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The In di vid u als with Dis abil i ties Act (IDEA) and No Child Left Be hind (NCLB) have changed ed u ca tional 
prac tice for stu dents with dis abil i ties. All stu dents are now ex pected to study the gen eral ed u ca tion cur ric u 
lum—fun da mental ac a demic sub jects such as Eng lish/lan guage arts, math, science, and so cial stud ies—and 
to dem on strate knowl edge of the cur ric u lum through ex ten sive test ing. 

This change for spe cial ed u ca tion stu dents also sig ni fies a trans for ma tion for their spe cial ed u ca tion teach ers. 
In or der for stu dents with disabil i ties to par tic i pate ef fec tively in the new sys tem, their teach ers must learn 
about the gen eral cur ric u lum con tent and re de sign their ed u ca tional prac tices. Tra di tion ally, spe cial ed u ca 
tion teach ers fo cused pri mar ily on goals and ob jec tives re lated to skills such as ori en ta tion and mo bil ity, 
Braille read ing, use of tech nol ogy, and ac tiv i ties of daily liv ing. Now, all spe cial ed u ca tion teach ers re spon si 
ble for in struc tion in a general curric u lum core sub ject area must be highly qual i fied in that area and be able to 
dem on strate knowl edge and skills be yond spe cial ized learn ing strat e gies and ther apy. 

This ar ti cle de scribes how a train ing pro gram de vel oped by the Uni ver sity of Mas sa chu setts Boston helped 
teach ers of deafblind stu dents at Perkins School for the Blind to learn how to align the cur ric u lum they al ready 
use with the Mas sa chu setts gen eral cur ric u lum in or der to en sure mean ing ful par tic i pa tion for their stu dents. 
It is a pro gram that can be adapted for use in other states to ed u cate teach ers who work with stu dents who are 
deafblind. 

Ed u ca tion Re form in Mas sa chu setts 

NCLB man dates that all stu dents be mea sured on their knowl edge of the gen eral cur ric u lum, but states can 
de sign their own cur ric ula and as sess ments. In Mas sa chu setts, the Mas sa chu setts Ed u ca tion Re form Act of 
1993 (MERA) re quires that all stu dents par tic i pate in a standards-based ac a demic cur ric u lum fo cused on Eng 
lish/lan guage arts, math, so cial sci ences, and sci ence and tech nol ogy. It also re quires that all stu dents pass a 
rig or ous test based on these cur ric u lum frame works in or der to re ceive a high school di ploma. About 40 per 
cent of states have sim i lar stu dent-based ac count abil ity mea sures. Other states hold schools and dis tricts 
(rather than stu dents) ac count able. 
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In Mas sa chu setts, as in other states, stu dents with 
sub stan tial dis abil i ties were pre vi ously ex empted 
from large-scale as sess ment pro grams. With the 
pas sage of MERA, Mas sa chu setts cre ated one set of 
cur ric u lum ex pec ta tions for all chil dren. Chil dren 
with dis abil i ties are now held to the same ac a demic 
cur ric u lum stan dards and ex pec ta tions as their typ
i cal peers. 

Meet ing the Chal lenge 

To pro vide an op por tu nity for spe cial ed u ca tion 
teach ers to learn about the Mas sa chu setts Curric u 
lum Frame works, the Cen ter for So cial De vel op 
ment and Ed u ca tion (CSDE) at the Uni ver sity of 
Mas sa chu setts Boston de signed a 12-credit grad u 
ate cer tif i cate pro fes sional de vel op ment pro gram 
called Chart ing the Course: Adapt ing the Cur ric u lum 
Frame works for All Learn ers. CSDE is a re search and 
train ing in sti tute ded i cated to pro mot ing qual ity 
ed u ca tion and so cial de vel op ment for stu dents at 
risk for ac a demic and so cial fail ure. The cer tif i cate 
pro gram was cre ated by CSDE as so ci ates, all of 
whom are prac tic ing spe cial-ed u ca tion ad min is tra 
tors, un der the lead er ship of Gary Siperstein, CSDE 
Ex ec u tive Di rec tor. It con tains six 2-credit mod ules 
that ad dress the fol low ing top ics: 

Mod ule 1: Ed u ca tion Re form 
Re views state and fed eral laws that have led to 
re cent changes in ed u ca tional prac tices in the
United States. MERA it self is as signed read ing 
ma te rial. 

