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Deafblindness and in ter ven tion go hand in hand. In ter ven tion may be called by dif fer ent names and look 
dif fer ent with each per son who re ceives it, but the es sen tial pur pose is al ways the same, to pro vide in di vid u 
als who are deafblind with the in for ma tion they are un able to gather on their own. Deafblindness is an in for 
ma tion-gath er ing dis abil ity, and in ter ven tion is es sen tial for all peo ple who are deafblind. In ter ven tion 
equals in for ma tion. 

Sighted-hear ing peo ple gather in for ma tion about the world largely through their senses of vi sion and 
hear ing. There fore, we may say that an intervenor acts as the eyes and ears of some one who is deafblind. It 
sounds sim ple, but in re al ity the pro cess of in ter ven tion is very complex. An intervenor must con stantly read 
the in di vid ual whom he or she sup ports to de ter mine the in for ma tion that is needed, the best way to con vey it, 
and whether it has been clearly re ceived. In ter ven tion is a phi los o phy, not a nice neat pro gram that can be eas 
ily taught and ap plied to ev ery per son who is deafblind. Proper train ing of intervenors is very dif fi cult, and at 
the same time, absolutely essential. 

This ar ti cle de scribes the phi los o phy of and some of the strat e gies used for intervenor train ing by the Brit 
ish Co lum bia Pro vin cial Out reach Pro gram for Stu dents with Deafblindness. The pro gram is funded by the 
Min is try of Ed u ca tion and is man dated to work with chil dren in their home schools in in clu sive set tings. In 
Brit ish Co lum bia there is a small pop u la tion base spread over large dis tances, and this has shaped the de vel 
op ment of the train ing pro gram. First, the con tent of courses is fo cused on the needs of chil dren and young 
adults who have been born with com bined vi sion and hear ing loss or who have ac quired it early in life. Sec 
ond, in most situ a tions the per son sup port ing the deafblind in di vid ual has al ready been hired, and it is then 
nec es sary for him or her to be trained as an intervenor. 

Es sen tial as pects of train ing in clude pro vid ing intervenors with a solid fun da men tal un der stand ing of the 
na ture of deafblindness through the use of sim u la tions, em pha siz ing the unique role of intervenors and how it 
dif fers from other sup port roles, teach ing the key com po nents of in ter ven tion, and mak ing train ing ac tiv i ties 
prac ti cal and readily applicable. 

Using Simulations to Promote Understanding of Deafblindness 

It is es sen tial that any one who sup ports a per son with deafblindness have a keen un der stand ing of the im
pact that com bined vi sion and hear ing loss has on an in di vid ual’s abil ity to learn. There is noth ing more pow er 
ful or mov ing than a sim u la tion ac tiv ity to make this point. No de scrip tion or in struc tion about deafblindness 
can com pare to per son ally ex pe ri enc ing an ac tiv ity with limited vi sual and au di tory in put. It has been my ex pe 
ri ence that stu dents learn ing to be intervenors re mem ber the simu la tion ex pe ri ence above all else. A care fully 
planned sim u la tion will spark a stu dent’s in ter est and en cour age a better un der stand ing of the chal lenges that a 
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deafblind per son faces each mo ment of ev ery day. 
Simu la tions make stu dents think about what it 
means to ex pe ri ence the world with out the ac cess to 
ac cu rate in for ma tion pro vided by vi sion and hear 
ing,  and they drive home the point that  
deafblindness is an in for ma tion-gath er ing dis abil ity. 

Many peo ple ar gue that sim u la tions cre ate a 
false im pres sion be cause they are not real and there 
is no way that a sighted-hear ing per son will ever be 
able to ex pe ri ence what the world is like for some 
one who is deafblind. This is true. My in tent in do ing 
sim u la tions is to make peo ple think, not to rec re ate 
the ex pe ri ence of some one who lives each day with 
deafblindness. I start ev ery sim u la tion by tell ing 
stu dents that the ex pe ri ence is not real. It does not 
ac cu rately de pict the way that the peo ple they sup 
port ex pe ri ence the world. For one thing, each 
sighted-hear ing per son brings a wealth of back 
ground in for ma tion to a sim u la tion that some one 
who has never seen or heard does not have. An other 
im por tant point is that we are so used to re ly ing on 
our dis tance senses to gather in for ma tion that it 
comes as a shock to sud denly have those senses 
taken away. Re ly ing on other ways of gath er ing in 
for ma tion is a nat u ral way of be ing for deafblind 
peo ple, but it can be very fright en ing for a 
sighted-hear ing per son in volved in a sim u la tion. 
Sim u la tions are also mis lead ing be cause we know 
that we can take the blind folds off. This tends to 
make us more patient and willing to put up with 
what is happening. 

Hav ing said all of these things, I still be lieve that 
sim u la tions are im por tant in help ing us to better un 
der stand how to im prove our in ter ac tions with 
some one who is deafblind. The sim u la tion is a start 
ing point for fur ther dis cus sion. It is not an ex pe ri 
ence that can be rushed through and then left for 
stu dents to make sense of on their own. Dis cus sion 
fol low ing a sim u la tion is as im por tant as the sim u la 
tion it self. It is dur ing the fol low-up dis cus sion that 
the trainer has an op por tu nity to cor rect any mis 
con cep tions that may have oc curred and to share in 
for ma tion about deafblindness and the tech niques 
of intervention in a way that students will 
remember. 

Ed i tors’ Note 

Read ers will no tice some changes to Deaf-Blind 
Per spec tives with this is sue. In or der to con tinue 
pro vid ing the print version free of charge, it has 
be come nec es sary to take steps to help us re duce 
pub li ca tion costs. The length of each is sue will 
now be 12 rather than 16 pages and the stan dard 
print ver sion will be printed in all black ink, 
rather than both red and black as in pre vi ous is 
sues. We will con tinue our fo cus on pub lishing 
ar ti cles and an nounce ments that pro vide use ful 
in for ma tion re lated to chil dren and youth who 
are deaf-blind and about the wider deaf-blind 
com mu nity. We wel come your com ments and 
sug ges tions. 
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Unique Role of the Intervenor 

It is of ten dif fi cult for peo ple to un der stand the 
dif fer ence be tween the role of an intervenor and that 
of other sup port ive po si tions. When train ing 
intervenors, it is essen tial to clearly em pha size the 
unique role that an intervenor plays in the life of 
some one who is deafblind. Intervenors may be 
asked to take on many tasks that are simi lar to those 
of a care giver, a teach ing as sis tant, or an in ter preter, 
but the key differ ence lies in how they perform these 
tasks and in how they pro vide in for ma tion to a 
deafblind person. 

