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In Aus tra lia, we have learned much from our Amer i can col leagues and in par tic u lar from the 1997 amend
ments to the In di vid uals with Dis abil ities Ed u ca tion Act (IDEA). On our vast con ti nent, with its 17 mil lion 
pop u la tion, chil dren who are deafblind or have mul ti ple dis abil i ties (i.e., have two or more dis abil i ties in the 
ar eas of vi sion, hear ing, phys i cal abil ity, in tel lect, and be hav ior), are at the cen ter of what might well be the 
most ex cit ing and chal leng ing de vel op ment in ed u ca tion to day. Less than a de cade or so ago, few ad min is tra 
tors and teach ers in Aus tra lian schools were con cerned with the needs of chil dren who had been so iden ti fied, 
and in deed nei ther the term deafblind nor mul ti ple dis abil ity would prob a bly have been widely rec og nized 
out side spe cial ed u ca tion and spe cial school cir cles any where in our coun try. Un til rel a tively re cently, few 
such chil dren re ceived any kind of sus tained ed u ca tion and train ing out side the pro vi sions of such char i ta 
ble-sector, spe cial ized agen cies as the Royal In sti tute for Deaf and Blind Children in Syd ney and its coun ter 
parts in the other Aus tra lian states and ter ri tories. Since the pro vi sion of “care” was the es sence of the 
com mu nity’s ex pec ta tion of their de vel op men tal pro gram re quire ments, such chil dren and young adults 
were ei ther kept at home or placed in set tings gen er ally be yond the re spon si bil ity of our ge neric school sys
tems. Many, as is now well-known, were widely be lieved to be “train able” rather than “ed u cable,” and many 
were deemed to be in ed u ca ble. The leg acy of this per spec tive is, to our na tional shame, that in many parts of 
Aus tra lia, deafblind young adults and adults can still be found veg e tat ing in nurs ing homes and even as res i 
dents in eu phe mis ti cally named “Training Cen ters” for peo ple with in tel lec tual dis abil i ties. 

To day, the com pass nee dle of change has swung the edu ca tion ist po si tion to the op po site pole. A dra mat i cally 
dif fer ent ed u ca tional phi los o phy pre vails. We now be lieve that all chil dren are able to learn and that even 
those with the most per va sive dis abil i ties can and do learn. In con se quence, it is be com ing in creas ingly likely 
that at some point in their ca reer, ev ery reg u lar school teacher in Aus tra lia will en coun ter a stu dent with one or 
other sort of sig nif i cant dis abil ity in his or her class and with in creas ing fre quency, will, for better or worse, be-
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come re spon si ble for the ed u ca tion of a stu dent who is 
deafblind or has mul ti ple dis abil i ties. De ciding what to 
teach this stu dent and how to teach him or her can pose 
seem ingly in sur mount able prob lems for ad min is tra tors, 
class room teach ers, and sup port ing spe cial ist ed u ca tors. 

This is partly be cause the ma jor ity of chil dren, par tic u 
larly stu dents with vi sion im pair ments, have so many 
things to learn that ed u ca tional plan ning teams, whether 
in reg u lar or spe cial school, of ten find it dif fi cult to de cide 
which goals will be most im por tant for the com ing year. 
Other stu dents, whose par ents are in creas ingly seek ing 
their en roll ment in the lo cal neigh bor hood school, have 
lim ited re sponse rep er toires and a va ri ety of sen sory and 
mo tor im pair ments, of ten with an in tel lec tual dis abil ity 
thrown in for good mea sure, so that they chal lenge the 



Spring 1999 

cre ativ ity of both school and itin er ant staff to de sign 
ef fec tive teach ing strat e gies to meet their needs. 

It is per haps trite to state in 1999 that cur ric u lum de
ci sions for  chil dren who are deafblind should be 
based on a shared un der stand ing of each in di vid ual 
stu dent’s needs, strengths, and abil i ties, and on the 
im por tant ques tions fam i lies want an swered. De ter 
mining just what, where, and when to teach should, 
how ever, be based on shared val ues about the goals 
of ed u ca tion. What do teach ers, friends, and fam ily 
be lieve the child should be do ing when she or he 
grad u ates from school into adult life? What is school 
pre par ing the stu dent for?  If, for ex am ple, ad min is 
tra tors, teach ers, and par ents be lieve that the in di 
vid ual will be to tally de pend ant life-long and not 
par tic u larly in need of friends or a job, then what the 
stu dent is taught while at school is not par tic u larly 
im por tant. If, on the other hand, those on the ed u ca 
tional plan ning team are able to share a pic ture in 
which the in di vid ual is a val ued, con trib ut ing part 
of com mu nity life, with friends and per haps even 
some form of em ploy ment in the off ing, then cur ric 
u lum con tent and teach ing method be come vi tally 
im por tant. Bear ing in mind that an In di vid u al ized 
Ed u ca tional Plan (IEP) is in Aus tra lia, as it is in the 
USA, at the core of the plan ning pro cess and that it 
must re flect the in put of an en tire team, it be comes 
im por tant to rec og nize (a) that each stu dent re quires 
in di vid u ally tai lored sup ports and re sources and 
(b) that what ever teach ing strat e gies are de cided 

upon, these should be ef fec tive, in clu sive, and 
hu mane. 

What Should Be Taught? 
The first step in de cid ing what to teach is to ini ti ate a 
pro cess that will dis cover what the child’s spe cial 
qual i ties are, what are his or her in ter ests and as pi ra 
tions, and what are the hopes and as pi ra tions of the 
fam ily and peo ple clos est to the child. A highly ef
fec tive way of do ing this, and one that is gain ing in
creas ing cur rency in Aus tra lia, is through the 
de vel op ment of “ac tion plans” which re sult from 
the McGill Ac tion Planning Sys tem, or MAPS (For
est & Lusthaus, 1989; For est & Pearpoint, 1992; 
Orelove & Malatchi, 1996; Vandercook, York, & For
est, 1989). MAPS takes its name from McGill Uni ver 
sity in Mon treal and is based to some ex tent on 
ear lier “life style plan ning” pro ce dures de vel oped 
by O’Brien & Lyle (1987) and O’Brien (1987) of Re
spon sive Sys tems As so ci ates in Geor gia. It is a sys
tem de signed by Mar sha For est and Ju dith Snow of 
the Ca na dian As so ci a tion for Com mu nity Liv ing 
(CACL), that grew out of the need to ac tively sup
port stu dents with se vere and per va sive dis abil i ties 
(Ford & Davern, 1989). 

MAPS is a group, prob lem-solving, col lab o ra tive 
team ap proach to pro gram plan ning. It is a tool, that 
in the hands of a cre ative fa cil i ta tor is de signed to 
help in di vid u als, or ga ni za tions, and fam i lies move 
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into the fu ture ef fec tively and cre atively. There are 
eight key ques tions in the pro cess and they must all 
be asked by the pro cess fa cil i ta tor. The or der in 
which they are asked may, how ever, be quite flex i 
ble, based on group dy nam ics and the flow of the 
plan ning meet ing. MAPS plan ning ses sions have 
been held in class rooms, school caf e te rias, or ga ni za 
tional board rooms, small meet ing rooms, com mu 
nity cen ters, church halls, and so forth. The sys tem 
has been used not only with chil dren of all ages, but 
also with adults (Rosenkoetter, Hains, & Fowler, 
1994; Shauls, 1991). It re sults in a per son al ized plan 
of ac tion that as sists in bring ing the stu dent and 
fam ily closer to the daily life of the school (For est & 
Pearpoint, 1992). A MAP is not, how ever, an IEP, 
nor is it a sub sti tute for an IEP. It is a pro cess that best 
pre cedes an IEP and pro vides the school’s 
transdisciplinary team with im por tant in for ma tion 
that will be use ful when con struct ing an IEP. This el-
e ment of the MAPS pro cess is im por tant be cause it 
at tempts to por tray the child to the best pos si ble ad-
van tage and fo cuses at ten tion on capabilities rather 
than def i cits. The pos i tive em pha sis gen er ates im
por tant ben e fits through out the pro gram plan ning 
and im ple men ta tion phases. 

How to Use MAPS 
A MAPS meet ing gen er ally be gins with invitees 
seated around a ta ble or in a semi cir cle fac ing a wall 
or whiteboard. Each par tic i pant is given a note pad 
and pen or pen cil. A fa cil i ta tor (some times two), 
wel comes the group, ex plains the pro cess, guides 
ques tions, and keeps the ses sion on track. The sec
ond fa cil i ta tor or an as sis tant serves as a “graphic 
guide” and re cords the busi ness of the meet ing, 
some times cre atively and col or fully, gen er ally on 
ma nilla or butch er’s pa per, which is then mounted 
with tacks, tape, or pins onto the walls of the room to 
pro duce a pic to rial re cord. Some times meet ings are 
audiotaped. These re cords, writ ten, pic to rial, or au
dio are es sen tial to the pro cess. 