Mod ule 2: Spe cial Ed u ca tion Re form
Re views the his tory of spe cial ed u ca tion prac 
tices, rang ing from institutionalization to the 
right to a free, ap pro pri ate ed u ca tion to the right 
to par tic i pate in the gen eral ed u ca tion class 
room and cur ric u lum. The book Ed u cat ing One 
and All (McDonnell, McLaughlin, & Morison, 
1997) was a key source for the de vel op ment of
this mod ule. 

Mod ules 3 and 4: Cur ric u lum Frame works and Ad 
ap ta tions for Stu dents with Dis abil i ties
De scribe how to con nect cur ric ula cur rently be 
ing used by spe cial ed u ca tion pro grams with the 
state cur ric u lum frame works in Eng lish/lan 
guage arts, math e mat ics, sci ence, and so cial
stud ies. 

Mod ule 5: As sess ment 
Teaches the skills teach ers need to de ter mine the 
types of ac com mo da tions that stu dents with
dis abil i ties must have in or der to par tic i pate in 
the Mas sa chu setts Com pre hen sive As sess ment
Sys tem (MCAS). It also de scribes how to use a 
port fo lio as sess ment for mat for stu dents who
will par tic i pate in MCAS through MCAS-Alt, 
the state al ter nate as sess ment model for stu 
dents who can not show what they know and 
can do through stan dard ad min is tra tion, even
with ac com mo da tions. 

Mod ule 6: Philo soph i cal Steps to Im ple men ta tion
Pulls to gether all of the el e ments teach ers need
to formu late a per sonal and pro fes sional view of 
ed u ca tion for stu dents with dis abil i ties in a 
chang ing ed u ca tional en vi ron ment. 
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The pro gram was de signed to be highly in ter ac tive. 
It fo cuses on clearly de scrib ing cur rent prac tice and 
ac tively plan ning the best ways to match stu dents’ 
needs with state cur ric u lum re quire ments. 

Training Teachers at Perkins School 

for the Blind 

Teach ers at Perkins School for the Blind were the 
first group of ed u ca tors to partic i pate in the train ing 
course. Perkins, the old est pri vate school for the 
blind in the United States, has been in op er a tion for 
175 years. The school pro vides ed u ca tional ser vices 
to stu dents, in clud ing day and res i den tial ed u ca 
t ional pro grams at the Perkins cam pus in 
Watertown, Massa chu setts, as well as a va ri ety of 
state, na tional, and in ter na tional out reach pro 
grams. The Perkins School for the Blind Deafblind 
Pro gram serves a wide range of stu dents with vary 
ing needs. Many stu dents have other dis abil i ties in 
ad di tion to deafblindness. The pro gram is in ter na 
tion ally known as a leader in the ed u ca tion of 
deafblind chil dren. Perkins’ goal is to of fer the best 
ed u ca tion pos si ble for each learner, and the school 
prides it self on the qual ity of its pro grams and the 
pro fes sional in teg rity of its fac ulty. 

Twenty-six teach ers and other staff mem bers from 
Perkins par tic i pated. They rep re sented the full 
range of Perkins pro grams: Deafblind (serv ing stu 
dents ages 3–22), Lower School (ages 5–14), Sec ond 
ary Ser vices (ages 14–22), and Out reach (to 
in di vid u als of all ages who are served within the 
com mu nity). Six staff members from the Deafblind 
Pro gram par tic i pated—two ad min is tra tors and 
four teach ers. 

Train ing ses sions were based on the course mod ules 
from Chart ing the Course: Adapt ing the Cur ric u lum 
Frame works for All Learn ers and were of fered over the 
course of one school year. Each be gan with a 
full-day Sat ur day ses sion and were fol lowed by a 
se ries of af ter-school meetings. This sched ule pro 
vided a con cen trated in tro duc tion to each topic and 
am ple time be tween ses sions to ap ply new in for ma 
tion. 

