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What are the mark ers of a good qual ity life?  How can we con trib ute to the qual ity of a stu dent’s life 
through ed u ca tion? These are long-standing ques tions for par ents and pro fes sion als alike. Re gard less of 
dif fer ences in phi los o phy or ap proach, a com mon de nom i na tor among those in ter ested in the pub lic ed u 
ca tion of chil dren is the de sire for stu dents’ lives to be better as a re sult of hav ing at tended our schools; be
yond that, there is less agree ment about what con sti tutes qual ity ed u ca tion lead ing to person ally and 
societally mean ing ful out comes.  In part, this can be at trib uted to the fact that what con sti tutes “qual ity of 
life” is in di vid ual, sub jec tive, af fected by con text, and changes over time (Den nis, Wil liams, Giangreco & 
Cloninger, 1993). 

In ref er ence to stu dents with dis abil i ties, var i ous paths to mean ing ful out comes have been sug gested; 
some of these have in cluded func tional life skills, tra di tional ac a dem ics, com mu nity-based train ing, so
cial skill de vel op ment and friend ships, peer sup ports, and ed u ca tional in clu sion with peers who do not 
have dis abil i ties.  Re gard less of your view point about these or other ap proaches, in di vid u al iza tion or 
“good ness-of-fit” be tween how we plan and im ple ment ed u ca tion is cru cial to ways in which ed u ca tion 
will af fect per ceived qual ity of life (Schalock, 1990).  Al though each child shares some char ac ter is tics with 
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all other chil dren, and shares other char ac ter is tics with 
some other chil dren, each child also has char ac ter is tics 
that are uniquely his or her own (Speight, Myers, Cox & 
Highlen, 1991). This high lights the need for in di vid u al 
iza tion as the linch pin that will link plan ning to mean
ing ful out comes. 

COACH - Choosing Op tions and Ac com mo da tions for 
Children: A Guide to Planning In clu sive Ed u ca tion1 

(Giangreco, Cloninger, & Iverson, 1993) is an ex ist ing 
tool for plan ning in clu sive ed u ca tion.  It uses an in di vid 
u al ized ap proach that ex plic itly links the se lec tion of ed
u ca t ional  learn ing out  comes and sup ports to 
fam ily-selected “Valued Life Out comes.” (See Ta ble 1.) 

1 	The version of COACH used by this team was a prepublication version of the 
one referenced in this article. The version used was substantively the same with 
several editing differences. 
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Ta ble 1.  Valued life out comes 
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Valued Life Outcomes 

1. Hav ing a safe, sta ble home in which to live now and/or in the fu ture 

2. Hav ing ac cess to a va ri ety of places and en gag ing in mean ing ful ac tiv i 
ties 

3. Hav ing a so cial net work of per son ally mean ing ful re la tion ships 

4. Hav ing a level of per sonal choice and con trol that matches one’s age 

5. Be ing safe and healthy 

COACH is or ga nized into three ma jor parts. Part 1 (Fam ily Pri or i tiz a tion In
ter view) is used to iden tify fam ily-selected pri or ity learn ing out comes for the 
stu dent. Part 2 (De fining the Ed u ca tional Pro gram Com po nents) is used to 
(a) trans late the fam ily-selected pri or ity learn ing out comes into IEP goals and 
ob jec tives, (b) as sist the full team (in clud ing the fam ily) in iden ti fy ing other 
im por tant learn ing out comes in ad di tion to those se lected ex clu sively by the 
fam ily, and (c) de ter mine gen eral sup ports and ac com mo da tions to be pro
vided to or for the stu dent to al low ac cess and par tic i pa tion in the ed u ca tional 
pro gram. Part 3 (Ad dressing the Ed u ca tional Pro gram Com po nents in In clu 
sive Set tings) is used to de ter mine op tions for ad dress ing stu dents’ ed u ca 
tional pro gram com po nents in gen eral ed u ca tion class set tings and other 
set tings with peo ple who are not dis abled (e.g., com mu nity, vo ca tional) 
through the use of a sched ul ing ma trix and a set of les son ad ap ta tion guide
lines. Studies of COACH have in cluded an ex pert and so cial val i da tion study 
which es tab lished COACH as con gru ent with ex em plary ed u ca tional and 
fam ily-centered prac tices (Giangreco, Cloninger, Den nis, & Edelman, 1993) 
and a study of its use and im pact with stu dents who are deaf-blind 
(Giangreco, Edelman, Den nis, & Cloninger, in press). 

Case Study of Heidi 
While en gaged in study of the use and im pact of COACH on stu dents who 
are deaf-blind (Giangreco, Edelman, Den nis, & Cloninger, in press), our at-
ten tion was drawn to the ex pe ri ences of a par tic u lar ju nior high team serv ing 
a stu dent named Heidi. It seemed ap par ent that over the course of three 
years, changes had oc curred for Heidi as judged by her fam ily, team mem
bers, and, in her own way, by Heidi her self.  Ini tially, this team had used 
COACH as one part of the pro cess to tran si tion Heidi from a re gional spe cial 
ed u ca tion class room in a neigh bor ing school dis trict to her lo cal ju nior high. 
While our orig i nal in ten tion was to un der stand the use and im pact of 
COACH, we also sought to un der stand more fully the changes Heidi ex pe ri 
enced, what had been done by this team, and how the team’s prac tices and 
sub se quent ac tions af fected Heidi’s life. 

The pur pose of this case study, then, is to re late one stu dent’s suc cess ful tran
si tion into an in clu sive ed u ca tional pro gram in which COACH served as a 
sup port ive tool and to de scribe some of the ways COACH con trib uted to pos
i tive changes in her life.  COACH was used in con junc tion with ex em plary 
prac tices such as col lab o ra tive team work, tran si tion plan ning, and fam
ily-school col lab o ra tion.  The ac count of this ex pe ri ence is based on qual i ta 
tive data from semi-structured in ter views with Heidi’s mother and the 
spe cial ed u ca tion teacher who served as her in clu sion fa cil i ta tor, site ob ser 
va tions, vid eo taped school and work ac tiv i ties, a re view of her IEP prior to 
and af ter com plet ing COACH, and writ ten team meet ing re cords of the use of 
a prob lem-solving pro cess to fa cil i tate ed u ca tional in clu sion. 
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Heidi and Her Team 
At the out set of Heidi’s tran si tion she was a 
14-year-old stu dent with sig nif i cant vi sion and 
hear ing im pair ments, the old est of three chil dren 
liv ing with her par ents, Jean and Dan Knutson, 
brother Jamie, sis ter Beth, cats, and gold fish in a 
small town in Ver mont.  For most of Heidi’s life 
she had been a stu dent  in  a  re  gional , 
self-contained, spe cial ed u ca tion class of six stu
dents, most of whom were la beled “se verely 
and/or mul ti ply dis abled.”  This re gional class
room was lo cated over 20 miles from her home. 
Her mother (co-author) tells us more about Heidi: 

When asked to de scribe Heidi, I thought it would 
be easy, but there is no one word that does that… 
. Pro fes sionals say she is men tally re tarded, 
deaf, vi su ally im paired, and non-verbal due to 
TORCH Syn drome. 
Her brother and sis ter 
lov ingly call her `high 
tech Heidi,’ once she 
has on her cat a ract 
glasses, both hear ing 
aids in and is hitched up of sur prises!” 
to her FM unit. To her 
Dad and I she is a curly-haired teen ager, per sis 
tent, happy, chal leng ing, frus trat ing, dif fi cult (at 
times), puz zling, and won der ful; full of sur prises! 
All in all, we feel very lucky to have her as she has 
taught us all that noth ing is im pos si ble and to 
never take the lit tle things in ev ery day life for 
granted. 

Heidi’s In di vid ual Stu dent Planning Team con
sisted of a core of peo ple who in ter acted with her 
on a reg u lar ba sis.  These in cluded her par ents, 
spe cial ed u ca tion teacher, in clu sion fa cil i ta tor, 
speech lan guage pa thol o gist, con sul tant for the 
deaf and hard of hear ing, paraprofessional, and 
gen eral ed u ca tion teach ers (e.g., eighth grade sci
ence and art teach ers).  As Heidi’s pro gram de vel 
oped, a group of her peers par tic i pated in team 
ac tiv i ties. Ex tended team mem bers, who in ter 
acted with Heidi less fre quently in cluded an itin
er ant teacher of the blind and vi su ally im paired, 
an oc cu pa tional ther a pist, a phys i cal ther a pist, 
and later, an em ploy ment spe cial ist.  Heidi’s team 
re ceived in ter mit tent tech ni cal as sis tance from 
mem bers of the Ver mont State I-Team (Rainforth, 
Giangreco, York & Smith, in press). 

