________ 

Agency: _________________________________________________________________________________________ 

Street: ___________________________________________________________________________________________ 

City: ____________________________________________  State: ___________ Zip: __________________________ 

Mark appropriate categories (3 max.) 
� Person or parent of person with disabilities � Regular educator (non Spec.-Ed.) 
� Special educator (e.g., teacher, aide) � Therapist (e.g., OT/PT/speech) 
� Administrator, Dept. of Ed. employee � Teacher trainer 
� Service provider (e.g., social worker, group home) � Government personnel 
� Technical assistance provider � Other ____________________________ 
� Higher educator teacher/researcher 

Please mail this coupon to: Deaf-Blind Perspectives 
! Teaching Research Division ! Western Oregon 

Deaf-Blind Per spec tives is State College ! 345 N. Monmouth Ave. ! 
also avail able in grade 2 Monmouth, OR 97361 ! or call (503) 838-8885, TTY 
braille, large print or on 

Deaf-Blind Per spec tives is pub lished quar terly by the Teaching Re search Di vi sion of West ern Or e gon State Col lege.  In for ma tion con tained within 
the news let ter does not nec es sar ily re flect the po si tion of the Teaching Re search Di vi sion. 

Deaf-Blind Per spec tives 
Teaching Re search Di vi sion 
West ern Or e gon State Col lege 
345 N. Monmouth Ave. 
Monmouth, OR 97361 
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