To stress this point, one train ing ac tiv ity I have 
found to be very ben e fi cial is to choose a seem ingly 
sim ple task such as chang ing a di a per and ex plor ing 
how this task would be per formed dif fer ently by a 
care giver, a teach ing as sis tant, an in ter preter, and 
an intervenor. I have my stu dents do the brain 
storm ing. They usu ally be gin by de scrib ing a sit u a 
tion in which the care giver sim ply changes the 
di a per. Then they look at how the same ac tiv ity 
would be per formed by a teach ing as sis tant. In this 
sce nario, the teach ing as sis tant may give the child a 
cue for “wash room” and pro vide a run ning com 
men tary dur ing the ac tiv ity. “Okay Sue, we are 
chang ing your di a per. There, all done.” The teach 
ing as sis tant has de scribed the ac tiv ity to the child, 
but in the end she has still done it for the child. An 
ASL in ter preter would sign the words to the child 
while the care giver or the teach ing as sis tant 
changed the diaper but would not be involved in the 
activity itself. 

Fi nally, we ex plore how this ac tiv ity would be 
car ried out by an intervenor who un der stands the 
child’s vi sual and audi tory needs. The ac tiv ity 
would start at the child’s cal en dar box, and the 
intervenor would cue the child with voice, sign, and 
an ob ject cue that they were go ing to the wash room. 
Once there, they would ex plore the cool tiles just in 
side the door to let the child know where they were. 
The intervenor would find a way for the child to 
help turn the light on and give lan guage to de scribe 
it, “Lights on. Where’s the cord? Find it. Pull the 
cord. You turned the lights on.” To gether they 
would gather all the nec es sary equip ment from 
clean di a pers to wipes. The intervenor would find 
ways to en sure that the child was ac tively in volved 
in the whole pro cess, from start to fin ish, in a way 
that was ap pro pri ate for the child. In ter ven tion is 
about in for ma tion and about pro vid ing chil dren 
with op por tu ni ties to think for them selves and to 
solve prob lems when ever pos si ble. A good 
intervenor un der stands this and builds these 
opportunities into every activity. 

One of the big gest dif fer ences be tween an 
intervenor and other sup port po si tions lies in the 
na ture of deafblindness it self. An intervenor is the 
deafblind learner’s link to the world, to in for ma tion 
about the en vi ron ment. The more suc cess ful the 
intervenor is, the more in for ma tion the learner will 
want and need. We know an intervenor has been 
suc cess ful when the need for in ter ven tion in creases 
rather than de creases as the learner grows and 
wants more and more in for ma tion about the world. 
For all other sup port ive po si tions, suc cess is mea
sured by how in de pend ent the per son be comes and 
how much support can be re moved. It is the ex act 
op po site for some one who is deafblind. 

Key Components of Intervention 

Deafblind learn ers have a great deal of dif fi culty 
in ter act ing with other peo ple and with their en vi 
ron ments be cause they lack op por tu ni ties for an tic i 
pa t ion,  mo t i  va  t ion,  com mu ni  ca  t ion,  and 
con fir ma tion. When plan ning for any ac tiv ity, an 
intervenor should ask: 

� How will I let the learner know what is about 
to hap pen, both in the im me di ate and dis tant 
fu ture? (An tic i pa tion) 

� What is the goal for the learner? Will I need to 
pro vide ad ap ta tions? (Mo ti va tion) 

� How will I com mu ni cate with the learner 
dur ing this ac tiv ity, and where can I build in 
op por tu ni ties for the learner to be ex pres 
sive? (Com mu ni ca tion) 

� How will I let the learner know the ef fects of 
his or her ac tions on the en vi ron ment when 
the ac tiv ity is over, and whether he or she has 
been suc cess ful? (Con fir ma tion) 

Anticipation 

It is dif fi cult for deafblind learn ers to an tic i pate 
events be cause they are un able to re ceive the same 
cues from the en vi ron ment that sighted-hear ing 
learn ers do. The intervenor must give the learner the 
in for ma tion that he or she needs in or der to un der 
stand what will hap pen in both the im me di ate and 
dis tant fu ture. It is impor tant to re mem ber never to 
act upon a learner with out let ting him or her know 
what is about to take place. 

Motivation 

Feel ing mo ti va tion is dif fi cult be cause deafblind 
learn ers do not re ceive the same feed back from the en 
vi ron ment that sighted-hear ing peo ple re ceive. A 
sighted-hear ing learner is mo ti vated to learn how to 
stack blocks in or der to knock them over, to see the 
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blocks go flying, and then to hear them crash as they 
fall. The only rea son a deafblind learner might stack 
blocks is be cause he or she is asked to. Of ten an 
intervenor is the mo ti vat ing fac tor for a child. Chil dren 
may at tempt new ac tiv i ties be cause they trust their 
intervenors and want to please them. Even tu ally the ac 
tiv ity it self will be come the mo ti va tor, but ini tially 
intervenors pro vide mo ti va tion through their in ter ac 
tions with the chil dren. For this rea son, it is so im por 
tant that a learner and an intervenor es tab lish a bond, a 
feeling of trust and mu tual respect that serves as a foun 
da tion for so cial and emo tional growth (see van Dijk, 
1999, for more in for ma tion). 

Communication 

Com mu ni ca tion is in te gral to all of the key compo 
nents. Com mu ni ca tion is the key to all as pects of learn 
ing and liv ing. It is what in ter ven tion is about. 
Intervenors must re mem ber that it is not enough to tell 
a child about the world, they must also build in op por 
tu ni ties for the child to be ex pres sive. Self-expres sion 
does not come eas ily to some one who does not clearly 
see or hear the re sults of his or her ac tions. Help ing a 
child de velop ex pres sive com mu ni ca tion is the ul ti 
mate goal for an intervenor. Com mu ni ca tion is power, 
the power to be able to ex press wants and needs, to un 
der stand, and to be un der stood. 

An intervenor should use a va ri ety of tech niques to 
com mu ni cate in a way the learner can un der stand. An 
intervenor is a learner’s link to the world, to in for ma 
tion about the en vi ron ment. The intervenor must help 
the learner to si mul ta neously ex pand his or her lan 
guage and ex pe ri ence of the world by la bel ing new 
things in the en vi ron ment. The intervenor should fol 
low the child’s in ter ests, share his or her world, be a 
com mu ni ca tion part ner, and re mem ber that suc cess is 
achieved when the learner wants and needs more in 
for ma tion. 