Transition Preparation 
Heidi’s team be gan the tran si tion pro cess well be
fore the move to her lo cal ju nior high school.  Dur
ing the win ter prior to the move, sev eral meet ings 
were held be tween the send ing team, Heidi’s fam
ily, and the re ceiv ing team at the ju nior high 

school. Dur ing these meet ings in for ma tion about 
Heidi’s strengths and needs was shared and kept 
in the fore front of dis cus sions as staff be gan to de
velop ideas for her pro gram and sched ule for the 
fall. These meet ings gave the ju nior high per son 
nel a chance to learn about Heidi and gave her par
ents a chance to get to know peo ple who would 
serve as Heidi’s team in the ju nior high school. 
Mem bers of the ju nior high team also made sev
eral vis its to ob serve Heidi in her spe cial ed u ca tion 
class. At the same time Heidi’s mother ob served 
classes at the ju nior high school.  Rec og nizing the 
im por tance of prep a ra tion not only for Heidi and 
her team, but also for the teach ers and stu dents in 
the ju nior high school, the spe cial ed u ca tor on the 
ju nior high team de scribed these ac tiv i ties: 

In or der to cre ate a truly wel com ing en vi ron ment 
for Heidi, we knew we also needed to in volve the 

eighth grade teach ers 
and the stu dents who 

“To her Dad and I she is a would be her class mates 

curly-haired teen ager...full the next year. In May, a 
home eco nom ics 
teacher, spe cial ed u ca 
tion teacher, and the in
clu sion fa cil i ta tor held an 

in for mal af ter-school meet ing with the eighth 
grade teach ers.  Dur ing this meet ing, we pro
vided the teach ers with in for ma tion about Heidi 
and asked for their in put into the steps that 
needed to be taken be fore Sep tem ber.  The 
teach ers in di cated that the in for ma tion needed to 
be shared with the cur rent sev enth grade, that 
Heidi should have op por tu ni ties to visit the 
school, and that a core group of peer bud dies or 
tu tors should be iden ti fied.  In or der to reach the 
en tire sev enth grade class, the teach ers de cided 
that the in for ma tion should be pre sented in Eng
lish classes. These pre sen ta tions were to in
clude in for ma tion about in clu sion, about se vere 
dis abil i ties, as well as in for ma tion about who 
Heidi was. Dur ing the pre sen ta tions, which took 
place in May, op por tu ni ties were pro vided for 
stu dents to vol un teer to greet and meet Heidi 
when she vis ited, and to serve as bud dies or tu
tors the next year. 

Fol low-up was pro vided dur ing the first week of 
school in the fall with stu dents and teach ers with 
whom Heidi would spend her school day. In for 
ma tion shared at this time was more de tailed and 
spe cific so that Heidi’s class mates could learn 
about her strengths and needs, her unique sen sory 
char ac ter is tics, and her ex pected learn ing out
comes. They also learned strat e gies for com mu ni 
cat ing with Heidi and dis cussed ways in which 
they might help to make Heidi feel wel come as a 
part of the class. This type of ori en ta tion to class
mates was to be pre sented to each new class in 
which Heidi par tic i pated. 
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Educational Program Planning

Pre-COACH Experiences


Though IEP plan ning was not new for Heidi’s 
team, plan ning an IEP for an in clu sive ed u ca tion 
pro gram in a ju nior high was new.  When asked 
about IEP plan ning be fore us ing COACH, Heidi’s 
mother de scribed at tend ing meet ings where she 
would be pre sented with a list of things that the 
spe cial ed u ca tion teacher thought should be 
worked on. She would be asked if there was any
thing that should be added. As the mother said, 
“They would make up the IEP where I could add 
to or take from . . . they al ways wel comed what I 
had to say or what I re ally wanted for Heidi.”  As 
many par ents do, Heidi’s par ents found them
selves de fer ring to the pro fes sion als’ se lec tion of 
goals and went along with the plan pre sented to 
them. The re sult ing IEPs typ i cally con tained long 
lists of an nual goals and short-term ob jec tives, in
clud ing sev eral sub mit ted in de pend ently by re
lated ser  vice  pro vid ers  for  mo tor  and 
com mu ni ca tion skills.  This sce nario, while typ i cal 
and well-intentioned, did not pro vide the fam ily 
with ad e quate in put into the ed u ca tional plan ning 
pro cess and left the team with a large num ber of 
frag mented goals that had an un known re la tion 
ship to changes in val ued life out comes for Heidi. 

Educational Program Planning

Using COACH


Prior to us ing COACH, each of the core team 
mem bers fa mil iar ized them selves with the 
COACH man ual.  They made sure that all team 
mem bers were in agree ment with COACH’s ba sic 
as sump tions and agreed to use it to plan Heidi’s 
IEP with tech ni cal as sis tance and guid ance pro
vided by a mem ber of the Ver mont I-Team.  The 
team’s first use of the COACH was in Sep tem ber of 
her first year at the ju nior high school (eighth 
grade). Dur ing the Fam ily Pri or i tiz a tion In ter 
view (Part 1), val ued life out comes and fam
ily-selected pri or ity learn ing out comes were 
iden ti fied and sub se quently re stated as IEP goals 
and ob jec tives.  The team used Part 2 of COACH to 
iden tify ad di tional learn ing out comes and gen eral 
sup ports to fill out Heidi’s ed u ca tional pro gram. 
With Heidi’s new IEP in hand, the team turned to 
the task of im ple ment ing the IEP in the con text of a 
reg u lar eighth grade day, in clud ing the de vel op 
ment of in struc tional strat e gies and ad ap ta tions. 

As the year pro gressed, the team reached con sen 
sus on roles and re spon si bil i ties of re lated ser vice 
pro vid ers and used the sched ul ing ma trix in Part 3 
of COACH to iden tify places and times in the 
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eighth grade sched ule  where Heidi  had 
op por tu ni ties to ad dress her goals.  The team used 
vari a tions on the Osborn-Parnes Cre ative Prob
lem-Solving pro cess as a strat egy for gen er at ing 
ideas for suc cess ful in clu sion in reg u lar class ac tiv 
i ties (Giangreco, Cloninger, Den nis & Edelman, 
1994). These strat e gies cul mi nated in a pro gram 
that cap i tal ized on op por tu ni ties in the eighth 
grade Life Sci ence class and 3D Art class.  The rest 
of Heidi’s sched ule in cluded phys i cal ed u ca tion, a 
school job with class mates, com mu nity-based in
struc tion with class mates, in di vid ual in struc tion 
in food prep a ra tion, lunch, and a time in which to 
en gage in rec re ation and lei sure ac tiv i ties with 
class mates. 

Heidi’s spe cial ed u ca tor re flected on her prog ress 
that first year at the ju nior high school: 

While the team fo cused on IEP de vel op ment and 
im ple men ta tion, they also con tin ued to ad dress 
day-to-day is sues re lated to per sonal care, be
hav ior man age ment, ma te ri als and equip ment, 
staff train ing, sched ule changes, fol low ing spe
cial ed u ca tion reg u la tions, etc.  Al though the 
team had de cided to be gin each team meet ing 
with a 2-minute suc cess state ment, it was n’t un til 
a Tran si tion Planning Meet ing in May that we 
took time to re ally rec og nize all the prog ress that 
Heidi had made. In the area of com mu ni ca tion, 
Heidi was im prov ing on her abil ity to fo cus on 
peo ple when they com mu ni cated with her.  She 
was us ing more pic ture sym bols and mak ing 
more re quests.  She had also greatly im proved 
her abil ity to main tain ap pro pri ate be hav ior. 
Through her art class, phys. ed. class, and the 
time she spent with class mates, she had de vel 
oped new lei sure ac tiv i ties. In the area of vo ca 
tional skills, Heidi had two school jobs. She had 
shown dra matic in creases in in de pend ence on 
both jobs, and was be gin ning to self-correct er
rors. In the area of per sonal man age ment, Heidi 
had be gun to make her own lunch and was get
ting around the school with in creas ing in de pend 
ence. 