The fa cil i ta tor at tempts to gen er ate a per sonal, com
fort able, in for mal group mood and gen er ally urges 
mu tual trust and the avoid ance of con fus ing jar gon 
and ac ro nyms. Each per son at tend ing in tro duces 
him self or her self and shares in for ma tion on their 
re la tion ship to the stu dent who is the fo cus of the 
meet ing. The fa cil i ta tor then takes the group 
through a pro cess which in volves gen er at ing an
swers to the fol low ing eight ques tions: 

Ques tion #1:  What is a MAP? The fa cil i ta tor de
scribes the ways in which a map is used and links the 
MAPS pro cess, by anal ogy, to a road map that will 
pro vide di rec tions for the stu dent’s life. The re sult of 

the meet ing will be a chart which will guide that di
rec tion, so that it be comes im por tant for par tic i pants 
to an swer all ques tions. 

Ques tion#2:   What is (the stu dent’s name) his tory? 
An swers to this ques tion de scribe the stu dent’s life, 
par tic u larly fo cus ing on high lights or mile stones. 
In for ma tion is in cluded on med i cal, ed u ca tional, 
com mu ni ca tion, and so cial is sues. It is of ten pos si 
ble for the fa cil i ta tor to col lect much of this in for ma 
tion in ad vance, to avoid spend ing too much time on 
the ques tion, re quir ing only that group mem bers 
add any thing that is miss ing. 

Ques tion #3:  What is your dream for (stu dent’s 
name)? Par tic i pants are asked to de scribe their 
dreams for the stu dent for the next 5 years, 10 years, 
and as an adult, in clud ing dreams about where he or 
she will live and work, and about the var i ous re la 
tion ships in his or her life. Dreams need to be con
ceived as im ages of what might be pos si ble. 

Ques tion #4:  What is your night mare for (stu dent’s 
name)?  It is not pos si ble to avoid night mares if they 
re main un dis cussed. It is im por tant that par tic i 
pants not be come de spon dent if the re al i ties of in sti 
tu tional “care” are raised, or the threat of so cial 
iso la tion or pov erty as an adult. Dreams and night
mares are of equal im por tance to the dis cus sion. 
Many pro grams and pro jects fuel the night mares 
rather than the dreams. The en tire aim of the MAPS 
pro cess is to dis cuss both dreams and night mares so 
that the for mer can be re al ized and the lat ter 
avoided. 

Ques tion #5:  Who is (stu dent’s name)?  This is a 
brain storm ing phase of the pro cess. Ev ery one is in
vited to pro vide words that the fa cil i ta tor re cords as 
a por trait of the per son. Not merely good or bad 
words, but words that con vey im por tant im pres 
sions of the stu dent’s iden tity. The fa cil i ta tor might 
also ask, “What other words have per sons not pres
ent here to day used when de scrib ing (stu dent’s 
name)?” 

Ques tion #6:  What are (stu dent’s name) strengths, 
gifts, and tal ents? In this phase of the meet ing the 
fa cil i ta tor will re cord likes, dis likes, pref er ences, 
what works, suc cesses, and so forth. The con cept of 
“giftedness” in as so ci a tion with the stu dent, is 
stressed not in re la tion to ac a demic abil ity, but as 
one of the at trib utes of the stu dent’s per son al ity. 

Ques tion #7:  What are (stu dent’s name) needs and 
chal lenges? In an swer ing this ques tion, par tic i pants 
must think about the peo ple and re sources nec es 
sary to make the dreams come true. 
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Ques tion #8:  (a)What ac tion plans are needed to 
meet these needs and avoid these night mares? This 
phase re quires the fa cil i ta tor, work ing with group 
sup port to pull to gether fi nite, spe cific fol low-up 
plans. These will in clude de fin ing who will do what, 
and when and where. For ex am ple, when will the 
IEP ses sion be held, who should at tend, when will 
Cir cle of Friends ac tiv i ties be gin? 

(b) What would an ideal day at school look like? 
Using the in for ma tion gen er ated in the above pro
cess, a ma trix can be con structed for use in school 
pro gram sched ul ing. 

The en tire MAPS “ma chine” can, if ef fi ciently pre
pared and man aged, take about 90 min utes to con
duct, with none, or few of the par tic i pants bored or 
overly tired as a re sult. In many in stances, the stu
dents them selves have sat through the en tire ses
sions. Fa cil i ta tors have even in vited very young 
chil dren to be pres ent for as long as they like and 
have ar ranged child care if they have de cided to 
leave. Many have stayed for the en tire ses sion. This 
par tic u lar out come merely af firms the no tion that 
most peo ple, in clud ing those with mul ti ple dis abil i 
ties, are vi tally in ter ested in their own lives. Those 
who de signed the pro cess claim that the best time to 
use MAPS is as part of the IEP cy cle, or at cru cial 
tran si tion points in the stu dent’s school ing, for ex
am ple, pre school to pri mary school, pri mary to high 
school, high school to adult hood. 

MAPS can be a highly pos i tive pro cess through 
which the re sources of school ad min is tra tion and 
staff, nondisabled peers, fam ily mem bers, and a va
ri ety of sup port ive peo ple can be har nessed to de
velop a plan for the in clu sion of chil dren with 
dis abil i ties into reg u lar com mu nity school life. The 
pro cess, which is by no means an ar du ous one, can 
be the ve hi cle for bring ing reg u lar and spe cial ed u 
ca tors to gether in the quest to build more in clu sive 
school com mu ni ties. MAPS has now been used with 
suc cess in Can ada, Brit ain, and in creas ingly in Aus
tra lia for some years, gen er ally with sal u tary over all 
im pact on the lives of stu dents and fam i lies and to 
the ben e fit of an in creas ingly large num ber of ed u ca 
tional agen cies. 
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Research-to-Practice: Reducing

Behavior Problems in Students


Who Are Deaf-Blind

V. Mark Durand, Project Director


Christie Tanner, Project Coordinator


“If only he could talk!” Mi chael’s mother said as 
she ex pressed her help less ness over her son’s ap par 
ent frus tra tion. Mi chael, who is deaf-blind, was 
scream ing and bit ing his hand while his teacher 
tried to get him to par tic i pate in some schoolwork. 
“If only he could just tell us what he wants, what’s 
both er ing him!”  There was no blam ing here, only a 
feel ing that Mi chael held the se cret to sat is fy ing his 
own needs—if only we could get in side his head and 
crack the code. 
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Our pro ject is de signed to “get in side” Mi chael’s 
head, as well as the heads of 23 other stu dents with 
deaf-blindness to de ter mine why they ex hibit prob
lem be hav iors such as ag gres sion, self-injury, and 
tan trums. Once we de ter mine why the stu dents are 
dis play ing prob lem be hav ior, we at tempt to teach 
them an other way of tell ing us what they want, us
ing vo cal out put com mu ni ca tion aides (VOCAs) in 
an ap proach we call “func tional com mu ni ca tion 
train ing.” Finally, the third stage of our pro ject is to 
as sess whether our ef forts at teach ing these stu dents 
spe cific com mu ni ca tion strat e gies in school might 
be ef fec tive out side the school en vi ron ment. 

Finding Out Why Behavior Problems 
Occur 

It is now widely agreed that treat ment ef forts for be
hav ior prob lems should be based on the rea sons 
why the stu dent is mis be hav ing. In fact, the In di vid 
uals with Dis abil ities Ed u ca tion Act (IDEA) now re
quires such as sess ments (func tional be hav ioral 
as sess ments) for all stu dents with sig nif i cant be hav 
ior prob lems. Un for tu nately, de spite this wide
spread agree ment to look at why our stu dents 
mis be have as the ba sis for any pro gram, many pro
fes sion als con tinue to make such as sess ments in in-
for mal ways, such as through con ver sa tions with 
teach ers and par ents and brief in for mal ob ser va 
tions of the stu dent. We al ways be gin with in for mal 
ob ser va tions of and in ter views with sig nif i cant oth
ers, but we con tinue the pro cess us ing mul ti ple forms 
of as sess ment, in clud ing the Mo ti va tion As sess ment 
Scale (MAS)1 and struc tured ob ser va tions in the stu
dent’s class room. The MAS is a ques tion naire that 
we can give to teach ers, paraprofessionals, fam ily 
mem bers, or any one else who has a great deal of 
con tact with the stu dent. The MAS asks ques tions 
about where, when, and un der what con di tions 
prob lem be hav iors oc cur and de ter mines their mo ti 
va tions. In for ma tion from the MAS, along with 
other forms of func tional be hav ioral as sess ments is 
used to de sign plans for re duc ing the be hav ior prob
lems. Mi chael’s as sess ments sug gested that his 
scream ing and hand bit ing occurred more of ten 
when de mands were placed on him. This told us 
that he might be act ing this way be cause his be hav 
ior some times got him out of tasks in his class. His 
teacher might end work ear lier than usual if he got 
up set. This taught him to get up set when he did not 
like the work. Clearly, this in for ma tion was very im
por tant to us in de sign ing a plan for re duc ing his be
hav ior prob lems. 
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Functional Behavioral Assessment Hints 

•	 Con duct two or more dif fer ent func tional be
hav ioral as sess ments for a stu dent’s be hav ior 
prob lems. This will in crease your con fi dence 
that you have picked the right rea sons the 
prob lems are oc cur ring. 