Confirmation 

It is very dif fi cult for learn ers with deafblindness to 
be aware of the re sults of their ac tions on the world 
around them be cause they are un able to get suf fi cient 
feed back through their dis tance senses. How do learn 
ers with deafblindness know when an ac tiv ity is fin 
ished? How do they know if they have been suc cess ful? 
The intervenor must pro vide this in for ma tion. 

Memory Hooks and Practical


Training


When train ing intervenors, it is use ful to use 
memory hooks—catch phrases or mot tos—to help 
them re mem ber the goals and com po nents of in ter 
ven tion. Pres ent these hooks in a va ri ety of fun and 

in ter est ing ways un til the stu dents can re peat them 
in their sleep. These make learn ing fun and prac ti 
cal. Here are some use ful mem ory hooks: 

� TheRole of In ter ven tion: In ter ven tion = In for ma tion. 
My col league, Dr. Linda Mamer, coined this 
phrase, and it suc cinctly de scribes the pri mary 
role of an intervenor. 

� The Main Goal of In ter ven tion: Al ways make 
sure that the learner you sup port is an active and 
in formed par tic i pant in ev ery thing you do. 
Intervenors pro vide deafblind peo ple with in for 
ma tion that they are un able to gather on their 
own. (For more infor ma tion, see Gee, Alwell, 
Gra ham, & Goetz, 1994). 

� The Intervenor’s Motto: Do With, Not For. 
The key to as sist ing a learner with deafblindness 
is to pro vide di rect hands-on ex pe ri ence. 
Deafblind learn ers do not learn by watch ing or 
lis ten ing to other peo ple and then im i tat ing them. 
In or der to learn, they must be di rectly in volved 
in an ac tiv ity. The impor tance of do ing ev ery ac 
tiv ity with rather than for a learner can not be 
over em pha sized. It sounds simple but can be dif 
fi cult to put into prac tice. Do ing an ac tiv ity for 
some one takes a lot less time, but it does not al low 
an op por tu nity to learn. 

� The Key Com po nents of In ter ven tion: An tic i 
pa tion, Mo ti va tion, Com mu ni ca tion, and Con 
fir ma tion. 
An intervenor should keep the key com po nents 
in mind at all times to en sure suc cess ful in ter ven 
tion. 

Intervenor train ing should be prac ti cal and fun. 
Sto ries about deafblind chil dren and their 
intervenors that il lus trate a point or re in force a the 
ory are much eas ier to re mem ber than long lists of 
things to do or the o ries to memo rize. When ever pos 
si ble, I ask the stu dents to re late the in for ma tion 
they have learned dur ing the train ing to the peo ple 
with deafblindness whom they know and sup port. 
Video clips of other intervenors can be very pow er 
ful in dem on strat ing what in ter ven tion is about and 
how it is done suc cess fully. Role-play ing and 
hands-on ac tiv i ties help stu dents prac tice new tech 
niques and strat e gies. 

Conclusion 

This ar ti cle has de scribed the phi los o phy and 
some of the strat e gies for intervenor train ing used 
by the Brit ish Co lum bia Pro vin cial Out reach Pro 
gram for Stu dents with Deafblindness. It has em
pha sized what is at the heart of our train ing—the 
im por tance of help ing intervenors to un der stand 
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and in ter nal ize the na ture of deafblindness and the 
role of in ter ven tion—but has only touched upon 
some of the con tent of the train ing. For more in for 
ma tion re garding the full con tent of our courses, 
con tact DB-LINK for an over view and out line: 
800-438-9376; 800-854-7013 TTY; 
dblink@tr.wou.edu. 
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Learning From Children Who

Are Deafblind


“Throw Away the Toys”

Sharon Barrey Grassick


Coordinator of Deafblind Ed u ca tion,

De part ment of Education, Western Aus tra lia


and Communication Spe cial ist, Deafblind

Spe cial ist Ser vices, SENSES Foun da tion


Toys can be fun and are of ten great for ed u ca tional 
pur poses, but some times toys should be left in the 
cup board. Many chil dren who are deafblind or have 
mul ti ple dis abil i ties are not yet able, or per haps 
have not been given an op por tu nity, to choose toys 
or ac tiv i ties for themselves. If a child were free to 
choose any toy at all, he or she would prob a bly 
choose you, the “human toy.” 

We of ten for get the two things that are most im 
por tant to chil dren, es pe cially to chil dren with sen 
sory im pair ments—ef fec tive hu man con tact and 
in ter ac tion. Is time best spent trying to teach a child 
to use a par tic u lar toy, or is it better spent in ter act ing 
on a per sonal, con ver sa tional level with a child, us 
ing voice and body lan guage, es pe cially the hands, 
to share ex pe ri ences and ac knowl edge the child’s 
behavior as communication? 

There is of ten too much em pha sis on teach ing 
chil dren, par tic u larly those with se vere phys i cal 
dis abil i ties, to use toys by di rect ing and con trol ling 
their hands and not enough em pha sis on per son ally 

in ter act ing with chil dren to achieve the same kinds 
of skill de vel op ment. Rather than ma nip u lat ing a 
child’s hands to teach him or her how to use a toy, of 
fer ing ourselves as hu man toys and making our 
hands avail able for the child to con trol can achieve 
re mark able con ver sa tions (Miles & Riggio, 1999). 
What better way to learn cause and ef fect, for ex am 
ple, than by play ing a turn-tak ing game, paus ing the 
ac tiv ity, and then wait ing for the child to in di cate 
that the game should con tinue? A child may no tice, 
“If I move my leg when Daddy stops swing ing me, 
Daddy starts swinging me again!” “If Mummy stops 
bounc ing me and I move my arms up and down, 
Mummy starts bouncing me again!” 

A great deal of money and time can be spent 
look ing for ef fec tive cause and ef fect toys—toys 
with bright shiny col ors, good con trast, in ter est ing 
sounds, and stim u lat ing tex tures. These toys are de 
signed to be mo ti vat ing, but mo ti vat ing to whom? 
Too of ten, they are far more at trac tive to an adult 
than to a child. Con sider the fol low ing ac tiv i ties as 
al ter na tives to com mer cial cause and effect toys: 

� In stead of push ing a button to cause a toy to 
pop up, push against Dad’s arm to make his 
arm pop up (in a spe cific and pre dict able pat 
tern ev ery time). 

� In stead of touch ing a switch to cause a light 
to go on, touch Mom’s face and watch her 
eyes and mouth open wide, then shut again. 
(Brightly col ored lip stick and eye shadow 
can help here.) 

� In stead of touching a toy to cause it to move, 
touch Mom’s hand to make it move in a par 
tic u lar way. (Brightly col ored nail pol ish 
may add in ter est.) 