Heidi’s IEP for her fresh man year was also gen er 
ated us ing COACH.  Dur ing that Fam ily Pri or i tiz 
a tion In ter view, three of the five val ued life 
out comes from COACH were iden ti fied by her 
mother as im por tant for Heidi for the com ing year. 
They were (a) hav ing a so cial net work of per son 
ally mean ing ful re la tion ships; (b) hav ing a level of 
choice and con trol that matches one’s age; and (c) 
ac cess ing a va ri ety of places and en gag ing in 
mean ing ful ac tiv i ties.  As a re sult of the Fam ily 
Pri or i tiz a tion In ter view, Heidi’s mother se lected 
the fol low ing over all pri or ity learn ing out comes 
to be ad dressed for the com ing school year: 

1. Fol lows in struc tions 
2. Works in de pend ently at a task 
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3. Shares lei sure ac tiv i ties with oth ers 
4. Sum mons oth ers 
5. Fol lows school rou tine 
6. Main tains ap pro pri ate be hav ior 
7. Makes re quests 
8. Par tic i pates in in di vid ual lei sure ac tiv i 
ties 

How is Heidi’s Life Better? 
Heidi’s ed u ca tional re cords doc u ment the prog
ress and at tain ment of goals and ob jec tives re lated 
to the eight pri or i ties on her IEP.  But the real ques
tion we want to ask is whether her life has been 
made any better. Is there an im pact on the val ued 
life out comes se lected at the out set of the COACH 
pro cess?  Has she grown in her per sonal re la tion 
ships with peers? Does she have any greater in de 
pend ence that would match that of a 15-year-old? 
Is she able to go places and do mean ing ful things 
in her com mu nity?  In ter views with Heidi’s 
mother and spe cial ed u ca tor pro vide some of the 
an swers: 
•	 Pre vi ously a paraeducator or other adult went 

with Heidi into the com mu nity (e.g., gro cery 
store, horse back rid ing); now she goes with 
friends her own age and the paraeducator is in 
the back ground. 

•	 Other kids used to say “Oh, what’s wrong with 
her?” Now kids know her and treat her as they 
do their other class mates. 

•	 Own er ship about find ing ways to in clude Heidi 
shifted from pro fes sion als ex clu sively, to her 
class mates and peers who used cre ative prob
lem-solving to help plan for her on go ing in clu 
sion. 

•	 “She in ter acts more with her brother and sis ter 
at home. She’s in ter ested in what’s go ing on!” 
(mother) 

•	 “In her own way I think she knows she’s in
cluded and that she’s with nor mal kids.  She’s 
do ing things they’re do ing and they’re in clud 
ing her.” (mother) 

•	 “Other stu dents are real in ter ested in how they 
can com mu ni cate with her better.  They gen u 
inely care about what they’re do ing and want to 
do what’s best. It’s not like they’re get ting ex tra 
credit for it. It’s just vol un tary.” (mother) 

•	 In art class, “They put her right in the mid dle.  If 
she needs some thing, if she needs help open ing 
paint, for ex am ple, she’ll tap one of the other 
kids and hand them the jar. And they’ve been as 
ex cited as I have.  ‘Hey Heidi wants me to open 
it. She asked me to do it!’” (mother) 

•	 “You know she’s not con sid ered the dif fer ent 
one in art class. They just greet her like `Hello 
there Heidi. How ya do ing?’ ” (mother) 

•	 Heidi had her first job at Mac Don ald’s and was 
very proud to bring home a pay check. 

•	 She dresses her self ev ery morn ing to get ready 
for her job in de pend ently.  She par tic i pates in 
mak ing her own break fast, clear ing the break
fast ta ble, mak ing her own lunch. Her mother 
re mem bers, “If she just let me dress her and not 
throw a fit, I was happy!” 

•	 Bowling used to in volve hand-over-hand help. 
Now she bowls with friends who came up with 
the idea of us ing “lane bump ers” so phys i cal as
sis tance is n’t needed.  She has learned to take 
turns and knows that you don’t just get up and 
bowl at any time. “It’s just like any four kids 
who are out bowl ing!” (mother) 

•	 Peo ple in the com mu nity know her more. 
Check ers at the gro cery store, peo ple at church, 
kids at school that aren’t friends of Beth or Jamie 
(Heidi’s sis ter and brother) come up and greet 
her. 

•	 She’s learned from im i tat ing her class mates to 
be quiet when oth ers are quiet.  This has en abled 
her to wor ship with her fam ily. 

The com bi na tion of afore men tioned events led to 
Heidi ex hib it ing a more pos i tive af fect and greater 
self-esteem. “I think she’s hap pier” her mother, 
Jean, com ments, then of fers what she sup poses 
might be run ning through Heidi’s mind: “There’s 
a lot of things I can do af ter all and I’m hav ing a 
good time do ing them!”  While an in tan gi ble such 
as hap pi ness is prob a bly im pos si ble to mea sure, it 
is not so dif fi cult to rec og nize, es pe cially by a par
ent. Jean re called a day when Heidi brought home 
her pay check.  When Jean opened her back pack 
and asked “What’s this?” Heidi signed, “want” 
and took it and put it in her room. In talk ing with 
vis it ing rel a tives who did n’t know about Heidi’s 
job, she sug gested to Heidi that she show them her 
uni form and brought it out.  “I got that out, I mean 
she was all smiles like, ‘yeah, this is mine and I 
wear this when I go to work.’ She was re ally tick
led.” 

Future-Mindedness, Risk-Taking and

Expectations


For Heidi’s par ents, us ing COACH and hav ing 
their daugh ter in volved in the lo cal ju nior high 
school re sulted in chang ing per spec tives.  Looking 
far ther into Heidi’s fu ture than ever be fore meant 
chal leng ing their own cur rent ex pec ta tions of 
Heidi’s prog ress and growth and tak ing risks. 
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When asked about ex pec ta tions for Heidi af ter 
grad u a tion, Jean re flected on her past and cur rent 
points of view. 

Jean: I was n’t even think ing about a job. What 
could Heidi do? I felt bad think ing the worst, 
but I thought if she’d only learn that when 
she takes her coat off she should hang it up or 
to act ap pro pri ately de pend ing on where she 
is. 

In ter viewer: Did you see her in some kind of spe cial 
ed. day pro gram? 

Jean: Yeah. Maybe some peers would come into 
the class room but not with her be ing in the 
mi nor ity like she is here. 

In ter viewer :  How have your ex pec ta tions 
changed? What di rec tion are you headed 
now? 

Jean: You know, work ing, sup ported work. I can 
see that. 

When asked if she felt there was a re la tion ship be
tween Heidi’s gains and suc cesses to the team’s 
use of COACH she re plied: “Yeah, I think so be
cause when we made that out it was con sid er ing a 
big part of her life. I mean the fu ture.  Not just 
what do you want her to ac com plish by the time 
eighth grade is over.” Con fi dence in go ing af ter 
what she re ally wants to see for Heidi meant tak
ing risks. She be gan say ing, “Yeah, I would like 
her to have a job and live on her own with a sup
port per son. I just learned to say those things and 
then plan for it. You know if you don’t start now 
you can’t wait un til the day be fore she grad u ates 
and say now I want her to go work some where. 
With Heidi we don’t know. I learned it’s better to 
plan big. You don’t know un til we try things.” 

“Trying things” paid off for Heidi. For ex am ple, 
pull ing back on the paraeducator’s one-on-one as
sis tance when Heidi was with peers and let ting 
nat u ral sup ports take their course paid off for her. 
No one could have pre dicted that Heidi would fol
low the mod els of her peers for such things as 
turn-taking in bowl ing or qui et ing when her class
mates are tak ing a test or when her fam ily is in 
wor ship, but she did!  Ex pec ta tions were raised re
gard ing what Heidi might be ca pa ble of at tain ing 
be cause of  a  wil l  ing ness  to  take some 
well-planned and mon i tored risks to try new ap
proaches and new ac tiv i ties. 