•	 Con duct these as sess ments in all set tings 
where you ex pect to be gin a pro gram. 

•	 Be aware that be hav iors can oc cur in dif fer ent 
set tings for dif fer ent rea sons. 

•	 Some times know ing what can make a stu
dent well-behaved (e.g., sit ting next to the 
teacher) can tell you why the stu dent is mis
be hav ing (e.g., to get teacher at ten tion). 

•	 Be hav iors that ap pear to oc cur for sen sory 
rea sons (e.g., re pet i tive be hav iors) can over 
time be used by a stu dent for so cial rea sons 
(e.g., to avoid de mands). 

Using the Assessment to Design a

Plan


There are many dif fer ent ways to re duce be hav ior 
prob lems. For ex am ple, with Mi chael we could have 
sim ply stopped giv ing him any chal leng ing class 
work. We knew from our as sess ments that mak ing 
these changes in the class room would have stopped 
al most all of his out bursts. But where would this 
have left him? Ob vi ously, al most all ed u ca tional 
goals would have been thwarted. Rather than re
move the sit u a tions that seem to set off be hav ior 
prob lems, we try to teach the stu dent how to han dle 
these sit u a tions. There fore, at the heart of our ef forts 
to re duce be hav ior prob lems is the ap proach that 
teaches stu dents other ways to tell us what they 
want—“func tional com mu ni ca tion train ing.” As we 
saw be fore, our func tional be hav ioral as sess ments 
in di cated that Mi chael’s scream ing and hand bit ing 
were most likely ef forts to es cape work. Our so lu 
tion was to teach him to use a vo cal out put com mu 
ni ca tion aide (VOCA) to ask his teacher for help 
when the work was too dif fi cult. 

We taught Mi chael to com mu ni cate us ing his VOCA 
in much the same way we teach the other stu dents in 
the pro ject. Since we be gin by plac ing the stu dent in 
the sit u a tion that seems to be caus ing dif fi cul ties, we 
be gan by hav ing Mi chael work on dif fi cult tasks. Be 

1 Information about the Motivation Assessment Scale is available from the publisher; Monaco and Associates, Inc., 4125 Gage Center Drive, 
Suite 204, Topeka, KS 66604 (800) 798-1309, (785) 272-5501, (785)-272-5152 (fax); www.monacoassociates.com/products/ 
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fore he had time to get up set, we would take his hand 
and help him press the VOCA, which was pro
grammed to say “Help me!” We then gave him 
some as sis tance on the task to make it eas ier for him. 
Al though he could not hear the voice out put, it soon 
be came clear to him if he pressed the but ton on the 
de vice, the task be came eas ier for him. Af ter a few 
weeks dur ing which time we re duced the amount of 
help we gave him, he be gan to use the de vice with no 
help each time tasks be came too dif fi cult. And, 
when this hap pened, his be hav ior prob lems were 
re duced sig nif i cantly. Al though stu dents prog ress 
at dif fer ent rates, if we pick the right sit u a tion to be
gin teach ing based on our func tional be hav ioral as
sess ment we are of ten very suc cess ful in teach ing 
stu dents to ask for what they want. Their prob lem 
be hav iors are in turn re duced. 

Reducing Behavior Problems Hints 

•	 Al ways in clude strat e gies for teach ing more 
ap pro pri ate skills in any plan to re duce be hav 
ior prob lems. 

•	 Do not rely sim ply on avoid ing sit u a tions that 
lead to prob lem be hav ior. 

•	 Be sure the com mu ni ca tive ef forts of the stu
dent are un der stand able to oth ers. 

Moving Out into the Community 
One of the big gest chal lenges to de sign ing a plan to 
re duce be hav ior prob lems is to cre ate a pro gram 
that will work out side spe cial set tings and with un
trained per sons. We need plans that will not only 
work with spe cially trained teach ers and fam ily 
mem bers at school and at home, but also with the 
cash ier at fast food res tau rants, a bus driver, or the 
stranger on the street. To be suc cess ful in the com
mu nity means that we can not simply rely on avoid
ing prob lem sit u a tions; in stead, we must teach our 
stu dents how to ad just and re spond to set tings that 
are of ten un pre dict able. 

The func tional com mu ni ca tion train ing we just de
scribed is an ideal way to help stu dents adapt to the 
com mu nity. Thus, our pro ject ex tends the work in 
the class room by tak ing the stu dents out into their 
com mu nity where we iden tify sit u a tions that may 
cause them to be come up set and then teach them to 
ask for what they might want. Be cause the VOCAs 
can be pro grammed to clearly com mu ni cate the stu
dents’ re quests, they pro vide a good way to bridge 
the com mu ni ca tion gap be tween the child who is 
deaf-blind and the rest of the world. 
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Re ducing Be hav ior Prob lems with Func tional Com mu ni ca tion Training  is 
a three-year granted pro ject from the U.S. De part ment of Ed u ca tion, 
Of fice of Spe cial Ed u ca tion Pro grams, Model Dem on stra tion Pro jects 
in Deafblindness, Grant Num ber H025D60008. The con tents of this 
ar ti cle do not nec es sar ily re flect the opin ions of the U.S. De part ment 
of Ed u ca tion. 

NTAC Area Updates 

The Na tional Tech ni cal As sis tance Con sor tium 
for Children and Young Adults who are Deaf-Blind 
(NTAC) pro vides tech ni cal as sis tance to fam i lies 
and agen cies serv ing chil dren and young adults 
who are deaf-blind. NTAC’s pur pose is to as sist 
states in im prov ing the qual ity of ser vices for 
deaf-blind in di vid u als (birth to age 28) and to in
crease the num bers of chil dren, young adults, their 
fam i lies, and their ser vice pro vid ers who ben e fit 
from these ser vices. As sis tance is avail able to each of 
the 50 states and the U.S. ter ri to ries and ju ris dic 
tions. Ser vices are pro vided by tech ni cal as sis tance 
spe cial ists lo cated in four dif fer ent ar eas of the U.S. 
Be low are some ex am ples from each area of cur rent 
ac tiv i ties in which NTAC is in volved. 

Area 1 
Ha waii and the Pa cific Ba sin Ju ris dic tions - The 
Pa cific Ba sin and Ha waii Deaf-Blind Pro jects re
cently worked to gether, in col lab o ra tion with 
NTAC, to pres ent a work shop called “Com mu ni ca 
t ion for  stu dents  who are Deaf-Bl ind or 
Multihandicapped” to teams of ed u ca tors from Ha
waii and sev eral ju ris dic tions in the Pa cific. The two 
deaf-blind pro jects, NTAC, and the work shop con
sul tant, Terry Rafalowski-Welch, also pro vided on-
go ing sup port to the teams after the work shop 
ended to en sure im ple men ta tion of the train ing. 

New Mex ico - The New Mex ico Deaf-Blind Pro ject, 
with the help of in-state con sul tants, is cur rently 
adapt ing train ing ma te ri als into an Internet course 
to be of fered through New Mex ico State Uni ver sity. 
The course, which uses the “Hand in Hand” ma te ri 
als pub lished by the Amer i can Foun da tion for the 
Blind and the the o ries and prac tices of Jan van Dijk, 
has been pre sented in a tra di tional class room for mat 
to lo cal school dis tricts and other agen cies across the 
state for the past two years. The new web-based 
course will be avail able to all stu dents en rolled at 
the uni ver sity. 
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Utah - Be gin ning in the fall of 1999, Corry Hill, a 
Utah par ent and the Fam ily Sup port Spe cial ist for 
the Utah Dual Sen sory Im pair ment Pro ject, will fa
cil i tate dis cus sions with other fam ily mem bers in 
the state about im por tant prac tices for deaf-blind in
di vid u als and how to  im ple ment those prac tices for 
Utah’s chil dren and young adults. The dis cus sions 
will fo cus on a list of the  10 most im por tant prac tices 
in the ar eas of com mu ni ca tion, be hav ior, and in
struc tional strat e gies that were de vel oped by fam ily 
mem bers at the NTAC/NFADB Na tional Par ent 
Work shop held in July 1998. 