If a child does some thing, the adult com mu ni ca 
tion part ner ac knowl edges and re sponds in a par tic 
u lar,  mean ing ful  way, keep ing it  fun and 
in ter ac tive. De pend ing upon the in ter ests and abil i 
ties of an in di vid ual child, many vari a tions to the 
above can be used. 

Dur ing these ac tiv i ties, be sure to ac knowl edge 
when a child’s be hav ior, such as turn ing away or di 
vert ing the eyes, com mu ni cates a need for a break, 
time for pro cess ing, or self-reg u la tion. These cues 
are of ten sub tle, but it is im por tant to learn to rec og 
nize them and un der stand the needs they ex press. 
These types of be hav iors can be mis in ter preted as 
non com pli ance or dis in ter est in a per son or ac tiv ity. 
Just imagine the en ergy that is re quired by chil dren 
who are deafblind, and who of ten have ad di tional 
dis abil i ties or com plex med i cal con di tions, to try to 
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use what lit tle vi sion or hear ing they may have. The 
need for breaks must be recognized and respected. 

The fol low ing ex am ple dem on strates the value 
of hu man interaction. A young deafblind child, “C,” 
would not ac cept her hear ing aid. As soon as it was 
in serted, she would use her excel lent fine mo tor 
skills to pull it out. Her par ents had been us ing a 
spe cial toy to mo ti vate her to keep the hear ing aid in, 
but it did not ap pear to in ter est C or of fer her any au 
di tory stimulation. 

Be cause of the won der ful bond she had with her 
par ents, a dif fer ent ap proach was sug gested—to 
use the par ents them selves rather than a toy as the 
mo ti va tion for ac cep tance of the hear ing aid. They 
used the fol low ing process: 

� They showed the hear ing aid to their daugh 
ter and of fered it un der her hand for her to 
feel. 

� They used a touch cue (cir cle around her ear 
lobe) be fore in sert ing the aid and made sure 
it was turned off be fore putt ing it in. 

� Im me di ately af ter in sert ing the aid, they 
turned it on and took turns us ing their voices 
to greet C in an in ter est ing sing song way, us 
ing her name and their names (e.g.,  
“Helllllllllooooooo CCCC. It’s Mummmy 
here!”), us ing a nat u ral in ten sity but with 
lots of in flec tion and in to na tion. 

� Af ter vo cal iz ing to C, they would stop and 
give her time to lo cate the di rec tion the voice 
was com ing from. 

� If she started to move her hand to wards the 
hear ing aid in an at tempt to re move it, they 
would gently in ter cept and re di rect her hand 
us ing one of their hands un der hers. They 
would di vert her at ten tion by of fer ing an in 
ter est ing game in volv ing her hands, voice, 
and move ment. They avoided phys i cally 
tak ing her hand away. 

The first time the par ents tried this ap proach, it 
was main tained for over 10 min utes with lots of 
smil ing from C and with out her at tempt ing to re 
move the hear ing aid. When C fi nally turned her 
head away, this was ac knowl edged and in ter preted 
as a need for a break or time to pro cess the in for ma 
tion. The hear ing aid touch cue was given and the 
aid quickly turned off and re moved be fore she had 
the op por tu nity to re move it her self. C is now wear 
ing her hear ing aid most of the day. 

Us ing par ents as mo ti vat ing “hu man toys” em 
pow ers par ents. What better way to mo ti vate a child 

than to have a par ent who re sponds to their child’s 
ac tions and be hav iors in a pos i tive and mean ing ful 
way? The im por tant com po nents are con sis tency, 
rou tine, pre dict abil ity, un der stand ing, and fun! 

Dur ing ac tiv i ties, main tain con ver sa tions by us 
ing fingerplay and by sing ing songs with spe cific 
pat terns. Al ways al low time for the child to ini ti ate 
con tact with you and to respond to your in ter ac 
tions. Sig nif i cant peo ple may have a spe cial song or 
rhyme that they sing ev ery time they greet a child, 
and this can be come a type of “song signature.” 

Al low the child to have ac cess to your face, es pe 
cially to your mouth. If a child’s hand or fin gers 
make con tact with your face, im me di ately re spond 
by vo cal iz ing, talk ing, or sing ing. “Chin to chin” is 
an other tech nique that can be very ef fec tive. It in 
volves talk ing or sing ing with your chin in con tact 
with the child’s chin, al low ing the child to feel the 
vi bra tions from your vo cal chords and breath flow. 

In summary, don’t throw away all the toys! There 
is def i nitely a time and place for some. How ever, 
stop and think be fore of fer ing a toy. Maybe there is 
an other way. We don’t al ways have the lux ury of 
one-on-one time to spend with chil dren. When we 
do, the most valu able ac tiv i ties are those that in 
volve per sonal in ter ac tion, turn-tak ing, im i ta tion, 
con ver sa tion, and the en joy ment of be ing con nected 
with another human being. 

Reference 

Miles, B., & Riggio, M. (Eds.) (1999). Re mark able con 
ver sa tions: A guide to de vel op ing mean ing ful com mu ni 
ca tion with children and young adults who are deafblind. 
Watertown, MA: Perkins School for the Blind. 

A spe cial thank you to Dr. Mike Steer of Renwick 
Col lege, NSW, Aus tra lia, for his help with ed it ing. 

Ed i tor’s note: A pre vi ous ver sion of this ar ti cle was 
pub lished in the ADBC Bea con: The Newletter of the 
Aus tra lian DeafBlind Coun cil, No. 25, Feb ru ary 2004. 

You are wel come to copy ar ti cles from 
Deaf-Blind Per spec tives. Please pro 
vide the ap pro pri ate ci ta tions. 
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Personal Perspective 

Being More DeafBlind 
John Lee Clark 

“Which would you rather be, deaf or blind?” 
Deaf-blind liter a ture has a long tra di tion of an swer
ing this ques tion, dis cuss ing the rel a tive val ues of 
hear ing ver sus sight, with sides de ci sively cham pi 
oned and rarely changed. That there is such a ques 
tion is sig nif i cant, re flect ing the be lief that be ing 
deaf and blind is in fe rior.  Which would I rather be? 
Both. I want to be DeafBlind. I would not change 
what I am for the world.  For me, the joys of 
DeafBlind ex pe ri ence far sur pass the con flicts 
caused by in ac ces si bil ity, ig no rance, and big otry. 
But responding to that ques tion with “I want to be 
DeafBlind” should not be so rare.  Bar ri ers should 
not pre vent one from full self-iden ti fi ca tion, from 
want ing to be as DeafBlind as one can be.  Yet my at 
ti tude is rare, and peo ple who are deaf-blind are am 
biv a lent about their iden tity. 