Heidi’s story is worth tell ing.  Good things hap
pened for her over these three years, some care
fully planned, some un ex pected.  Her re cent 
ex pe ri ence has im proved the qual ity of her life as 
judged by her fam ily, and other team mem bers 

agree. The pos i tive out comes for Heidi can be at
trib uted to many ex em plary prac tices in clud ing a 
strong home-school part ner ship with par ents as 
team mem bers, finely tuned col lab o ra tive team
work prac tices, ef fec tive com mu ni ca tion strat e 
gies among team mem bers, and reg u lar plan ning 
and re vi sion of sched ules, ac tiv i ties, or in struc 
tional ap proaches based on on go ing as sess ment. 
COACH was a tool used to ini ti ate the de vel op 
ment of an IEP that had val ued life out comes as the 
foun da tion.  COACH was a ma jor fac tor in chang
ing per spec tive of par ents and other team mem
bers about Heidi’s abil i ties and about where she 
would or could go in the fu ture and al low ing the 
par ents to con sider the “big pic ture.” 
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Pres i dent Clinton, in his re cent State of the Un ion 
ref er ence to the role of the fed eral gov ern ment in 
do mes tic pol icy, cited “na tional ac tion in the na
tional in ter est” as one way of de fin ing fed eral re
spon si bil ity.  With full aware ness of the 
im pend ing ex tinc tion of OSEP’s here to fore con
certed ef fort to serve chil dren who are deaf-blind, I 
re al ized upon hear ing this that we in the 
deaf-blind com mu nity (peo ple who are 
deaf-blind, their fam i lies, and the pro fes sion als 
who serve them) are faced with a her cu lean task. 
WE must de fine and de fend for the na tion’s lead
ers—and in short or der—how the cur rently man
dated (IDEA - Sec tion 622) and struc tured (Ser vices 
for Children with Deaf-Blindness Pro gram) fed
eral pro gram to chil dren who are deaf-blind serves 
na tional in ter ests.  We must vig i lantly await the 
soon-to-be dis closed de tails of how pro posed ex ec 
u tive and leg is la tive changes will af fect the fed eral 
deaf-blind ser vices pro gram.  Then, equipped with 
what we know and feel, we must write and speak 
out to en sure the pro gram’s in teg rity and vi tal ity. 

A rag ing bi par ti san ex ec u tive and leg is la tive “re
duce gov ern ment” jug ger naut threat ens to erase 30 
years of prog ress in the evo lu tion of ser vices to 
chil dren who are 
deaf-blind and re
turn us to the dark “...it is in our na tional in ter est to ages of state and lo
cal choice. As the pro tect and en hance the lives of 
plan ap pears to be 
un fold ing, the young cit i zens, who by vir tue of 
choice as to whether not be ing able to see and hear, fre
and how to serve quently ex pe ri ence iso la tion and these chil dren will 
ba si cally fall to the re quire ex traor di nary sup port” 
states; this choice, if 
the past can in struct 
us, does no more than to marginalize hope for a 
bright fu ture.  We are as sured by De part ment of 
Ed u ca tion (DOE) lead ers that their ba sic com mit 
ment to chil dren who are deaf-blind is in tact and 
that a “base fund ing floor” ex ists in the foun da tion 
of the fu ture to make good on this com mit ment. 
As sur ances lead us to be lieve that DOE is de voted 
to these chil dren’s (and their fam i lies’) learn ing 
and ser vice needs.  Re cent rum blings from Wash
ing ton, how ever, raise se ri ous ques tions as to the 

sub stance and in teg rity of such as sur ances.  Will 
the plank con sist of more than “lip-service,” sim
ply sug gest ing to newly ho mog e nized tech ni cal 
as sis tance cen ters and broad-scope re search ers that 
they not for get these chil dren?  Will the $12.8 mil
lion cur rently ded i cated to chil dren and youth 
(birth–21) who are deaf-blind, fall prey to the 
de-categorization frenzy that ho mog e nizes 
cross-disability dis tinc tions and ser vice pro gram 
ming? Will the iden tity and unique needs of chil
dren who are deaf-blind be down played or lost? 
In fact, to be sure that the “base floor” has sub
stance and winds-up as more than win dow dress
ing, we—the deaf-blind com mu nity—need to be 
heard. And, to re peat, what we need to ar tic u late is 
how and why con tin u a tion of the De part ment’s 
ded i cated pro gram for our coun try’s 10,000 chil
dren who are deaf-blind is in the na tional in ter est. 

First, al though it may not play well in to day’s po lit 
i cal arena (where too many see dis ad van tage as 
self-inflicted), it is in our na tional in ter est to pro
tect and en hance the lives of young cit i zens, who 
by vir tue of not be ing able to see and hear, fre
quently ex pe ri ence iso la tion and re quire ex traor di 
nary sup port.  It is in our na tional in ter est, as 
hu mans and as a peo ple, to rec og nize and re spond 
to one an other’s hu man needs, not as a re flec tion of 
some no ble al tru ism or pa ter nal is tic pa tron age, but 
sim ply be cause we care.  Yet some how, this car ing 
threat ens to be come lost in our zeal to re-invent 
gov ern ment.  When we hear House Speaker 
Gingrich speak out against the re cent ex cesses of 
fed er ally funded “eco nomic and so cial nannyism,” 
many of us re flex ively re solve to rid our lives of 

gov ern ment.  But for 
many chil dren who 
are deaf-blind, to rid 
their lives of the fed
eral gov ern ment 
would be to rid their 
lives of the only 
iden ti fi able and ac
count able re source 
with ad e quate 
means to make a real 
dif fer ence.  Spe

cifically, the fed eral gov ern ment, through the U.S. 
De part ment of Ed u ca tion’s Ser vices for Children 
with Deaf-Blindness Pro gram, cares to the tune of 
$12.8 mil lion.  Re move these dol lars or float them 
into over all pro gram ming for chil dren with dis
abil i ties, and ac tive car ing that is ca pa ble of mak
ing a dif fer ence in the life of a child who is 
deaf-blind will be re placed by the be nign ne glect 
char ac ter is tic of ap proaches of the early 1900s. 
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Cost-beneficial fis cal al lo ca tion con sti tutes a sec
ond na tional in ter est.  Dol lars ap pro pri ated by the 
De part ment of Ed u ca tion’s pres ently con certed ef
fort serves that in ter est very well. 
Deaf-blind-specific re search and dem on stra tion 
pro jects, tech ni cal as sis tance, teacher train ing, and 
in for ma tion and re fer ral pro jects, all help ad vance 
the qual ity of ser vices by in creas ing the knowl
edge base. To the ex tent the knowl edge base ex
pands, more and better pro grams can be 
de vel oped.  In turn, better pro grams mean that 
more peo ple who are deaf-blind, as they be come 
adults, will be better equipped and re quire less 
costly ser vices and in ter ven tions to cope both with 
cri ses and daily life.  These adults, pro vided with 
suf fi cient op por tu nity to tran scend dis abil ity by 
max i miz ing their abil i ties, have a greater like li 

our na tional in ter est to ad dress the mul ti tu di nous 
needs of fam i lies with chil dren who are 
deaf-blind. To this end, a sig nif i cant por tion of the 
De part ment’s deaf-blindness pro gram mon ies 
have been tar geted to ward de creas ing the iso la tion 
of fam i lies by in creas ing their re la tion ships with 
each other and with the pro fes sional com mu nity. 
Suc cess in this vein in ev i ta bly means that chil dren 
will be more likely to re main with their fam i lies 
in stead of be com ing in sti tu tion al ized.  And, as if 
this in it self were not suf fi cient rea son for DOE to 
con tinue its fo cus on the fam ily, imag ine the im
mense cost ef fec tive ness of cul ti vat ing com mit ted 
and ready-to-work par ents as knowl edge able ad
vo cates, skilled ser vice pro vid ers, and re sources 
for pro fes sion als!  Should DOE trim or aban don its 
bud ding part ner ship with par ents of chil dren who 

hood of be com ing 
con trib ut ing cit i zens. 
If the pres ent fed eral 
fo cus on 
deaf-blindness is 
elim i nated or di
luted, any mon ies 
saved will likely be 
paid out many times 

“...if states as sume re spon si bil ity 
for serv ing chil dren who are 
deaf-blind, and if they do it well, 
the over all cost to Amer i can tax-
pay ers may well in crease.” 

are deaf-blind, hope 
would be lost for the 
even tual blos som ing 
of this long-nurtured 
re source.  If we de fine 
“in as our na tional in
ter est” in creased fam
ily co he sion and 
vi a bil ity as the pri

over to fund costly ser vice and in ter ven tion re
quire ments of the fu ture.  Deaf-blindness is sim
ply too sig nif i cant a dis abil ity for many who have 
it to func tion with out as sis tance.  We can smartly 
choose to em power now, through sound ed u ca 
tional pro gram ming, young peo ple who are 
deaf-blind to pre pare them for adult life, or, ig no 
rantly, we can be lieve that an os trich-approach is 
vi a ble.  Our na tional in ter est, and in deed our na
tional cof fers, are best served by proactive rather 
than re ac tive na tional ac tion.  To di lute, vi o late the 
in teg rity of the Ser vices for Children With 
Deaf-Blindness Pro gram, would, in ad di tion to 
bod ing poorly for the fu ture, se verely com pro mise 
and un der mine ex pen sive gains of the past. 