Area 2 
Iowa, Kan sas, Mis souri, and Ne braska - Sev eral 
states in Area 2 have be gun us ing a train ing model 
called “State and Lo cal Team Part ner ship Training.” 
This model, de vel oped by the HKNC-TAC (Helen 
Keller Na tional Cen ter - Tech ni cal As sis tance Cen
ter) Pro ject, fo cuses on train ing teams to fa cil i tate 
suc cess ful tran si tions from school to adult life for 
youth who are deaf-blind. Each state has adapted 
the model to fit its own unique needs. Iowa is train
ing in-state train ers to pro vide on go ing sup port to 
teams within the state. Kan sas and Ne braska are 
train ing teams by us ing a case-study ap proach cen
tered around spe cific youth who are deaf-blind. 
Mis souri is set ting up em ploy ment teams that fo cus 
solely on plac ing youths who are deaf-blind in ap
pro pri ate jobs that match their in ter ests and abil i 
ties. The NTAC Tech ni cal As sis tance Spe cial ists in 
Area 2 and the di rec tors of each of the state 
deaf-blind pro jects are pro vid ing fol low-up sup port 
to teams through onsite con sul ta tion and train ing, 
shar ing of re source in for ma tion, and fre quent tele
phone and e-mail con tact. 

Area 3 
Florida - Florida has also de vel oped a unique ap
proach to the State and Lo cal Team Part ner ship 
Model by form ing a transdisciplinary state team 
called the Florida Net work on Deaf-Blindness. The 
team meets reg u larly to pro vide sup port to lo cal 
tran si tion teams that work with in di vid ual stu dents 
who are deaf-blind. Through col lab o ra tive ef forts 
with lo cal school dis tricts, the Florida Out reach Pro
ject on Deaf-Blindness, NTAC, and adult ser vices 
per son nel, these teams are im ple ment ing best prac
tices for tran si tion and cre at ing pos i tive out comes 
for stu dents who are deaf-blind and their fam i lies. 
An other or ga ni za tion cur rently be ing es tab lished in 
Florida is the Fam ily Net work on Deaf-Blindness 
which will strive to raise aware ness about is sues 
and needs re gard ing deaf-blindness, and work with 

the state and lo cal part ner ship teams to en hance 
tran si tion ser vices in the state. 

Area 4 
New Jer sey - Sev eral groups are work ing to gether to 
strengthen par ent-to-parent ac tiv i ties in New Jer sey 
that will pro vide sup port and em pow er ment for 
par ents and ad vo cacy on be half of chil dren and 
young adults who are deaf-blind. These or ga ni za 
tions in clude the New Jer sey Tech ni cal As sis tance 
Pro ject, NTAC, Prism Or ga ni za tion, Inc. (the cur
rent state par ent or ga ni za tion), and the New Jer sey 
Com mis sion for the Blind and Vi sually Im paired. In 
March 1999, 15 fam i lies will meet for a week end re
treat to de ter mine the needs of par ents of chil dren 
who are deaf-blind, eval u ate Prism’s cur rent value 
and mis sion state ments, learn about ex ist ing state 
and na tional re sources, and de ter mine next steps. 

Rhode Is land  - In Sep tem ber 1998, Rhode Is land 
held its first-ever state wide con fer ence on 
deaf-blindness called “Keeping In Touch: A State
wide Con fer ence on the Needs of In di vid uals with 
Com bined Hear ing & Vi sion Loss.” The con fer ence 
was sup ported by nu mer ous agen cies in clud ing 
L.I.F.E., Inc. (Liv ing In Ful filling En vi ron ments), 
NTAC, Rhode Is land Ser vices to Children with Dual 
Sen sory Im pair ments, and the Helen Keller Na
tional Cen ter. The con fer ence was well at tended by 
ser vice pro vid ers from across the state. 

West Vir ginia - West Vir ginia is cur rently in its sec
ond year of a Model Sites Team Training Pro ject, a 
col lab o ra tive ef fort be tween NTAC, the West Vir
ginia Deaf-Blind Pro ject, and the Kanawha County 
School Dis trict. Its pur pose is to train teams who 
work with stu dents who are deaf-blind to uti lize ef
fec tive ed u ca tional prac tices. The pro jected out
come in years three and four of the pro ject is to have 
the cur rently in volved class rooms and pro grams 
serve as model sites for teach ers and ser vice pro vid 
ers in the state. 

Del a ware - NTAC and the Del a ware Pro gram for 
the Deaf-Blind, in col lab o ra tion with other state 
agen cies, are in the pro cess of field test ing a com mu 
nity em ploy ment ini tia tive for per sons with se vere 
dis abil i ties, in clud ing deaf-blindness. The pur pose 
of this re search-based ini tia tive is to iden tify bar ri 
ers that pre vent in di vid u als ac cess to work ing in the 
com mu nity and to de velop strat e gies that lead to 
sys tems change. The find ings of the field test will be 
doc u mented in an ex ec u tive sum mary out lin ing 
state wide pol icy and pro ce dural is sues, and rec om 
men da tions for per son nel train ing and out reach. 
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The fol low ing is from the Jan./Feb. 1999 is sue of Ragged 
Edge mag a zine. Re printed with per mis sion. 
http://www.rag ged-edge-mag.com 

A Woman of Her Time—and

Ours (Book Review)


Sally Rosenthal 

Helen Keller: A Life by Dor o thy Herrmann. New 
York: Knopf, 1998. Hard cover, 394 pages, $30 

I know who you are. You read Ragged Edge. 
You’re dis abled and hip, a cool crip. You ex pect 
your fa vor ite crip mag a zine to be just as cool. So I 
know what you’re think ing when you see that this 
is sue’s re view is of a Helen Keller bi og ra phy. Yet an
other one. An other able-bodied dis sec tion or sanc ti 
fi ca tion of the ul ti mate his tor i cal icon of fem i nine 
dis abil ity. Be lieve me, I know what you’re think ing. 
At best, you want to turn the page; at worst, you’re 
al ready con tact ing the sub scrip tion de part ment to 
can cel fur ther de liv ery. If there’s one thing cool 
crips don’t need in the 1990s, you fig ure, it’s an other 
look at Keller’s life. 

Oh, how wrong you are. 

An other look—a rad i cally dif fer ent look—at ar gu 
ably the most fa mous dis abled woman of the twen ti 
eth cen tury is just what you do need. And you will 
find it in Helen Keller: A Life, a fresh, riv et ing in ter 
pre ta tion of Keller’s life and work by Dor o thy 
Herrmann. 

Don’t feel bad, though; I al most dis missed 
Herrmann’s book, too, when I heard the pro mo tion 
of it on my lo cal Na tional Pub lic Ra dio sta tion. 
Herrmann was sched uled to be in ter viewed about 
the new bi og ra phy on an up com ing talk show. This 
par tic u lar lis tener, never a fan of other Keller bi og ra 
phies which seemed to paint her as a saint or hope
lessly en meshed in a sym bi otic re la tion ship with her 
teacher An nie Sullivan Macy, was n’t overly en thu 
si as tic about a new book. Re calling all the child hood 
“in spi ra tional” ac counts I had read of Keller’s life 

(as well as the oc ca sional adult mem oirs), I wrote off 
Herrmann’s new work be fore the talk show be gan. 

Oh, how wrong I was. 

Dor o thy Herrmann, a bi og ra pher who did not de
scribe her self as dis abled (lead ing me to as sume she 
was nondisabled—and the book in for ma tion on her 
gave me no in for ma tion to the con trary), sur prised 
me with her in sight ful, new slant on Helen 
Keller—who emerged from Hermann’s in ter view as 
more of a mover and shaker than a plas ter saint. The 
woman Herrmann de scribed was a staunch sup
porter of la bor un ions, the So viet rev o lu tion and her 
fel low dis abled com rades in arms—cer tainly not the 
he roic fig ure of grade-school li brary books who “tri
umphed” over her dis abil ity. Herrmann, I be gan to 
sus pect as I lis tened to the in ter view, just might be 
on to some thing. 

What ul ti mately won me over, how ever, was the 
man ner in which the au thor spoke of Helen Keller in 
con nec tion with other dis abled peo ple, dis abled 
women in par tic u lar. The Keller she wrote about 
was a woman with her own deaf-blind re al ity, a re
al ity Herrmann re ported was just as valid as any 
nondisabled re al ity. With out de ny ing the very real 
lim i ta tions of Keller’s life, Herrmann was able to 
bring her sub ject to life as a pas sion ate, vi tal woman, 
al beit one whose life might al ways re main some
what of an enigma. Herrmann’s as tute ob ser va tions 
and ar tic u la tion of them changed my mind about 
her sub ject. No lon ger a shad owy dis abled saint, 
Helen Keller be came both my fore mother and sis ter. 