Why is this so?  There are many fac tors, but I be 
lieve the most impor tant one is that DeafBlind cul 
tural knowl edge and power is too frag ile and 
frag men tary.  While there are many re sources and 
ser vices for the “re ha bil i ta tion” of the deaf-blind, 
very lit tle of it is cul tural in na ture.  Only a slen der 
slice of the deaf-blind youth pop u la tion has 
deaf-blind peers at school. Of all deaf-blind peo ple, 
only a small per cent age is ac tive in the DeafBlind 
com mu nity, or in any commu nity for that mat ter. 

This lack of com mu nity in volve ment af fects in 
vary ing ways how peo ple tend to cope with 
deaf-blind ness.  The clas sic se quence of a per son ad 
just ing to deaf-blind ness be gins with the dis cov ery 
or ex pe ri ence of the fact that the person is, or will be 
come, deaf and blind. Then, when enough de nial or 
grief is ex pe ri enced and then held at bay, the per son 
will likely learn the nec es sary ba sic skills of be ing a 
func tional deaf-blind per son.  But of ten the per son 
will still be emo tion ally at odds with be ing 
deaf-blind, thus re main ing shy of be ing fully and 
hap pily DeafBlind. 

In such a pat tern, de nial is ex tremely pro longed, 
mainly be cause it is not a sin gle ad just ment but a 
suc ces sion of ad just ments.  This is es pe cially true for 
peo ple with pro gres sive con di tions in which the 
lev els of hear ing and sight change across long pe ri 
ods of time. It does not help when deaf-blind in di 
vid u als are ex pected, by hear ing and sighted so ci ety 
and some times even by each other, to cling to what 

ever is left of their hear ing and sight.  Such a 
stretched-out pro cess breeds false self-rep re sen ta 
tion and social withdrawal. 

These con di tions be wil der and iso late deaf-blind 
per sons, and they make it harder for the DeafBlind 
com mu nity as a whole to have outgo ing re la tion 
ships with other com mu ni ties.  This dif fi culty 
means that the com mu nity mostly has pas sive re la 
tions where members of other com mu ni ties come in, 
of ten as “pro fes sion als in the field.”  Be cause of this 
im bal ance, DeafBlind peo ple are more alien out side 
of their community than they should be. 

The an swer to such prob lems is sim ple: In crease 
DeafBlind cul tural knowl edge and power.  Dis cover 
more about the as yet un charted fea tures of 
DeafBlind cul ture: ac cept, prac tice, and pro mote 
them. Ex pose deaf-blind youth to DeafBlind role 
mod els. En cour age mentoring and train ing of the 
deaf-blind by the DeafBlind.  Sup port ven tures that 
will make it pos si ble for the DeafBlind to gather 
more and evolve their culture. 

I am liv ing proof of such a so lu tion.  Al though 
most of it was ac ci den tal for me, the com po nents 
should be in place for ev ery deaf-blind child, so they 
can ex pe ri ence the same ease and joy I had in be com 
ing DeafBlind. I en joyed un lim ited ac cess to 
DeafBlind role mod els and peers, I learned Braille 
and ori en ta tion and mo bil ity early, and I was never 
al lowed to use my deaf-blind ness as an ex cuse.  As a 
re sult, I started to lis ten to ASL tac tu ally not be cause 
I had no vi sual al ter na tives but be cause I did not 
want to miss or mis un der stand any in for ma tion.  I 
be gan to use my cane not be cause I could no lon ger 
watch the ground be fore me but be cause it pro vided 
safety, re lief, and free dom.  I started to read in 
Braille not be cause I no longer could read with my 
eyes but be cause read ing Braille has its own lit er ary 
re wards.  I did not become a great pretender; 
instead, I became myself. 

So I know from per sonal ex pe ri ence that when 
more au then tic DeafBlind knowl edge and power is 
es tab lished, the pos i tive pat tern of ad just ment will 
be pos si ble.  A healthy DeafBlind cul ture will first 
in vite a deaf-blind per son to emo tion ally iden tify 
her self as DeafBlind, to go through the emo tional 
ad just ment but once.  The emo tion ally, and now cul 
tur ally, DeafBlind per son will then value, not re sist, 
DeafBlind skills train ing and other learn ing ex pe ri 
ences. And when the eyes and ears fail, or al ready 
have failed, it will be no loss at all, for the per son will 
be fully and happily DeafBlind. 
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To a Much Youn ger My self


         John Lee Clark


How can I blame you for be ing 

sen si ble and not be liev ing 

un less you saw? 

A seer of phan toms, you thought 

pas tures had cas tles 

and clouds, were na ked prin cesses. 

But can not you see how 

my fin gers are now bared, 

keep ing me so in touch? 

The long hand that signs 

my full name eluded you: 

I have be come blind, you see. 

How ever well your dark irises 

cartwheeled, you needed 

in sight more than sight. 

Be lieve first and then see 

how I blame you 

for not see ing your self sooner. 

John Lee Clark, a DeafBlind Minne so tan, is the pub lisher 
of The Tac tile Mind Press. He is an award-win ning 
rhetor and poet and lives in St. Paul with his wife and 
their three sons. He can be reached by e-mail at 
ask@johnleeclark.com. 

Research Update 
Peggy Malloy


Managing Ed i tor


“Re search Up date” is a reg u larly re cur ring fea 
ture con sist ing of an nounce ments re lated to re 
search in deaf-blind ness. Re search ers and other 
in ter ested in di vid u als or agen cies may use this col 
umn to share in for ma tion about new, on go ing, or re 
cently com pleted re search pro jects and new 
pub li ca tions. If you have infor ma tion about a re 
search topic that you would like to include, contact: 

Peggy Malloy 
malloyp@wou.edu 
503-838-8598 (V/TTY) 
Teach ing Re search In sti tute 
Deaf-Blind Per spec tives 
345 N. Monmouth Ave. 
Monmouth, OR 97361 

Assessment Project Update 

Sub mit ted by Dr. Char ity Rowland, Or e gon

Health and Sci ence Uni ver sity


Validation of Evidence-based Assessment

Strategies to Promote Achievement in Children 


WhoAre Deafblind


BACK GROUND. Chil dren who are deaf-blind are 
of ten la beled “dif fi cult to test,” im ply ing that the 
fault lies with the chil dren as op posed to the as sess 
ment in stru ments. As sess ments de vel oped for chil 
dren with out dis abil i ties or for chil dren with vi sion 
im pair ment, hear ing im pair ment, or de vel op men tal 
dis abil i ties may have some ap pli ca bil ity for chil 
dren who are deaf-blind, but they are un likely to be 
com pletely ap pro pri ate with out ad ap ta tions. Some 
as sess ments de vel oped spe cif i cally for chil dren 
who are deaf-blind are not sup ported by ex ten sive 
re li abil ity or va lid ity stud ies. If we ques tion the 
qual ity of the as sess ments con ducted on chil dren 
who are deaf-blind, then we must also ques tion the 
qual ity of the ed u ca tional de ci sions and the in struc 
tional pro grams that are based upon those as sess 
ment ef forts. This five-year pro ject was funded to 
ad dress the prob lems re lated to as sess ment of 2–8 
year old chil dren who are deaf-blind. 