An ad di tional fac tor re lated to cost ef fec tive ness is 
the near cer tainty that if states as sume re spon si bil 
ity for serv ing chil dren who are deaf-blind, and if 
they do it well, the over all cost to Amer i can tax pay 
ers may well in crease.  Ser vices du pli cated in ev ery 
state will cost a great deal more than does the cur
rent de liv ery struc ture in which ex pert as sis tance 
crosses state lines and in for ma tion is na tion ally 
col lected, or ga nized, and dis sem i nated.  Be cause of 
each state’s low in ci dence of chil dren who are 
deaf-blind, there will be a du pli ca tion of ser vices, a 
du pli ca tion that would re quire the in di vid ual tax
payer in each state to pay a larger share of the costs. 

Third, amid a na tional clamor to strengthen the fo
cus on our fam i lies and their val ues, it is clearly in 

mary unit for sup port,  we are com pelled to back up 
this in ter est with na tional ac tion. 

A fourth na tional in ter est is served by hon or ing, 
through ac tion the Amer i can val ues of op por tu nity 
and qual ity of life to which ev ery cit i zen who is 
deaf-blind has an equal birth right.  Ac tion, in this 
case, means el e vat ing these val ues be yond empty 
rhet o ric to the level of real pro grams of as sis 
tance—like those pro grams his tor i cally sup ported 
by the Ser vices to Children with Deaf-Blindness 
Pro gram.  A global mar ket econ omy and a 
world-class ed u ca tional sys tem will be hol low vic
to ries if some Amer i cans be come ca su al ties of their 
lost vi sion and hear ing. 

In short, we must make the case that the Ser vices to 
Children with Deaf-Blindness Pro gram is vi tal to 
our na tional in ter ests.  Mon ies his tor i cally des ig 
nated for this pro gram should be deemed sac ro 
sanct. They should be sub ject nei ther to the 
mo men tary frenzy to ward dis abil ity ho mog e ni za 
tion, nor to il lu sory think ing about cost in ef fec 
tive ness.  Plan ners of the new mil len nium’s 
prom ise of a “health ier and more just Amer ica” 
must quickly be brought to the re al iza tion that 
chil dren who are deaf-blind, their fam i lies, and the 
pro fes sion als who serve them war rant na tional ac
tion com men su rate with their pres ence as a na
tional in ter est. 
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One of the great est chal lenges fac ing those who 
pro vide state and multistate ser vices for chil dren 
who are deaf-blind (34 CFR 307.11 grant ees) is 
pro vid ing in for ma tion and train ing to fam i lies 
and ser vice pro vid ers about ef fec tive ed u ca tion 
prac tices.  With in creas ing in clu sion of chil dren 
who are deaf-blind into com mu nity schools and 
other com mu nity-based ac tiv i ties, a grow ing 
num ber of in di vid u als need in for ma tion about 
the unique ed u ca tional needs of these chil dren 
and in struc tional tech nol ogy to meet these 
needs. 

With tech ni cal as sis tance to pub lic and pri vate 
agen cies and or ga ni za tions who serve chil dren 
who are deaf-blind and their fam i lies as a pri
mary mis sion, 307.11 Pro ject per son nel use a va
ri ety of meth ods to pro vide in for ma tion to these 
groups. Since preservice (i.e., col lege/uni ver sity 
course work) touches only a small per cent age of 
the in di  vid u als  in the ser vice pro vider 
workforce, inservice train ing ap proaches are 
prev a lent.  Among these ap proaches, inservice 
train ing ac tiv i ties, usu ally iden ti fied as “in sti 
tutes,” are a pop u lar choice. 

The plan ning and con duct ing of an in sti tute can 
some times be a frus trat ing ex pe ri ence.  Sub stan 
tial amounts of time, ef fort, and funds are of ten 
com mit ted, only to find later that im pact has 
been lim ited.  The pur pose of this ar ti cle is to 
share var i ous strat e gies and in sights iden ti fied 
by TRACES and 307.11 Pro ject per son nel on how 
they cur rently plan and con duct in sti tutes.  The 
in for ma tion in cluded is not in tended to be an ex
haus tive pre sen ta tion of strat e gies; rather, it 
high lights strat e gies shared by the 307.11 Pro ject 
per son nel. 

Identification of Needs 
When in sti tutes are viewed sim ply as iso lated ac
tiv i ties, when not enough at ten tion is given to 
how or where the train ing fits within the over all 

plan of ser vice, re sults are lim ited.  Such frus tra 
tion may be avoided in the plan ning phase when 
at ten tion is given to in tended out comes of the 
train ing in sti tute as they re late to the vi sion/mis 
sion of the pro ject.  Suc cess ful in sti tutes re sult 
when plan ners sys tem at i cally be gin their plan
ning by iden ti fy ing state wide needs, po ten tial 
par tic i pants, and stated out comes.  This task 
should oc cur prior to iden ti fi ca tion of con sul 
tants, agenda items, or the se lec tion of for mat. 

Planning Committee 
An other suc cess ful strat egy is to in volve ap pro 
pri ate stake holders in the plan ning pro cess.  This 
may be ac com plished through the for ma tion of 
an in sti tute com mit tee com posed of those who 
are likely to ben e fit from an ef fec tive in sti tute. 
Mem bers of the com mit tee are re quested to make 
a year-long com mit ment for con sis tent in volve 
ment from plan ning stages to the com ple tion of 
the in sti tute.  Com mit tee mem bers may in clude 
mem bers of the ad vi sory com mit tee of the 307.11 
Pro ject; rep re sen ta tives from in sti tu tions of 
higher ed u ca tion, who may as sist in ac quir ing 
grad u ate level credit for par tic i pa tion; rep re sen 
ta tives of state de part ments of ed u ca tion, who 
may se cure con tin u ing ed u ca tion units for par-
tic i pants; par ents, who may as sist in val i da tion 
of ser vice needs; and rep re sen ta tives from the 
state-level CSPD com mit tee for co or di na tion of 
inservice and preservice train ing in sti tutes. 

Logistics 
At tracting par tic i pants to a sum mer in sti tute can 
be dif fi cult due to sum mer va ca tion plans, com
mit ments to work ex tended school year pro grams; 
and the needs of fam i lies and ser vice pro vid ers to 
re lax and re-energize for the up com ing school 
year. Rea sons such as these have led some pro ject 
per son nel to sched ule an in sti tute in fall, win ter, or 
spring. For other pro jects, an al ter na tive has been 
to of fer a se ries of shorter (e.g., three-day vs. a 
week-long) in sti tutes through out the school year. 
For ex am ple, the fol low ing se ries of in sti tutes ti
tled, “Staff De vel op ment Op por tu nities for In di 
vid uals  Working with Stu dents  with 
Deaf-Blindness,” was of fered. 
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Institute #1 - Summer Institute 

Con tent: Over view of ba sic anat omy of the au di 
tory and vi sual sys tem, eti ol o gies of hear ing and 
vi sion loss, func tional hear ing and vi sion eval u a 
tions and im pli ca tions for in struc tion. 

Institute #2 - Winter Institute 

Con tent: Over view of ori en ta tion and mo bil ity 
strat e gies for in di vid u als with deaf-blindness and 
im pli ca tions for in struc tion. 

Institute #3 - Spring Institute 

Con tent: Over view of com mu ni ca tion in ter ven tion 
for in di vid u als with deaf-blindness and im pli ca 
tions for in struc tion. 

These in sti tutes were of fered in three dif fer ent lo
ca tions across the state to en sure state wide avail
abil ity for par tic i pants.  Sev eral pro ject per son nel 
ad dressed this same is sue of state wide avail abil ity 
through rep li ca tion of the in sti tute in var i ous lo ca 
tions across a state. 