I picked up Herrmann’s book a day later on a visit to 
my lo cal book store. And I was not dis ap pointed. 
Helen Keller: A Life turned out to be just as fas ci nat ing 
as the ra dio in ter view. 

As with any bi og ra phy, the ba sic his tor i cal facts are 
there: Keller’s birth in 1880 in a small Al a bama 
town, her deaf-blindness be fore the age of two due 
to a still-debated cause, the ar rival of a half-blind, 
pov erty-stricken An nie Sullivan a few years 
later—and, the rest, as the say ing goes, is his tory. 
What amazed and in trigued me as a dis abled 
woman, how ever, were the as pects of Keller’s life 
that had never quite made it into pre vi ous ac counts. 

As Herrmann points out, the Helen Keller with 
whom most peo ple are fa mil iar is a ste reo typ i cal 
sex less par a gon who was able to over come 
deaf-blindness and work tire lessly to pro mote char-
i ties and or ga ni za tions as so ci ated with other blind 
and deaf-blind in di vid u als. 

A re cent trav el ing pho to graphic ex hi bi tion spon
sored by the Amer i can Foun da tion for the Blind, an 
or ga ni za tion for which Keller spent much of the lat
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ter part of her life work ing, did noth ing to dis pel this 
com mon pub lic leg end (nor does the lit er a ture dis
trib uted by the AFB and other as so ci a tions with 
whom her name and im age are closely linked). 
Missing are the very things that those of us with dis
abil i ties would find in ter est ing and em pow er ing, 
as pects of Keller which would serve to make her a 
truly real and be liev able woman. 

But Herrmann makes those miss ing de tails an im
por tant part of her book. Keller, a woman of 
staunch, rad i cal con vic tions, sup ported many 
causes of her day. A be liever in the uni ver sal ity of all 
peo ple, Keller pub licly es poused so cial ism, com mu 
nism, rad i cal la bor un ions and strikes, and spoke 
out against US en try into World War I. Not con tent 
to stop there, Keller man aged to draw the con clu 
sion that peo ple of her day with dis abil i ties were 
also part of the op pressed masses—and as de serv 
ing of dig nity and lib er a tion as other op pressed 
groups. Not ex actly the stuff of which plas ter saints 
are made—es pe cially one who, in later life, was pre
sented by her close cir cle of com pan ions (and the or
ga ni za tions who ben e fit ted from her en dorse ment) 
as a tri um phant, cheer ful (read: “al most nor mal”) 
woman. 

Keller, Dor o thy Herrmann con cludes, might well 
have been a will ing ac com plice in the re mak ing of 
her im age. De pend ent both on her com pan ions for 
all daily care and com mu ni ca tion with the out side 
world and with the or ga ni za tions for fi nan cial sup
port, Keller might have had no other op tion than to 
down play the be liefs that would have made her far 
more hu man than an able-bodied pub lic wanted. 

An other event in the youn ger Keller’s life might 
also, Herrmann sus pects, have caused her to be
come more pub licly com pli ant. Al though she and a 
young so cial ist had fallen in love and ap plied for a 
mar riage li cense, her hopes were dashed by a com
pli cated set of cir cum stances—the fam ily’s dis ap 
proval, An nie Sullivan’s fear of usur pa tion, and, 
pos si bly, the po ten tial groom’s sec ond thoughts. 
The Keller who longed for sex ual ful fill ment and the 
mar ried life ex pected for most women of her time 
rarely ap pears in other ac  counts,  mak ing 
Herrmann’s bi og ra phy the most com plete and com
plex we have. 

Com plex? Yes. Ad mit tedly, Helen Keller: A Life is a 
new look at an old sub ject, but the fact re mains that 
very sub ject her self re mains com plex. Be cause of her 
very real se vere dis abil ity and the his tor i cal con text 
in which she found her self, Keller will al ways, to 
some ex tent, re main an enigma. Herrmann’s book 
does much to credit Keller with striv ing to carve out 
a per sonal and pub lic im age for her self, no small feat 
for any woman of her time. The con tro ver sies sur

round ing her re la tion ships with An nie Sullivan 
Macy, her other com pan ions, her char i ta ble or ga ni 
za tions and a pub lic both drawn to and re pelled by 
her re main at the end of Herrmann’s book. 

Per haps the task of any first-rate bi og ra pher is to ask 
more ques tions than to pro vide con crete con clu 
sions. No life, es pe cially one as sin gu lar as Helen 
Keller’s, can be neatly par celed. Thanks to Dor o thy 
Herrmann, how ever, it has emerged, thirty years af
ter Keller’s death, as a life of much more than ste reo 
type and leg end. 

Graduate Programs That Offer

Opportunities In Deaf-Blind


Education

Peggy Malloy 

A num ber of uni ver si ties in the United States of fer 
grad u ate pro grams for train ing teach ers to work 
with chil dren who are deaf-blind. The fol low ing 
pro grams ei ther of fer de grees in deaf-blindness or 
have sig nif  i  cant course con tent re lated to 
deaf-blindness in cor po rated within other de gree 
pro grams. The de scrip tions be low were com piled 
from in for ma tion sub mit ted by each pro gram. Con
tact each pro gram di rectly, for more in for ma tion. 

Vi sion Im pair ments-Deafblind Pro gram 
UAB School of Ed u ca tion 
Ed u ca tion Build ing 
Uni ver sity of Al a bama at Bir ming ham 
Bir ming ham,  AL 35294 

Con tact: 
Dr. Mary Jean Sanspree 
(205) 934-3440 
Al a bama Re lay (800) 251-5325 (TTY) 
msanspree@icare.opt.uab.edu 

The Uni ver sity of Al a bama awards a mas ter’s de
gree or grad u ate cer tif i ca tion in teach ing stu dents 
who have vi sual im pair ments. Deafblind stud ies are 
em bed ded through out all sub ject ar eas. Prac ti cal ex
pe ri ence in volves clin i cal hours in pub lic schools as 
well as op tional place ments, so that stu dents re ceive 
teach ing ex pe ri ence in a wide spec trum of class
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rooms. All stu dents have in di vid ual pro grams de
signed to ad dress their strengths and needs. Most 
coursework is pre sented dur ing the sum mer and on 
week ends. An av er age of 12 stu dents are en rolled 
each year. UAB also has a pro gram in Iowa. Schol ar 
ships are avail able. 

Teacher Prep a ra tion in Se vere & Mul ti ple Dis abil 
ities 
De part ment of Spe cial Ed u ca tion, Re ha bil i ta tion, 
and School Psy chol ogy 
Col lege of Ed u ca tion 
Uni ver sity of Ar i zona 
Tuc son, AZ 85721 

Con tact: 
Dr. Steph a nie MacFarland, Co or di na tor 
Dr. John Umbreit, Di rec tor 
(520) 621-5165 
(520) 621-7822 (TTY) 
szm@u.ar i zona.edu 

The Uni ver sity of Ar i zona of fers a mas ter’s de gree 
and cer tif i ca tion in teach ing stu dents with se vere 
and mul ti ple dis abil i ties. It in cludes course con tent 
re lated to teach ing chil dren who are deaf-blind, in
clud ing the im por tance of as sess ing and de vel op ing 
com mu ni ca tion sys tems and pro grams. A func
tional and in clu sive ap proach to teach ing in di vid u 
als with se vere and mul ti ple dis abil i ties is 
em pha sized. Op por tu nities are avail able to pur sue 
ar eas of con cen tra tion in spe cific sub jects such as 
deaf-blindness, au tism, and school-to-work tran si 
tion. Twenty-five stu dents are cur rently en rolled. 
Schol ar ships are avail able for full-time stu dents. 

Pre paring Teachers to Ed u cate Stu dents with Se
vere and Mul ti ple Dis abil ities from Di verse Cul
tures 
Cal i for nia State Uni ver sity, Northridge 
18111 Nordoff St. 
Northridge, CA 91330-8265 

Con tact: 
Dr. June Downing, As so ci ate Pro fes sor 
(818) 677-5261 
(818) 677-2577 (TTY) 
june.downing@csun.edu 

The pro gram at Cal i for nia State Uni ver sity, 
Northridge, leads to a Mas ter of Arts de gree in spe
cial ed u ca tion with an em pha sis on se vere and mul
ti ple dis abil i ties and a cer tif i cate in deaf-blindness. 
In clu sive ed u ca tional prac tices are stressed as well 
as work ing with stu dents from a va ri ety of di verse 

cul tures. Ap prox i mately 15 stu dents are en rolled in 
the pro gram, which has a sti pend of $6,000 per year 
as well as other ben e fits, such as mon e tary sup port 
for at tend ing pro fes sional con fer ences. 