GOALS. The goals of the pro ject are to: 

� iden tify in stru ments used to as sess chil dren 
ages 2–8 who are deaf-blind and the pur 
poses for which they are used; 

� con duct val i da tion stud ies on in stru ments 
that are used to gen er ate instruc tional goals 
and to mon i tor stu dent prog ress; 

� rep li cate the val i da tion stud ies in mul ti ple 
sites; 

� pro duce fi nal prod ucts that sum ma rize the 
de scrip tive and out come data gen er ated by 
these stud ies, trans lat ing the data into rec om 
men da tions for the use of spe cific as sess ment 
in stru ments for chil dren dem on strat ing spe 
cific char ac ter is tics. 

The as sess ment in stru ments to be val i dated will 
be ones that ad dress com mu ni ca tion/so cial de vel 
op ment and cog ni tive de vel op ment. Pro ject re sults 
are ex pected to pro mote high-qual ity as sess ment of 
chil dren who are deaf-blind, which will gen er ate 
ap pro pri ate ed u ca tional goals re lated to com mu ni 
ca tion, social, and cognitive development. 

CURRENT STA TUS. Sur veys about as sess ment 
prac tices for par ents and pro fes sion als were de vel 
oped and dis trib uted across the coun try over the 
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sum mer with the help of many state deaf-blind pro 
jects. The data will be an a lyzed in the fall, and de ci 
sions will be made re gard ing which as sess ment 
in stru ments will be val i dated in the re main ing years 
of the pro ject. 

PRO JECT CO-IN VES TI GA TORS: Or e gon Health 
and Sci ence Uni ver sity (Dr. Char ity Rowland, 
Philip Schweigert), Uni ver sity of Texas at Dal las 
(Dr. Rob ert Stillman), Cal i for nia State Uni ver 
sity-Northridge (Dr. Deborah Chen), St. Lukes-Roo 
se velt Hos pi tal/Co lum bia Uni ver sity (Dr. Harvey 
Mar), and Na tional Fam ily As so ci a tion for 
Deaf-Blind. 

New Research Articles 

Hartshorne, T. S., & Cypher, A. D. (2004). Chal
leng ing Behav ior in CHARGE Syn drome. Men tal 
Health As pects of De vel op men tal Dis abil i ties 7(2), 
41–52. The pri mary pur pose of this study was to 
iden tify typ i cal be hav iors in chil dren with 
CHARGE Syn drome. One hun dred par ents com 
pleted a Web-based sur vey that listed 71 be hav iors 
based on di ag nos tic cat e go ries that have been fre 
quently re ported anecdotally. 

Giangreco, M. F., Edelman, S. W., & Broer, S. M. 
(2003) .  Schoolwide Planning to Improve 
Paraeducator Sup ports. Ex cep tional Chil dren 70(1), 
63–79. This study eval u ated the use of a pro cess of 
plan ning for paraeducator sup ports. Find ings in di 
cated that the pro cess out lined in a 27-page book let, 
A Guide to Schoolwide Plan ning for Paraeducator Sup 
ports, as sisted school teams in as sess ing their 
paraeducator prac tices, in iden ti fy ing pri or i ties, 
and in de vel op ing and im ple ment ing ac tion plans. 
The guide is avail able at 
http://www.uvm.edu/~cdci/parasupport/guide.html. 

For Your Library 

We Have Con tact! (Video or DVD) 

Senses Foundation, 2004 

We Have Contact! pres ents a sen si tive and re spect ful 
ap proach to in ter act ing ef fec tively with in di vid u als 
who are deaf-blind and have ad di tional dis abil i ties. 
Strat e gies for in ter act ing with chil dren and adults 
are shown us ing ex am ples from In di vid ual Com 

mu ni ca tion Guides (ICGs). ICGs are spe cially pro 
duced vid eos dem on strat ing a par tic u lar deaf-blind 
in di vid ual’s per son al ized com mu ni ca tion sys tem, 
so that all who have con tact with the in di vid ual can 
learn to in ter act ef fec tively through con sis tent use of 
that sys tem, and ac knowl edge and re spond to that 
per son’s com mu ni ca tion ef forts. Im por tant con 
cepts such as ac knowl edg ing be hav ior as com mu ni 
ca tion are pre sented by the use of ex am ples of 
chil dren of a va ri ety of ages and one adult. This 
27-min ute open-captioned video/DVD is avail able 
in both PAL and NTSC for mats. Con tact Senses 
Foun da tion for an or der form. 
E-mail: re cep tion@senses.asn.au. 
Web: http://www.senses.asn.au. 

Ed u cat ing Chil dren with Mul ti ple Dis abil i ties: A 
Col lab o ra tive Ap proach (4th Edi tion) 

Fred P. Orelove, Dick Sobsey, & Rosanne Silberman
(Eds.). Baltimore, Paul H. Brookes, 2004 

This is a new edi tion of a widely used text book for 
un der grad u ate and grad u ate ed u ca tion in spe cial 
ed u ca tion and re lated fields. It is also use ful for 
prac tic ing spe cial and gen eral ed u ca tors. It em pha 
sizes re search-based guid ance and cov ers a wide va 
ri ety of top ics such as sen sory im pair ments 
(in clud ing deaf-blind ness), de vel op ing cur ric u lum 
and in struc tion, ad ap ta tions to pro mote par tic i pa 
tion in in clu sive en vi ron ments, chil dren with spe 
cial health care and phys i cal man age ment needs, 
and com mu ni ca tion, meal time, and self-care skills. 
Pub lisher’s Web site:  www.brookespublishing.com. 