Team Attendance 
Some pro jects have found great suc cess in pro mot 
ing team at ten dance (e.g., two or more staff mem
bers from the same school build ing or dis trict). 
At ten dance at an in sti tute typ i cally in volves only 
one per son who then re turns to at tempt to in cor 
po rate new knowl edge or im ple ment new skills. 
Working merely from notes and ma te ri als, the in
di vid ual, es sen tially, is work ing in iso la tion.  It is 
no won der lim ited im ple men ta tion re sults.  The 
teams, on the other hand, ap pear to have a much 
greater po ten tial for im ple ment ing con tent in for 
ma tion along with pro cess strat e gies and, there
fore, cre at ing pos i tive im pact. 

Follow-up Activities 
Limited im ple men ta tion of strat e gies and in for 
ma tion by par tic i pants fol low ing their at ten dance 
at an in sti tute may be due in part to “hit and run” 
style in sti tutes.  An ex am ple of a hit and run in sti 
tute is (a) a pre sen ta tion of strat e gies re lated to 
con tent with out in for ma tion on how to in cor po 
rate those strat e gies into ex ist ing in struc tional 
pro grams and school site struc tures, and (b) fol
low-up is not con ducted to as sist in the im ple men 
ta tion of strat e gies pre sented dur ing the in sti tute. 
The ex pec ta tion that par tic i pants can im ple ment 
strat e gies upon re turn to their schools, agen cies, or 
com mu ni ties with out ad di tional sup port is faulty. 
With out fol low-up re sults vary from par tial im
ple men ta tion to time-limited im ple men ta tion of 
strat e gies to no im ple men ta tion at all. 

Since in clud ing fol low-up tech ni cal as sis tance ac
tiv i ties into the ac tion plan can lead to in creased 
im pact and achieve ment of mean ing ful out comes, 
pro vid ing fol low-up strat e gies be comes an es sen 
tial part of the plan ning pro cess. Past in sti tute par-
tic i pants found the fol low ing fol low-up ac tiv i ties 
ben e fi cial. 

•	 On-site consultation with a mini-inservice 
training session (i.e., a follow-up site visit by a 
consultant with feedback on the 
implementation of the action plan goals 
combined with a presentation to supplement 
content information presented during the 
institute) 

•	 On-site consultation (i.e., a follow-up site visit 
by a consultant with feedback on the 
implementation of action plan goals) 

•	 Videotape review consultation (i.e., follow-up 
technical assistance conducted through 
consultant review of a videotape provided by 
the participant. The consultant provides the 
participant with written feedback on the 
implementation of the action plan goals) 

Application and Practice 
The op por tu nity to learn through ap pli ca tion, 
prac tice, and im me di ate feed back is an other ap
proach that pro duces im ple men ta tion and im pact. 
Con ducting an in sti tute that in cor po rates prac tice 
re quires care ful plan ning.  The in sti tute will need 
to co in cide with the school year so an ap pro pri ate 
prac tice site will be avail able.  Prac tice-based in sti 
tutes of ten pro duce an un ex pected ben e fit for the 
train ing site in the form of ac com mo dat ing the 
needs of ad di tional chil dren and ser vice pro vid ers 
due to the in struc tion avail able. 

Action Plans 
Finally, 307.11 pro ject per son nel agreed that the 
cre ation of a clearly con tracted ac tion plan by par-
tic i pants was an ef fec tive ap proach to en sur ing 
post-institute im ple men ta tion.  An ac tion plan 
pro vides in for ma tion on (a) what knowl edge and 
skills pre sented at the in sti tute are planned for im
ple men ta tion, (b) the an tic i pated out comes, (c) 
how the im ple men ta tion is pro gress ing, (d) who is 
in volved in the im ple men ta tion, and (e) how long 
it takes to be im ple mented.  It was noted that ac
tion plans should be de vel oped as an on go ing pro
cess dur ing an in sti tute.  Ac tion plans of ten 
re quire re fine ment and it is better to have this oc
cur dur ing the in sti tute than as the con clud ing ac
tiv ity of the in sti tute.  This on go ing pro cess 
pro vides par tic i pants the op por tu nity to plan with 
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other team mem bers, to net work with other par tic 
i pants at tend ing the in sti tute, to re ceive feed back 
from the pre senter and other par tic i pants, to em
bed op ti mal types and times for fol low-up tech ni 
cal as sis tance, and to plan a pro cess for eval u a tion 
of prog ress.  A clearly de vel oped ac tion plan will 
sup port the im ple men ta tion of in for ma tion pre
sented dur ing the in sti tute. 

Summary 
In sum mary, we sug gest that ef fec tive strat e gies 
in clude early ar tic u la tion of goals, care ful se lec 
tion of plan ning com mit tee mem bers, at ten tion to 
lo gis tics, en cour age ment of team at ten dance, in
clu sion of fol low-up ac tiv i ties, in clu sion of op por 
tu ni ties for prac tice, and the for ma tion of ac tion 
plans. The fore go ing is not an ex haus tive list, nor 
have these strat e gies all been used at the same 
time. How ever, we sub mit that at ten tion to them 
can re sult in an in sti tute that is more likely to be 
suc cess ful. 
TRACES (Teaching Re search As sis tance to Children Ex pe ri encing Sen sory 
Im pair ments) is funded through Co op er a tive Agree ment No. HO25C30001 
by the U.S. De part ment of Spe cial Ed u ca tion, OSERS, Spe cial Ed u ca tion 
Pro grams. The opin ions and pol i cies ex pressed by TRACES do not nec es sar ily 
re flect those of the U.S. De part ment of Ed u ca tion. 

TRACES Regional Reports 

NORTHEAST AND NORTH CENTRAL REGIONS 

States in the North Cen tral and North east TRACES re
gions are par tic i pat ing in a plan ning pro cess to ad dress 
is sues re lated to Usher Syn drome.  A meet ing sched uled 
for Sep tem ber, 1995, will ad dress the de vel op ment of ef
fec tive screen ing prac tices within states.  Dr. San dra 
Dav en port, per son nel from deaf-blind pro jects, and 
fam i lies, and adults with Usher Syn drome will pres ent 
at the Sep tem ber meet ing.  TRACES re gional co or di na 
tors will work with states to de velop ac tion plans to 
strengthen screen ing pro cesses.  Long-term out comes 
re lated to ed u ca tional plan ning for stu dents with Usher 
Syn drome will also be in cluded in the plan ning pro cess. 

Pre lim i nary sur vey re sults of 12 state and multistate 
pro jects in di cate that stu dents with Usher Syn drome 
are ed u cated in a va ri ety of set tings, in clud ing reg u lar 
class rooms, re source rooms, sep a rate class rooms, sep a 
rate schools, pri vate schools, and pub lic res i den tial 
schools. Nine of the twelve state and multistate pro jects 
re ported that there cur rently is no for mal state wide pro
cess for iden ti fi ca tion of Usher Syn drome.  How ever, 
many states are in the early stages of de vel op ing a 

screen ing pro cess and have goals re lated to Usher Syn
drome em bed ded within their grant ac tiv i ties.  At least 
one of the states that re sponded to the sur vey has a state
wide and sys tem atic screen ing pro cess. 

Ad di tional is sues are be ing iden ti fied, in clud ing the 
aware ness that many stu dents with Usher Syn drome 
are of ten not in cluded in a state’s an nual deaf-blind cen
sus. The group will ex plore this is sue and oth ers to 
iden tify strat e gies which will help en sure that needed 
ser vices are in place for stu dents with Usher Syn drome. 

If you would like more in for ma tion, please call 

Juli Baumgarner 
(412) 648-1424 or 

Cheryl Ken nedy 
(412) 648-7176 

GREAT PLAINS REGIONAL ALLIANCE 

The states of Min ne sota, North Da kota, South Da kota, 
Wy o ming, and Montana have formed the Great Plains 
Re gional Al li ance in a col lab o ra tive ef fort to ad dress 
the needs of Na tive Amer i can chil dren who are 
deaf-blind and their fam i lies.  These states in clude res er 
va tion land of the Lakota/Da kota In dian Na tion.  Meet
ings and con fer ence calls of the mem ber states have 
re sulted in a four-year plan that is in cor po rated within 
each of the states’ grant ac tiv i ties.  Im me di ate goals in
clude es tab lish ing link ages with the Na tive Amer i can 
com mu ni ties and oth ers who serve the com mu ni ties. 
Mem bers are shar ing suc cess ful strat e gies that may be 
adopted across states and will de velop pub lic aware ness 
ma te ri als to pro vide in for ma tion to more ru ral ar eas. 