Boston Col  lege Teacher  Prep a ra t ion in 
Deafblindness 
School of Ed u ca tion, Cam pion Hall 
Chest nut Hill, MA 02167 

Con tacts: 
Dr. Barbara McLetchie 
(617) 552-8431 
mcletchie@bc.edu 

Dr. Rich ard Jack son 
(617) 552-8429 
jacksonr@bc.edu 

Boston Col lege has op er ated a pro gram pre par ing 
teach ers at the mas ter’s level to work with learn ers 
who are deafblind for over 30 years. Stu dents may 
choose an area of spe ci al ity such as early in ter ven 
tion, serv ing ad o les cents, or work ing with fam i lies. 
Varied ed u ca tional practicum set tings are re quired. 
Out-of-state as well as lo cal ex pe ri ences are en cour 
aged. Schol ar ships are avail able. Fif teen stu dents 
are cur rently en rolled in the pro gram. 

Mich i gan State Uni ver sity Mas ter’s Pro gram in 
Deafblind Ed u ca tion 
Coun seling, Ed u ca tional Psy chol ogy and Spe cial 
Ed u ca tion De part ment 
331 Erickson Hall 
East Lan sing, MI 48824 

Con tact: 
Dr. Su san Bruce, Co or di na tor 
(517) 355-1871 
alonsol@pi lot.msu.edu 

Stu dents en rolled in the Spe cial Ed u ca tion Mas ter’s 
Pro gram in Deafblind Ed u ca tion, at Mich i gan State 
Uni ver sity com plete the re quire ments of ei ther the 
Deaf Ed u ca tion Pro gram or the Vi sual Im pair ment 
Pro gram in ad di tion to the Deafblind Pro gram re
quire ments. The im por tance of com mu ni ca tion, 
lan guage, and ori en ta tion and mo bil ity to the qual
ity of life of in di vid u als who are deafblind is em pha 
sized. A deafblind-specific meth ods course is 
re quired, as well as a se mes ter of in tern teach ing. 
Thirty-three stu dents are cur rently en rolled in the 
Vi sual Im pair ment Pro gram and ap prox i mately 
one-third of these are go ing on to spe cial ize in the 
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Deafblind Pro gram. Schol ar ships and grad u ate 
assistanceships are avail able. 

Hunter Col lege of the City Uni ver sity of New York 
Hunter Col lege School of Ed u ca tion 
De part ment of Spe cial Ed u ca tion 
695 Park Av e nue 
New York, NY 10021 

Con tact: 
Dr. Rosanne K. Silberman 
(212) 772-4740 
rsilberm@shiva.hunter.cuny.edu 

Hunter Col lege of fers a Mas ter of Sci ence De
gree in Spe cial Ed u ca tion with a spe cial iza tion 
in Se vere/Mul t i  ple Dis  abil  i t ies  In clud ing 
Deafblindness. The pro gram is de signed to pre
pare teach ers to pro vide in struc tion to learn ers with 
se  vere dis  abi l  i  t ies ,  in  clud ing those with 
deafblindness in spe cial ized and in clu sive set tings. 
Em pha sis is on col lab o ra tion be tween spe cial ed u 
ca tion and gen eral ed u ca tion to pre pare stu dents to 
im prove the qual ity of learn ing and in crease ed u ca 
tional op por tu ni ties and stan dards for all learn ers. 
Tu i tion waiv ers and sti pends are avail able. Thirty 
stu dents are cur rently en rolled in the pro gram. 

San Diego State Uni ver sity Prep a ra tion of 
Teachers to Ed u cate Children Who Are Deaf-blind 
De part ment of Com mu ni ca tive Dis or ders, SDSU 
5500 Cam pa nile Drive 
San Diego, CA 92182-1518 

Con tact: 
Dr. Kathee Christensen, Co or di na tor 
(619) 594-6137 (V/TTY) 
kchriste@mail.sdsu.edu 

The De part ment of Com mu ni ca tion Dis or ders at 
San Diego State Uni ver sity has a grad u ate-level 
teacher prep a ra tion pro gram which leads to the Ed-
u ca t ion Spe c ial  is t  Cre den t ial :  Deaf  and 
Hard-of-Hearing with an op tional spe cial iza tion in 
deaf-blindness. The pro gram com bines a Mas ter of 
Arts de gree with the Cal i for nia cre den tial.  In for ma 
tion re gard ing deaf-blindness and the ed u ca tion of 
deaf chil dren with spe cial needs is in fused across 
the cur ric u lum. The spe cial iza tion in deaf-blindness 
in cludes ad di tional field work, spe cial stud ies, and 
practicum with learn ers who are deaf-blind. Six stu
dents are cur rently en rolled in the pro gram. Sti
pends for tu i tion and other ex penses are avail able 
for qual i fied stu dents. 

Texas Tech Uni ver sity Col lege of Ed u ca tion Mas
ter & Doc toral De gree Pro grams 
Box 41071 
Lub bock, TX 79409-1071 

Con tact: 
Dr. Roseanna Davidson, Co or di na tor 
(806) 742-2334 
tdavi@ttacs.ttu.edu 

Texas Tech Uni ver sity has had fed eral and pri vate 
grants to train teach ers since 1989. A full mas ter’s 
de gree is of fered, which can be com pleted in 1.5 
years for the full-time stu dent. A doc tor ate in ed u ca 
tion with a ma jor in deafblindness is also avail able. 
Stu dents are cer ti fied as teach ers of the se verely 
hand i capped, and may also earn a vi sion cre den tial 
with ad di tional coursework. Part-time en roll ment is 
pos si ble. Practicum place ment is pos si ble in many 
sites na tion ally. Sti pends are of fered for tu i tion and 
ex penses. Ten to twelve stu dents are typ i cally en
rolled an nu ally. 

We en cour age you to copy and 
share in for  ma tion from 
Deaf- Blind Per spec tives, but 
please pro vide ap pro pri ate ci
ta tions. 

Cor rec tion 

In the Win ter 1998-99 is sue of Deaf-Blind Per spec 
tives, au thor Ron ald Malcom was in cor rectly 
iden ti fied as an as so ci ate pro fes sor at the Uni ver 
sity of Ne vada at Las Ve gas. His cor rect ti tle is 
part-time in struc tor. (Ed) 
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For Your Library 
All Kids Count: In clud ing Stu dents with Dis abil 
ities in State wide As sess ment Pro grams 

Lan dau, Julia, J.D.;Vohs, Janet R., B.A.;Romano, Car o 
lyn A., J.D. Boston, MA: Fed er a tion for Children with 
Spe cial Needs, 1998. 

Pro vides in for ma tion about pol i cies and prac tices 
re lated to in clu sion of stu dents with dis abil i ties in 
large-scale as sess ments. In cludes in for ma tion on 
in di vid ual state pol i cies and prac tices based on a 
sur vey by Par ents En gaged in Ed u ca tion Re form 
(PEER) as well as an anal y sis of the sur vey re sults. 
Cost is $20.00. Or der from: PEER Pro ject, Fed er a tion 
for Children with Spe cial Needs, Voice: (617) 
236-7210. Fax: (617) 572-2094. E-mail: peer@fcsn.org 

The Ed u ca tor’s Guide to Feed ing Children with 
Dis abil ities 

Lowman, Di ane, Koontz, Ed.D.;Murphy, Su zanne 
McKeever, M.Ed., CCC-SLP. Bal ti more, MD: Paul H. 
Brookes Pub lishing Co., 1999. 

Pro vides ed u ca tors with spe cific in for ma tion to de
sign and im ple ment com pre hen sive feed ing plans 
for chil dren with dis abil i ties. In cludes a chap ter on 
feed ing is sues com mon to chil dren with sen sory dis
abil i ties, in clud ing chil dren who are deaf-blind. 
Avail able from Brookes Pub lishing Co., (800) 
638-3775. 

Free Ap pro pri ate Pub lic Ed u ca tion: The Law and 
Children with Dis abil ities 

Turnbull, H. Rutherford III; Turnbull, Ann P. Den ver, 
CO: Love Pub lishing Com pany, 1998. 

This book cov ers the six prin ci ples of the In di vid 
uals with Dis abil ities Ed u ca tion Act (IDEA), as most 
re cently en acted in 1997. These prin ci ples are zero 
re ject (in clud ing dis ci pline), non dis crim i na tory 
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eval u a tion, ap pro pri ate ed u ca tion (in clud ing 
pos i tive be hav ioral sup port), least re stric tive en vi 
ron ment, due pro cess (in clud ing me di a tion), and 
par ent par tic i pa tion. Also in cludes pre-1997 pro vi 
sions of IDEA for com par i son to the amended law. 