Perkins Panda Early Lit er acy Pro gram 

Perkins School for the Blind, 2004 

This col lec tion of ma te ri als is de signed to teach fun 
da men tal lit er acy skills to chil dren with vi sual im 
pair ments and to help par ents and other care givers 
sup port chil dren’s lit er acy de vel op ment. The kit 
con sists of three in ter re lated storybooks, ac tiv ity 
guides and cassettes; a re source guide; a story box; a 
Gund plush panda with a backpack that can hold a 
dual-speed tape player; and carry bags. All the 
storybooks have vi su ally ap peal ing high-con trast il 
lus tra tion, large print, and braille. Odds Bod kin, a 
well-es tab lished sto ry teller and song writer, worked 
with Perkins to write the books and the sto ries and 
songs on the cas settes. The pri mary au di ence is fam 
i lies of chil dren with vi sual im pair ments, ages birth 
to 8. In ad di tion, the ma te ri als are valu able in pro 
gram set tings, to fam i lies with older chil dren with 
mul ti ple im pair ments,  and to par ents and grand 
par ents with vi sual im pair ments for use with 
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sighted (grand)chil dren. All com po nents are avail 

able as a kit or sep a rately. Phone: 800-972-7671. 

E-mail: Perkins.Panda@Perkins.org.

Web: www.perkinspublications.org.


Conferences and Training

Opportunities


The fol low ing is a list of some up com ing con fer 
ences and other train ing op por tu ni ties. For a more 
ex ten sive list, go to the DB-LINK Web site 
(http://www.dblink.org) or call DB-LINK. Phone: 
800-438-9376. TTY: 800-854-7013. 

2004-05 Colorado State Conference on Visual 
Impairment—Presymbolic Communication and
Tangible Symbol Systems: Communication
Strategies for Children with Sensory Loss and
Significant Support Needs
November 11–13, 2004, Denver, Colorado 

This con fer ence in cludes a 2-day in ten sive work 
shop (Sat ur day and Sunday) on presymbolic com 
mu ni ca tion and tan gi ble sym bol sys tems pre sented 
by Philip Schweigert, Or e gon Health & Sci ence Uni 
ver sity. It is open to par tic i pants from out side Col o 
rado. There will also be Thurs day eve ning ses sions 
on top ics spe cific to Col o rado ed u ca tors and par 
ents. Con tact: Tanni An thony.  Phone: 303-866-6681. 
E-mail: an thony_t@cde.state.co.us. 

Assessment and Interventions: Case Studies in 
Deaf-blindness 
Online 

This web-based distance ed u ca tion course spon 
sored by the Pro ject for New Mex ico Chil dren and 
Youth Who are Deaf-blind is de signed for fam i lies, 
ser vice pro vid ers, and ed u ca tors work ing with chil 
dren and youth who are deaf-blind. Through the use 
of case tu to ri als, par tic i pants will dis cuss the de liv 
ery of ap pro pri ate ser vices, al ter nate as sess ments, 
in clu sion of stu dents in nat u ral set tings, pos i tive be 
hav ior sup ports, and tran si tion is sues. The course is 
of fered once a year pend ing stu dent en roll ment. 
Pro jected date of next of fer ing is win ter 2004/2005. 
There is a $100.00 course fee for par tic i pants from 
out side of New Mex ico. 
Phone: 877-614-4051. E-mail: nmdb@salud.unm.edu. 
Web: http://cdd.unm.edu/deafblind/train ing. 

Texas Symposium on Deafblindness
February 25–26, 2005, Austin, TX 

Top lo cal and na tional pre sent ers will dis cuss is sues 
and strat e gies for ed u cat ing and parenting young 

peo ple  with deafbl indness .  There wil l  be  
op por tu ni ties to net work and build com mu ni ties of 
com mit ted peo ple with an in ter est in chil dren and 
youth who are deafblind. Reg is tra tion in for ma tion 
will be avail able on the Texas School for the Blind 
and Vi su ally Im paired Web site in early No vem ber. 
Con tact: Beth Bi ble. Web: http://www.tsbvi.edu. 
Phone: 512-206-9103. E-mail: bethbible@tsbvi.edu. 

Helen Keller National Center National Training
Team 2005 Seminar Calendar 

January 24–28 Professional Development for
Employment Training
Specialists 

May 15–20 Orientation & Mobility
Techniques for Deaf-Blind
Travelers 

July 11–15 Interpreting Techniques for the
Deaf-Blind Population 

September 12–16 Enhancing Services for Older
Adults with Vision & Hearing
Loss 

October 17–21 Imagine the Possibilities:
Person-Centered Approach to
Habilitation 

November 14–18 Expanding the Arena: The
Magic of Technology 

Con tact: Do ris Plansker. Phone: 516-944-8900, Ext. 
233. TTY: 516-944-8637. E-mail: ntthknc@aol.com. 
Web: http://www.hknc.org. 

Prematurity, ROP, and Cortical Visual Impairment
Online 

This is an on line con tin u ing ed u ca tion course spon 
sored by the As so ci a tion for Ed u ca tion and Re ha bil 
i ta tion of the Blind and Vi su ally Im paired (AER) 
Low Vi sion Re ha bil i ta tion Di vi sion. The course is 
avail able on line 24 hours a day 7 days a week. The 
cost is $25.00 for non-AER mem bers. Fur ther in for 
ma tion can be ob tained by go ing to the AER web site 
at http://www.aerbvi.org and click ing on the area 
marked Con tin u ing Ed u ca tion. 

Announcements 
Collaboration Achieves Travel Success (Project 

CATS) 

Pro ject CATS was cre ated to de velop strat e gies and 
tools to as sist ed u ca tional teams to pro mote the travel 
and en vi ron men tal fa mil iar iza tion skills of stu dents 
who are deaf-blind, in clud ing those with ad di tional 
dis abil i ties.  The pro ject was sup ported in part by a 
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4-year (1999-2003) match maker grant from the U.S. 
De part ment of Ed u ca tion and in volved the par tic i pa 
tion of 5 state deaf-blind pro jects: In di ana, Il li nois, 
Kan sas, Ken tucky, and Ten nes see.  Re sources de vel 
oped by the pro ject in clude: a 10 phase Web-based on 
line in struc tional pro cess; a vid eo tape high light ing 
the use of the on line pro cess; a DVD; an eval u a tion 
tool, Pro ject CATS: Best Practices Eval u a tion of Qual ity 
Fa mil iar iza tion and Travel In di ca tors Re lated to In di vid u 
al ized Ed u ca tion Pro gram (IEP) Ob jec tives and 
Benchmarks (in press); and Jour neys and Des ti na tions, a 
com pi la tion of stu dent, fam ily, and team suc cess sto 
ries (in press). 