If you have sug ges tions or would like more in for ma tion, 
please call 

Juli Baumgarner 
(412) 648-1424 or 

Phyl lis Graney 
(605) 224-9554 

WESTERN REGION 

States in the West ern Re gion are col lab o rat ing to ad
dress transdisciplinary as sess ment re sources.  Work 
ini ti  ated through par tic i  pa tion in Cal i  for nia 
Deaf-Blind Pro ject’s Pi lot Pro ject (TEAM) has con tin 
ued at the in di vid ual state level. 

In Cal i for nia, ma te ri als have been de vel oped and teams 
have been trained from dis tricts in the North ern, Cen
tral, and South ern Re gions which have col lec tively as
sessed over 50 chil dren who are deaf-blind. 

In Ar i zona, the transdisciplinary team has de vel oped 
rep li ca tion ma te ri als for dis tricts, as sessed two chil dren 
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in their home school, trained one dis trict team, and has 
four dis tricts wait ing for the train ing. 

In Ne vada, one school age team was trained, 14 chil dren 
re ceived func tional vi sion and hear ing screen ing, 2 
chil dren re ceived transdisciplinary as sess ments, and 
train ing has be gun with a team spe cial iz ing in in fants. 

In Idaho, one team was trained, 19 chil dren re ceived 
func tional vi sion and hear ing as sess ments, and 4 chil
dren re ceived transdisciplinary as sess ments. 

In Montana, eight chil dren re ceived func tional vi sion 
and hear ing screen ing. 

Through this col lab o ra tive pro cess, a con sis tent knowl
edge base was de vel oped across the many in di vid u als 
rep re sent ing the states.  In di vid u al ized mod els were 
then de vel oped, based on the states’ needs and re
sources. In her ent to this pro cess has been the on go ing 
col lab o ra tive at ti tude of all the par tic i pat ing states as 
they have molded their own transdisciplinary as sess 
ment re sources. 

If you would like more in for ma tion, please call 

Paddi Henderson 
(503) 838-8775 

PUERTO RICO 

Pro viding con sul ta tion and re sources to teach ers of stu
dents who are deaf-blind and who live in re mote ar eas is 
of ten dif fi cult.  The Puerto Rico Deaf-Blind Pro ject and 
TRACES have be gun a video ex change pro gram to pro
vide teach ers on the is land with con sul ta tion.  Video 
tapes of the teach ers and stu dents are taken, with teach
ers add ing in for ma tion or ques tions as needed.  These 
tapes are then sent to con sul tants who view the tapes, 
make rec om men da tions and com ments, and then send 
the tapes back to the teach ers.  As teach ers re view the 
tapes and im ple ment any rec om men da tions, the tapes 
are re vised with new foot age of the class and teacher 
com ments.  Through this video ex change, a li brary of 
best prac tices can be de vel oped which can be ac cessed at 
any time. 

If you would like more in for ma tion, please call 

Toni Waylor Bowen 
(404) 651-4089 

NORTHEAST REGION 

The stra te gic plan ning meet ings that oc curred in the 
North east Re gion of TRACES iden ti fied a need to ex
am ine train ing mod els.  Par tic i pants from the New 
Eng land Cen ter, Rhode Is land, and Ver mont dis cussed 
the use of the INSITE inservice train ing model for early 
in ter ven tion ser vice pro vid ers.  The ap peal of the 
INSITE train ing model is in its fo cus on fam
ily-centered de liv ery of ser vices. 

Re cently, per son nel from TRACES and these 307.11 
pro jects col lab o rated in plan ning a re gional train ing 
work shop us ing the INSITE train ing model.  This 
work shop ti tled, “A Model of Home In ter ven tion for In
fant, Tod dler, and Pre school Aged Children with Mul
ti ple Dis abil ities and Sen sory Im pair ment,” is 
sched uled to oc cur July 10-14, 1995. Tracy Ev
ans-Luiselli, 307.14 Pi lot Pro ject Co or di na tor for the 
New Eng land Cen ter and one of the cer ti fied na tional 
train ers of the INSITE model, will pro vide some of the 
train ing.  The re main der of the train ing will be pro vided 
by staff from Ski-Hi In sti tute, Utah State Uni ver sity, 
Lo gan, Utah. 

Par tic i pants who at tend the INSITE train ing work shop 
will learn about the de liv ery of ef fec tive home pro grams 
for chil dren who have dual sen sory im pair ments. 

INSITE train ing ob jec tives for par tic i pants in clude be
com ing fa mil iar with and gain ing ba sic knowl edge 
about the fol low ing: 

•	 The rationale for early home intervention 

•	 The characteristics and needs of children and

families 


•	 The role and characteristics of the parent advisor 

•	 How to work with families in the home environment, 
convey information and teach skills via modeling 

•	 Multiple Insite curricular areas 

•	 An overview of the variety of support services 

•	 An overview of the variety of resource materials 

The time com mit ment for par tic i pants will be sub stan 
tial, but the op por tu nity to net work with col leagues 
both within and across states, while gain ing knowl edge 
and skills re lated to ser vice de liv ery, will be sig nif i cant. 

For fur ther in for ma tion re gard ing the North east re
gional INSITE ac tiv ity please con tact 

Lisa Jacobs 
(617) 972-7517 

OKLAHOMA 

In Oc to ber, 1993 there were three needs iden ti fied by the 
Oklahoma Deaf-Blind Pro ject Co or di na tors: (a) to de
velop model sites dem on strat ing re spon si ble in clu sion 
of stu dents with deaf-blindness that could be rep li cated 
through out the state, (b) to in crease par ents’ knowl edge 
of ef fec tive prac tices, and (c) to pro vide ser vice pro vid 
ers and fam i lies of chil dren with deaf-blindness with 
train ing in per sonal fu tures plan ning (PFP).  To meet 
these needs the Oklahoma Deaf-Blind Pro ject, 
TRACES, and HKNC-TAC col lab o rated in pro vid ing 
tech ni cal as sis tance. 

Two el e men tary schools in Oklahoma were se lected as 
im ple men ta tion sites to re ceive consultantation for a 
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stu dent transitioning from one school to an other. In the 
new school the stu dent would be in a pro gram that re
quired chang ing classes sev eral times a day.  The 
Oklahoma Deaf-Blind Pro ject as sisted with dis abil ity 
aware ness train ing and fa cil i tated prob lem-solving by 
class mates.  Pro ject staff fol lowed-up with phone calls 
and vis its.  In ad di tion, HKNC-TAC con ducted train
ing for staff on the phi los o phy and pro cess of PFP and 
will fa cil i tate a PFP meet ing for the child at an ap pro 
pri ate fu ture date.  This col lab o ra tive ef fort has pro vided 
aware ness and skill de vel op ment train ing to a num ber 
of ser vice pro vid ers while meet ing a spe cific child’s 
unique ed u ca tional needs. 

If you would like more in for ma tion, please call 

Jan Watts 
(405) 325-0441. 

TRACES (Teaching Re search As sis tance to Children Ex pe ri encing Sen sory 
Im pair ments) is funded through Co op er a tive Agree ment No. HO25C30001 
by the U.S. De part ment of Spe cial Ed u ca tion, OSERS, Spe cial Ed u ca tion 
Pro grams. The opin ions and pol i cies ex pressed by TRACES do not nec es sar ily 
re flect those of the U.S. De part ment of Ed u ca tion. 

We en cour age you to copy and 
share in for  ma tion from 
Deaf-Blind Per spec tives, but 
please pro vide ap pro pri ate ci
ta tions. 

For Your Library 
De veloping lei sure and rec re ation op por tu ni ties. In 
Everson, J. (Ed.), Sup porting young adults who are 
deaf-blind in their com mu ni ties : Tran si tion plan ning 
guide for ser vice pro vid ers, fam i lies, and friends. 
(1995) Bal ti more: Paul H. Brookes. 
By K. McNulty, L. Mascia, L. Rocchio, & R. Rothstein 

This chap ter pro vides a com pre hen sive view of rec re ation and 
lei sure ac tiv i ties. Be gin ning with a the o ret i cal over view of the 
value of rec re ation, the piece then moves to the spe cif ics of guide
lines for pro gram ming, in struc tional strat e gies, pro files and 
case stud ies. 