Each mod ule fol lowed a con sis tent pat tern. At the 
be gin ning, par tic i pants dis cussed their knowl edge 
about the topic of the mod ule for that ses sion, cre 
ated a list of ques tions about things that perplexed 
them, and ex pressed their frus tra tion and con cern 
about the changes they and their stu dents faced. 
Each mod ule con cluded with a pro ject that teach ers 
could use right away to help them be gin to trans 
form their cur rent prac tices to match the con tent 
and fo cus of ed u ca tion re form. 

In Mod ules 1 and 2, partic i pants ex am ined the crit i 
cal  foun da t ion e l  e  ments  of  ed u ca  t ion re  
form—MERA, IDEA, and the his tory of re cent 
changes in spe cial ed u ca tion—and ex plored the im
pact of each el e ment on cur rent ed u ca tional prac 
tices. 

When work ing on Mod ules 3 and 4, they ex am ined 
the curric ula al ready used by each Perkins pro gram 
and com pared them with the Mas sa chu setts Cur ric 
u lum Frame works. The phi los o phy of the Deafblind 
Pro gram is to of fer an in di vid u al ized cur ric u lum 
based on the needs of each child. In struc tional con 
tent is de vel oped through the use of several dif fer 
ent types of cur ric ula. Most stu dents be gin with a 
unit-based cur ric u lum or ga nized around themes 
such as readi ness skills for read ing and math 
(match ing, sort ing, se quenc ing); so cial skills, gross 
and fine mo tor skills, and com mu nity ex pe ri ence; 
early sci ence con cepts; and mu sic, art, and 
multisensory con cepts. Stu dents move from this to a 
func tional ac a demic, ac a demic, or vo ca tional cur 
ric u lum. The pro cess of align ing ex ist ing cur ric ula 
with the state cur ric u lum frameworks was pos si ble 
once the out comes of each of these cur ric ula were 
de scribed. Us ing a model de vel oped by Heidi 
Hayes Jacobs (1997), the par tic i pants mapped their 
cur rent cur ric ula onto the state frameworks. As a re 
sult, they were able to re view the stan dards and 
make con nec tions to the cur ric u lum they used ev 
ery day in their class room. They were happy to find 
that they were al ready teach ing many of the cur ric u 
lum framework stan dards. 

Dur ing Mod ule 5, par tic i pants linked the state’s as
sess ment pro gram to the in di vid u al ized ed u ca tion 
pro gram (IEP) for mat and to the way stu dent per 
for mance data was al ready be ing col lected at 
Perkins. The as sess ment model of McTighe and 
Wiggins (1999) and the guid ance of Thurlow, Elliott, 
and Yssledyke (1998) about the partic i pa tion of stu 
dents with dis abil i ties were es sen tial re sources for 
this sec tion. 

Outcomes 

Al though the cur ric u lum pro gram of fi cially lasted 
only one year, it re sulted in far-reach ing and un an 
tic i pated out comes that have trans formed the 
Perkins com mu nity. 

Curriculum and Assessment 

The pro gram pro vided struc tured, ex tended time to 
ex plore and be come fa mil iar with the state cur ric u 
lum frameworks. The prac ti cal na ture of the mod 
ules in spired teach ers to be gin a num ber of new 
pro jects. For ex am ple, one teacher se lected po ems 
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for early lit er acy learn ing from the state’s Eng 
lish/lan guage arts cur ric u lum frame work and 
adapted sev eral short po ems to meet the lan 
guage-level needs of her stu dents. 

Fac ulty members who par tic i pated in the pro gram 
also cre ated tools to help them man age the work of 
align ing their cur ric ula with the state stan dards for 
Eng lish/lan guage arts, math, sci ence, and his tory. 
These in cluded check lists used to iden tify stan dards 
from the state cur ric u lum that were di rectly re lated 
to out comes in cur ric ula al ready used at Perkins. 
They also cre ated a da ta base of the state stan dards 
to make it eas ier to lo cate spe cific stan dards in the 
cur ric u lum frameworks. This is much more effi cient 
than read ing through the cur ric u lum frame works 
each time a teacher needs to make de ci sions about 
in struc tional con tent for a spe cific stu dent. 