Making Friends: The In flu ences of Cul ture and 
De vel op ment 

Meyer, Luanna H., Ph.D. (Ed.);Park, Hyun-Sook, Ph.D. 
(Ed.);Grenot-Scheyer, Marquita, Ph.D. (Ed.);Schwartz, 
Ilene S., Ph.D. (Ed.);Harry, Beth, Ph.D. (Ed.) Bal ti more, 
MD: Paul H. Brookes Pub lishing Co., 1998. 

Fo cusing on is sues of dis abil ity, cul tural di ver sity, 
and com bi na tions of the two, the 22 ar ti cles in this 
book ex plore the pro cess of how chil dren make, 
keep, and end friend ships from child hood to early 
adult hood. Ex pe ri enced teach ers and pro fes sion als 
of fer ad vice on cre at ing pos i tive at mo spheres, sup
port ing friend ships, teach ing re spect, and im prov 
ing be hav iors. One ar ti cle dis cusses the sup port of 
so cial re la tion ships for stu dents who are deaf-blind. 
Avail able from Brookes Pub lishing Co., (800) 
638-3775. 

Making it Hap pen: Stu dent In volve ment in Ed u 
ca tion Planning, De ci sion Making, and In struc 
tion 

Wehmeyer, Mi chael L.;Sands, Deanna J. Bal ti more, MD: 
Paul H. Brookes Pub lishing Co., 1998. 

The IDEA man dates stu dents’ par tic i pa tion in their 
ed u ca tion plan ning pro cess. This text pro vides in-
for ma tion on pro grams, strat e gies, pro ce dures, and 
ma te ri als that pro mote stu dents’ in volve ment in 
tran si tion plan ning, IEP de vel op ment, and other as
pects of ed u ca tion plan ning. Avail able from 
Brookes Pub lishing Co., (800) 638-3775. 

Mosby’s Re source Guide to Children with Dis
abil ities and Chronic Ill ness 

Wallace, Helen M., MD, MPH (Ed.) et al. St. Louis, MO: 
Mosby, 1996. 

This book pro vides an over view of the dif fer ent 
needs of chil dren with dis abil i ties and chronic ill
nesses, those of their fam i lies, and the ar ray of ser
vices cre ated to meet those needs. A sig nif i cant 
por tion of the book is de voted to de scrib ing ser vices 
needed by chil dren with spe cial needs in clud ing in-
for ma tion on the scope, ob jec tives, skill and prep a 
ra tion  of per son nel. De signed for ser vice pro vid ers 
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with a strong bias to ward in ter dis ci plin ary ser vice 
de liv ery,  par ents, stu dents, new team mem bers or 
ad vo cates will also find use ful in for ma tion here. To 
or der,  con tact Mosby  at (800) 426-4545. 

Out-of-Sync Child: Rec og nizing and Coping with 
Sen sory In te gra tion Dys func tion 

Kranowitz, Carol Stock. New York, NY: Sky light Press, 
1998. 

Of fers com pre hen sive, eas ily un der stood in for ma 
tion on sen sory in te gra tion dys func tion in clud ing 
iden ti fy ing symp toms, char ac ter is tics and as so ci 
ated prob lems. Also in cludes cri te ria and guid ance 
for di ag no sis and treat ment, and sug ges tions for 
fam i lies and teach ers. Spe cifically rec om mended by 
par ents of chil dren with CHARGE As so ci a tion. May 
be or dered by call ing (800) 788-6262, or by  vis it ing 
http://www.penguinputnam.com. 

Pe di at ric Vi sual Di ag no sis Fact Sheets 

Blind Babies Foun da tion. San Fran cisco, CA: 1998. 

This col lec tion of fact sheets pro vides in for ma tion 
on the most com monly en coun tered eye con di tions 
among pe di at ric pa tients in the United States. These 
in clude: cor ti cal vi sual im pair ment, retinopathy of 
prematurity, op tic nerve hypoplasia, al bi nism, op tic 
nerve at ro phy, and ret i nal dis eases. A sev enth fact 
sheet ad dresses di ag nos tic tests and ma te ri als fre
quently used with young chil dren. Sets or in di vid 
ual sheets may be or dered from Blind Babies 
Foun da tion, (415) 771-5464, Blind Children’s Cen
ter, (800) 222-3566 or Hilton Perkins Pro gram, (617) 
972-7220. 

Health Information Websites 

The fol low ing in for ma tion is adapted with per mis sion 
from a con fer ence pre sen ta tion en ti tled Internet Pre scrip 
tion for Health In for ma tion, pre sented at On line North
west ‘99, Port land, Or e gon, Feb ru ary 12, 1999, by 
Do lores Judkins, MLS, Co or di na tor, Con sumer Health 
Re sources, and Li brar ian/Web Man ager for Cen ter for 
Women’s Health, Or e gon Health Sci ences Uni ver sity. 
The en tire pre sen ta tion out line is avail able on the web at 
http://www.ohsu.edu/women/judkinsd/con sumer.htm. 

There is a wide va ri ety of health in for ma tion on 
the web, and un like printed ma te ri als such as books 
and mag a zines, much of the in for ma tion does not go 
through any kind of ed i to rial or fil ter ing pro cess be
fore it is placed there. Any one who wants to can put 
any thing they want on the web, so it is up to the user 
to eval u ate the in for ma tion. 

When search ing the web for in for ma tion, the reader 
should look at each doc u ment with the fol low ing 
cri te ria in mind: 

•	 Au thor ity: who is the au thor, what are the au
thor’s qual i fi ca tions? 

•	 Cur rency: how re cently has the in for ma tion 
been up dated? 

•	 Ob jec tiv ity: what is the rea son for the page; is it 
to sell a prod uct or is it purely in for ma tional? 

A good way to search for health in for ma tion on the 
web is to go to es tab lished web pages that have gath
ered good in for ma tion. The fol low ing websites are 
par tic u larly easy to use to search for health in for ma 
tion. 

General Websites 
Achoo 
http://www.achoo.com 

Achoo’s ob jec tive is to “cat a log, in dex, de scribe, and 
rate the moun tain of healthcare in for ma tion on the 
Net.” There are both search ing and brows ing func
tions. 

Dr. Koop’s Com mu nity 
http://www.drkoop.com/ 

A pro ject of Em power Health, a com pany led by Dr. 
C. Everett Koop. It in cludes health in for ma tion, 
mes sage boards, chat rooms, and a news let ter. 
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HealthAtoZ: the Search En gine for Health and 
Med i cine 
http://www.Healthatoz.com/ 

A list of sites that are cat a loged by med i cal pro fes 
sion als, their vi sion is to be the “start ing point for all 
your health and med i cal searches on the In for ma 
tion Su per high way.” 

Healthfinder 
http://www.healthfinder.gov 

A “gate way con sumer health in for ma tion web site” 
pro duced by the U.S. Dept. of Health and Hu man 
Ser vices. It in cludes in for ma tion from the fed eral 
gov ern ment, state and lo cal agen cies, not for profit 
or ga ni za tions, and uni ver si ties. Much of it is full 
text. It also in cludes links to or ga ni za tions. 

Mayo Clinic Health Oasis 
http://www.mayohealth.org/ 

Di rected by a team of Mayo Clinic phy si cians, sci en 
tists, writ ers, and ed u ca tors, this site is up dated 
daily. 

MEDLINEplus 
http://medlineplus.nlm.nih.gov/medlineplus/ 

A new re source pro duced at the Na tional Li brary of 
Med i cine. It con tains a care fully se lected list of re
sources on a grow ing num ber of health top ics and 
in cludes links to or ga ni za tions, clear ing houses, and 
MEDLINE (a da ta base list ing jour nal ar ti cles in 
med i cine, nurs ing, and re lated fields). 

NOAH (New York On line Ac cess to Health) 
http://www.noah.cuny.edu 

Pro duced jointly by the New York Acad emy of 
Med i cine and the New York Pub lic Li brary. It is one 
of the few re sources with Span ish lan guage ma te 
rial. 

OnHealth: Re sources 
http://www.onhealth.com/ch1/re source/ 

In cludes links to  Drug Da ta base, Con di tions A-Z, 
Al ter na tive Prac tices, Herbal In dex and a per sonal 
health tracker. 

Government Agency Websites 
Cen ters for Dis ease Con trol 
http://www.cdc.gov/ 

In cludes the full text of pub li ca tions such as Mor bid 
ity and Mor tal ity Weekly Re port, as well as trav el 
ers’ health in for ma tion and data and sta tis tics. It 
also has links to state health de part ments. 