Use of the Pro ject CATS pro cess will aid teams in the 
de vel op ment and im ple men ta tion of in di vid u al ized, 
de tailed stu dent travel plans that max i mize the use of 
re sid ual vi sion and hear ing dur ing travel. The ul ti 
mate out come for stu dents will be in creased ac cess, 
op por tu ni ties, and par tic i pa tion in their homes, 
schools, and commu ni ties. An ar ti cle about Pro ject 
CATS will ap pear in the Win ter 2005 is sue of 
Deaf-Blind Per spec tives. To learn more about Pro ject 
CATS in the mean time, con tact: 

Ka ren Goehl, Pro ject Di rec tor, In di ana Deafblind Ser 
vices Pro ject 
812-237-2827(V) 
812-237-3022 (TTY) 
kgoehl@indstate.edu 

Lisa Poff, Pro ject Co or di na tor, In di ana Deafblind Ser 
vices Pro ject 
812-237-7679 (V) 
812-237-3022 (TTY) 
lpoff@indstate.edu 

Joan Hought on, Eval u a tion Con sul tant, Uni ver sity of 
Kan sas 
785-864-4268 (V) 
785-864-3434 (TTY) 
joan25@ku.edu 

Web: www.indstate.edu/soe/blumberg/Deafblind.html 

40th Anniversary of Rubella Epidemic: 
National Survey 

During 1964 and 1965, a world wide ep i demic of ru bella 
re sulted in the birth of thou sands of ba bies with con gen i tal 
ru bella syn drome (CRS). Many were born deaf, with cat a 
racts, glau coma, heart prob lems, de vel op men tal de lays, 
and other med i cal con cerns. In 1991, the Helen Keller Na 
tional Cen ter (HKNC) pub lished the re sults of its first sur 
vey of the late on set med i cal man i fes ta tions be ing re ported 
by in di vid u als with CRS. The re port pro vided fam i lies and 
ser vice pro vid ers with valu able in for ma tion that was 
shared with health care pro vid ers. Now, with the 40th an 
ni ver sary of this epi demic upon us, HKNC is con duct ing a 

sur vey of in di vid u als with CRS to iden tify any ad di tional 
late on set med i cal man i fes ta tions. Over 800 sur veys have 
been mailed. If you, or some one you know, has CRS and 
has not re ceived a sur vey, you can print one at 
http://www.hknc.org/HKNC_Ru bella_Sur vey_2004.htm. 
For a print copy, send an email with your postal ad dress to 
Nancy O’Donnell at hkncnod@aol.com or call 
516-944-8900, Ext 326. 

American Association of the Deaf-Blind 
(AADB) 2006 Conference 

AADB is pleased to an nounce the long-awaited 
dates and lo ca tion for the its next na tional con fer 
ence. The Board of Di rec tors ap proved a bid to host 
the con fer ence on the beau ti ful cam pus of Towson 
Uni ver sity in Bal ti more, Mary land, June 17–23, 
2006. Mark your cal en dar!  More de tails about the 
con fer ence will be avail able through AADB’s Web 
site (http://www.aadb.org) and quar terly publi ca 
tion, The Deaf-Blind Amer i can, which is avail able to 
AADB mem bers. Thank you for your pa tience and 
sup port for AADB.  We look for ward to see ing you 
in 2006! 

Community of Practice Focused on Interveners 
and Paraprofessionals Working with Children 

and Youth who are Deaf-Blind 

This com mu nity of prac tice is open to any one who is 
in volved or in ter ested in the use of in ter ven ers and 
paraprofessionals for chil dren and youth who are 
deaf-blind. Based on needs and ac tiv i ties pre vi ously 
iden ti fied and ini ti ated by the Na tional In ter vener 
Task Force and oth ers, the iden ti fi ca tion of rec om 
mended prac  t ices  re  lated to  the  use  of  
paraprofessionals and in ter ven ers has been pro 
posed as the ini tial fo cus of ac tiv i ties. Ad di tional 
top ics will be ad dressed as they emerge. A listserv 
hosted by the SKI HI In sti tute is the primary discus 
sion board for the com mu nity. 

To join the listserv, go to the fol low ing Web site: 
http://lists.usu.edu/mail man/listinfo/in ter vener-para. 
Face-to-face meet ings will be sched uled to co in cide 
with nat u rally oc cur ring op por tu ni ties such as the 
NTAC An nual Pro ject Di rec tors’ Meet ing or top i cal 
work shops. For more in for ma tion con tact: 

Linda Alsop John Killoran 
SKI-HI In sti tute NTAC 
lalsop@cc.usu.edu killorj@wou.edu 
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Deaf-Blind Perspectives 

Pa per cop ies of Deaf-Blind Per spec tives are avail able free of charge to sub scrib ers within the United States. 
Email sub scrip tions (pro vide no ti fi ca tion that a new is sue has been placed on line) are avail able for In ter na 
tional sub scrib ers and oth ers who pre fer the on line for mat. 

All is sues of Deaf-Blind Per spec tives are avail able on the Internet at  www.tr.wou.edu/tr/dbp 

� New sub scrip tion 

� Ad dress change 

� Please re move my name from your mail ing list. 

Name: ___________________________________Agency: _______________________________________________ 

Street: _____________________________________City: ______________________State: ____ Zip: _____________


E- mail ____________________________________  Com ments ___________________________________________


Mark appropriate categories 

� Special educator � Regular educator 
� Person who is deaf-blind � Other ___________________________________ 
� Parent or family member of person


who is deaf-blind


Mail to: Deaf-Blind Perspectives

Please send my copy in: Teaching Research Institute


� Grade 2 braille � Large print 345 N. Monmouth Ave. Monmouth, OR 97361 
or call Randy Klumph (503) 838-8885, TTY (503) 838-8821, 

� Standard print �  E-mail Fax: (503) 838-8150, E-mail: dbp@wou.edu 
0904 

Deaf-Blind Per spec tives is a free pub li ca tion, pub lished three times a year by the Teach ing Re search In sti tute of West ern Or e gon University. The po
si tions ex pressed in this news let ter are those of the au thor(s) and do not neces sarily re flect the posi tion of the Teach ing Re search In sti tute or the U.S. 
De part ment of Ed u ca tion. DB-LINK and NTAC con tribute staff and re sources for con tent, edit ing, and pub li ca tion. 

Deaf- Blind Per spec tives 
Teach ing Re search In sti tute 
West ern Ore gon Uni ver sity 
345 N. Mon mouth Ave. 
Mon mouth, OR 97361 

Ad dress Serv ice Re quested 

Non profit Or gani za tion 
U.S. Post age 

PAID 
Per mit No. 344


Sa lem, OR


mailto:dbp@wou.edu