Hor ti cul ture for the deaf-blind. Hor ti cul ture pro gram, 
Perkins School for the Blind. (1993). 

This hand book shares with par ents and other pro fes sion als, the 
les sons learned in 14 years of hor ti cul tural ther apy that has been 
part of the cur ric u lum at Perkins. In cludes de scrip tions and 
draw ings of ad ap ta tions that aid phys i cally dis abled peo ple to en
joy gar den ing. 

Lei sure op tions in com mu nity set tings for deaf-blind 
peo ple. III Eu ro pean con fer ence of the in ter na tional 
as so ci a tion for the ed u ca tion of deafblind peo ple. 
Potsdam, Ger many. (1994). 
By T. Gavin 

Of fers sug ges tions to ser vice pro vid ers on how to as cer tain the 
deaf-blind per son’s in ter ests, likes/dis likes, fears, etc., so that ap
pro pri ate lei sure ac tiv i ties can be de vel oped. Gavin en cour ages 
pro vid ers to of fer in te grated lei sure ac tiv i ties that ex pand upon 
the deaf-blind per son’s skills and in ter ests. 

Pro ject S.I.M.P.L.E.: ac tiv i ties for in di vid u als with 
sen sory im pair ments and multihandicaps. In S. 
Grosse & D. Thomp son (Eds.) Play and rec re ation for 
in di vid u als with dis abil i ties: prac ti cal point ers. 
(1993), Reston, VA, AAHPERD 
By L. Lieberman 

This ar ti cle pres ents games and ac tiv i ties de vel oped for stu dents 
who are deaf, blind, deaf/blind, deaf/multihandicapped and 
blind/multihandicapped. Games and ac tiv i ties are ar ranged in a 
de vel op men tal se quence, be gin ning with lo co mo tor skills and 
end ing with fit ness and rec re ation. 
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DB-LINK 
Family Resource Directory 

Avail able in late May 1995, the DB-LINK 
Fam ily Re source Di rec tory lists the ser vices of 
eleven na tional or ga ni za tions that serve as a re
source for fam i lies of chil dren who are deaf-blind. 
This di rec tory was pro duced in co op er a tion with 
the Na tional Fam ily As so ci a tion for Deaf-Blind. 
In cluded in the di rec tory are agency sum ma ries, 

Spring 1995 

rolodex cards, and post cards to send for ad di 
tional in for ma tion. 

To re quest your free di rec tory: 
Fam ilies, please con tact 

Na tional Fam ily As so ci a tion for Deaf-Blind 
111 Mid dle Neck Road 
Sands Point, NY 11050-1299 
(800) 255-0411 
(516) 944-8637 TTY 

All oth ers, please con tact 

DB-LINK 
345 N Monmouth Ave 

Conferences 
2nd In ter na tional CHARGE Syn drome Con fer ence $75.00 for adults and $30.00 for chil dren (ages 3–18 
Port land, Or e gon yrs.). 
July 21–23, 1995 For more in for ma tion con tact 

Mem bers of the CHARGE Med i cal Ad vi sory 
Board and other spe cial ists will be avail able for Marion Norbury 
con sul ta tion dur ing the con fer ence. Con cur rent CHARGE Syn drome Foun da tion 
with the clinic will be an in for mal wel come ses- 2004 Parkade Blvd. 
sion. There will be pre sen ta tions about the Co lum bia, MO  65202 
CHARGE Syn drome Foun da tion.  Reg is tra tion is (800) 442-7604 
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Helen Keller National Center Announces

Deaf-Blind Awareness Week, June 24–July 1


When Heather Whitestone 
was crowned Miss 

America in 1995, she 
reminded us that nothing 

can prevent the 
realization of a dream. 

Inspired by Helen Keller, 
Miss America’s message 
of “Face your obstacles, 

work hard, and build a 
support team” inspires all 

people, but is especially 
relevant for people who 

are deaf-blind...one of the 
most severe disabilities. 

Please join the Helen 
Keller National Center 

along with other agencies 
and organizations 

worldwide, in celebrating 
the 1995 Helen Keller 

Deaf-Blind Awareness 
Campaign. 

                                        Im age unavailable 

Conferences

Sym po sium on Deaf-Blindness: 1995 
Aus tin, Texas 
June 23–24, 1995 

Open to par ents, pro fes sion als, and any one in ter ested 
in deaf-blindness. Topics in clude; unique ed u ca tional 
and so cial needs, case study in for ma tion, us ing the tac
tile sense, us ing low vi sion, us ing the au di tory sys tem, 
and deaf-blind ser vices in the 1990’s. To gether, fam i lies 
and pro fes sion als will dis cuss and show vid eo taped ex
am ples of prob lems and so lu tions. Reg is tra tion is 
$10.00. The num ber of par tic i pants is lim ited to 225 
with lim ited out of state avail abil ity. 

For more in for ma tion con tact 
Beth Sanchez 
TSBVI Deaf-Blind Out reach 
1100 West 45th Street 
Aus tin, TX  78756 
(512) 454-8631 

Lilli Niel sen Na tional Con fer ence 
Novi, Mich i gan 
June 19–23, 1995 

The Blind Children’s Fund will host a Na tional Con fer 
ence For Ac tive Learning: Turn ing La tent Po ten tial into 
Dy namic  Abi l  i ty  for  In  fant ,  Pre  school  and 
Multi-Impaired Blind and Vi sually Im paired Children 
with noted Dan ish ed u ca tor Dr. Lilli Niel sen. This one 
week course will pres ent Dr. Niel sen’s Ac tive Learning 
Ap proach. Orig i nal and cre ative new tech niques and 
ma te ri als will be in tro duced for ef fec tively pro vid ing 
learn ing en vi ron ments for blind, vi su ally im paired, 
and multi-impaired chil dren. 

For more in for ma tion con tact 
Blind Children’s Fund 
2875 Northwind Drive Ste 211 
East Lan sing, MI  48826-5040 
(517) 333-1725 
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_________________________________________________________________________________________________ 
_________________________________________________________________________________________________ 

I en joyed this is sue of Deaf-Blind Per spec tives but I am not on your mail ing list. Please send fu ture is
sues to the ad dress be low. 

I’ve moved! Please send fu ture is sues of Deaf-Blind Per spec tives to my cur rent ad dress. 

I’m bur ied in in ter est ing pub li ca tions! Please re move my name from your mail ing list. 

Name: ___________________________________Agency: ________________________________________________ 

Street: _____________________________________City: ______________________State: ____ Zip: _____________ 
Com ments _______________________________________________________________________________________ 

Mark appropriate categories (3 max.) 
� Person or parent of person who is disabled � Regular education (non Spec.-Ed.) 
� Special education (e.g., teacher, aide) � Therapist (e.g., OT/PT/speech) 
� Administration (e.g., Dept. of Ed., project director) � Teacher trainer 
� Service provider (e.g., social worker, group home) � Government personnel 
� Technical assistance provider � Medical professional 
� Higher education teacher/researcher � Other ____________________________ 

Please send my copy in: 
Mail to: Deaf-Blind Perspectives ! Teaching Research 

Grade 2 braille Large print Division ! 345 N. Monmouth Ave. ! Monmouth, OR 97361 
! or call Randy Klumph (503) 838-8885, TTY (503) 

Standard print ASCII 838-8821, 
fax: (503) 838-8150, E-mail: klumphr@fstr.wosc.osshe.edu 

Deaf-Blind Perspectives can be downloaded from Library 5 of the CompuServe Disabilities Forum. 0495 

Deaf-Blind Per spec tives is a free pub li ca tion, pub lished three times a year by the Teaching Re search Di vi sion of West ern Or e gon State Col lege. The 
po si tions ex pressed in this news let ter are those of the au thor(s) and do not nec es sar ily re flect the po si tion of the Teaching Re search Di vi sion or the 
U.S. De part ment of Ed u ca tion. 

Deaf-Blind Per spec tives 
Teaching Re search Di vi sion 
West ern Or e gon State Col lege 
345 N. Monmouth Ave. 
Monmouth, OR 97361 

For warding & Re turn Post age Guar an teed,
Ad dress Cor rec tion Re quested 
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