CHID: Com bined Health In for ma tion Da ta base 
http://chid.nih.gov 

CHID is a da ta base pro duced by health-related 
agen cies of the Fed eral Gov ern ment. It pro vides ti
tles, ab stracts, and avail abil ity in for ma tion for 
health in for ma tion and health ed u ca tion re sources 
in 18 dif fer ent sub ject ar eas in clud ing: Deaf ness and 
Com mu ni ca tion Dis or ders, Ma ter nal and Child 
Health, and Med i cal Ge net ics and Rare Dis or ders. 

De part ment of Health and Hu man Ser vices 
http://www.os.dhhs.gov 

This page in cludes con sid er able con sumer health 
in for ma tion, as well as the Cat a log of Fed eral Do
mes tic As sis tance Pro grams. 

Food and Drug Ad min is tra tion 
http://www.fda.gov/ 

In cludes in for ma tion on hu man and an i mal drugs, 
cos me tics, foods, tox i col ogy, med i cal de vices and 
ra dio log i cal health and in spec tions and im ports. It 
has in for ma tion about cur rent top ics, in clud ing new 
drugs, new ther a pies (e.g. aromatherapy), and 
guide lines for drugs/cos me tics/foods. It in cludes 
the FDA Drug Ap provals List and se lected doc u 
ments are in French, Span ish and Rus sian 

Na tional In sti tutes of Health 
http://www.nih.gov 

In cludes links to the in di vid ual in sti tutes and of
fices, health in for ma tion such as MEDLINE, 
CancerNet and AIDS re lated in for ma tion, and 
grants and con tracts. 

Na tional Li brary of Med i cine 
http://www.nlm.nih.gov 

This site in cludes in for ma tion about NLM and other 
NIH ser vices, re search and de vel op ment ac tiv i ties 
such as the Vis i ble Hu man, al most 60,000 im ages 
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from the Im ages from the His tory of Med i cine ser
vice, the NLM on line cat a log, and MEDLINE. 

Na tional Cen ter for Bio tech nol ogy In for ma tion 
http://www.ncbi.nlm.nih.gov 

This site has in for ma tion on ge net ics and in cludes a 
num ber of da ta bases in clud ing GenBank, a gene se
quence da ta base, and OMIM: On line Men de lian In-
her i tance in Man. 

If you are un able to lo cate in for ma tion on a par tic u 
lar health topic us ing any of the above sources, you 
may want to try search ing for in for ma tion us ing a 
more gen eral web search tool. For links to these tools 
as well as ad di tional websites in the ar eas of med i 
cine, dis abil ity, ed u ca tion, deaf-blindness, and 
more, see the DB-LINK website. DB-LINK in for ma 
tion spe cial ists are also avail able to help you find the 
in for ma tion you need. 

DB-LINK 
(800) 438-9376 
(800) 854-7013 TTY 
www.tr.wou.edu/dblink 
dblink@tr.wou.edu 

Announcements 

Camp Abil ities: A De vel op men tal Sports Camp 
for Children Who Are Blind and Deafblind 

Lauren Lieberman 
SUNY Brockport 
De part ment of Phys i cal Ed u ca tion 
Brockport, NY 14420 
Ph. (716) 395-5361 
Fax (716) 395-2771 
llieberm@brockport.edu 

Camp Abil ities is a week long res i den tial sum mer 
camp held at State Uni ver sity of New York at 
Brockport. The Sum mer 1999 ses sion is from July 
7th to July 13th. The camp serves blind and 
deaf-blind chil dren from age 8 to 18.  Ac tiv ities in
clude: track and field, swim ming, goal ball, beep 
base ball, tan dem cy cling, gym nas tics, ca noe ing, 
judo, ar chery, bowl ing, danc ing, camp ing and 
horse back rid ing.  The camp is to tally ac ces si ble for 
chil dren who are deaf-blind.  Early reg is tra tion is 
en cour aged. 

HKNC Sum mer Sem i nar for High School Stu
dents Who Are Ex ploring Fu ture Vo ca tional and 
Ed u ca tional Op por tu nities 

Sue Ruzenski 
Helen Keller Na tional Cen ter 
111 Mid dle Neck Road 
Sands Point, NY 11050-1299 
Ph. (516) 944-8900 x272 
Fax (516) 944-8637 

The Helen Keller Na tional Cen ter is of fer ing a 
two-week sem i nar, Au gust 9-20, 1999 to deaf-blind 
ju nior and se nior high school stu dents in ter ested in 
learn ing about vo ca tional re ha bil i ta tion ser vices 
while meet ing new friends.  In for ma tion and train
ing will be of fered re gard ing sup ports and ser vices 
avail able to teens and young adults who are 
deaf-blind which will as sist in gain ing em ploy ment. 
Par tic i pants will also have op por tu ni ties to learn 
ways to do some prob lem-solving and 
self-advocacy to pro mote a pos i tive col lege ex pe ri 
ence. Tu i tion: $300 per week. Room and board:  $250 
per week. Class size is lim ited to 6-8 par tic i pants. 

Ac tive Learning Con fer ence 

Patti Elsperman 
Ev ans ville As so ci a tion for the Blind 
500 Sec ond Ave. 
P.O. Box 6445 
Ev ans ville, IN 47719-0445 
Ph. (812) 422-1181 
Fax (812) 424-3154 
Eabcdc@ev ans ville.net 

Dr. Lilli Niel sen, in ter na tion ally known for her 
work with dis abled chil dren, will speak at a con fer 
ence spon sored by the Ev ans ville As so ci a tion for 
the Blind, held at the Radisson Ho tel in Ev ans ville, 
In di ana.  Two ses sions will be of fered, an in tro duc 
tory course sched uled for June 21-23, and an ad
vanced course sched uled for June 28-30, 1999.  The 
reg is tra tion fee is $100.00 for each course.  The sem i 
nars are of in ter est to par ents as well as pro fes sion 
als who in ter act with chil dren dis play ing var i ous 
dis abil i ties in clud ing blind ness, au tism, hear ing im
pair ment, and men tal re tar da tion.   Dr Niel sen will 
lec ture and pro vide slides, vid eos, and dem on stra 
tions to show care giv ers how to in ter act with spe
cial needs chil dren us ing her in no va tive tech niques. 
She will also work with in di vid ual fam i lies.  Con tact 
Patti Elsperman for more in for ma tion. 
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_________________________________________________________________________________________________ 
_________________________________________________________________________________________________ 

� I en joyed this is sue of Deaf- Blind Per spec tives but I am not on your mail ing list. Please send fu ture is
sues to the ad dress be low. 

� I’ve moved! Please send fu ture is sues of Deaf- Blind Per spec tives to my cur rent ad dress. 

� I’m bur ied in in ter est ing pub li ca tions! Please re move my name from your mail ing list. 

Name: ___________________________________Agency: ________________________________________________ 

Street: _____________________________________City: ______________________State: ____ Zip: _____________ 
E- mail ____________________________________  Com ments____________________________________________ 

Mark appropriate categories (3 max.) 
� Person or parent of person who is disabled � Regular education (non Spec.-Ed.) 
� Special education (e.g., teacher, aide) � Therapist (e.g., OT/PT/speech) 
� Administration (e.g., Dept. of Ed., project director) � Teacher trainer 
� Service provider (e.g., social worker, group home) � Government personnel 
� Technical assistance provider � Medical professional 
� Higher education teacher/researcher � Other ____________________________ 

Please send my copy in: 
Mail to: Deaf-Blind Perspectives 

� Grade 2 braille � Large print Teaching Research Division 
345 N. Monmouth Ave. Monmouth, OR 97361 

� Standard print � ASCII (__ Disk __ E-mail) or call Randy Klumph (503) 838-8885, TTY (503) 838-8821, 
Fax: (503) 838-8150, E-mail: dbp@wou.edu 

All issues of Deaf-Blind Perspectives are available on the Internet at  www.tr.wou.edu/tr/dbp 0599 

Deaf- Blind Per spec tives is a free pub li ca tion, pub lished three times a year by the Teach ing Re search Di vi sion of West ern Ore gon Uni ver sity. The po
si tions ex pressed in this news let ter are those of the author(s) and do not nec es sar ily re flect the po si tion of the Teach ing Re search Di vi sion or the 
U.S. De part ment of Edu ca tion. DB- LINK and NTAC con trib ute staff and re sources for con tent, ed it ing, and pub li ca tion. 

Deaf- Blind Per spec tives 
Teach ing Re search Di vi sion 
West ern Ore gon Uni ver sity 
345 N. Mon mouth Ave. 
Mon mouth, OR 97361 

Ad dress Serv ice Re quested 

Non profit Or gani za tion 
U.S. Post age 

PAID 
Per mit No. 344


Sa lem, OR
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