In creased knowl edge of the gen eral cur ric u lum 
helped teach ers move be yond ap pre hen sion about 
the Mas sa chu setts Com pre hen sive As sess ment Sys 
tem (MCAS) to an a lyze the way par tic i pa tion in the 
stan dard MCAS was af fected by a stu dent’s dis abil 
ity. They iden ti fied test items that re quire vi sual or 
au di tory ex pe ri ences that deafblind stu dents can not 
ac cess. They de vised ways in which test items could 
be adapted or in ter preted with out chang ing the in 
tent of the test. 

As they be came com fort able with MCAS-Alt, the 
state al ter nate as sess ment model, they re al ized that 
the port fo lio al ter nate as sess ment for mat could use 
data al ready rou tinely gath ered for prog ress re 
ports. They felt more in con trol of the teach ing-as 
sess ment pro cess and more con fi  dant that 
they—and their stu dents—could par tic i pate mean 
ing fully. 

Ini tially seen as dis tinct el e ments, cur ric u lum and 
as sess ment are now viewed as con nected com po 
nents of an in struc tional cy cle in which stu dent 
learn ing is con tin u ally as sessed. The stu dent is at 
the cen ter of this cycle, and the goal is to al ways help 
them ac cess grade-level cur ric u lum at their in di vid 
ual in struc tional level. The cur ric u lum frame works, 
the IEP, and the school cur ric u lum pro vide im por 
tant in for ma tion that guides the shape of each stu 
dent’s pro gram. The in for ma tion gath ered through 
MCAS and class room as sess ment doc u ments stu 
dent prog ress and re fines the fo cus and di rec tion of 
each stu dent’s ed u ca tional pro gram. What be gan as 
a cum ber some pro cess has be come sec ond na ture. 
As a re sult, higher-level ac a demic con tent is be ing 
of fered for all stu dents. Also, the ef forts and ac com 
plish ments of the Perkins com mu nity were ac 
knowl edged by the Mas sa chu setts De part ment of 
Ed u ca tion in com men da tions for the match be tween 

their in struc tional pro gram and the cur ric u lum 
frame works. 

Professional Relationships and Development 

Once teach ers felt con fi dent of their abil i ties to mas 
ter the el e ments of ed u ca tion re form, they be gan to 
feel more com fort able shar ing what they knew. A 
num ber of teach ers be came ex perts on the cur ric u 
lum frame works and the as sess ment pro cess and 
now pro vide as sis tance and sup port to Perkins fac 
ulty members who did not at tend the train ing and to 
col leagues at other schools. At least two partic i pants 
went on to be come in struc tors for the cer tif i cate 
course. Pro fes sional con nec tions that formed be 
tween staff mem bers dur ing the pro gram have had a 
sig nif i cant im pact on the Perkins com mu nity. 
Deafblind Pro gram teach ers feel more con nected 
with each other, and teach ers and ad min is tra tors 
more eas ily turn to one an other for help to solve 
prob lems or dis cuss program changes. 

Par tic i pa tion in the pro gram also changed the way 
pro fes sional de vel op ment ac tiv i ties are planned 
and im ple mented at Perkins. Pre vi ous ac tiv i ties 
were typ i cally de signed to meet the needs of in di 
vid ual pro gram groups by fo cus ing on their in struc 
tional strat e gies and spe cific cur ric u lar is sues. 
Fac ulty members from dif fer ent pro grams rarely in 
ter acted, and there was very lit tle dis cus sion of a 
gen eral cur ric u lum. This was the first time that ad 
min is tra tors and fac ulty from all pro grams par tic i 
pated in one shared ac tiv ity. It was so suc cess ful that 
a pro cess for con tin u ing to provide cross-pro gram 
pro fes sional de vel op ment op por tu ni ties was es tab 
lished. 

Outreach 

The ex per tise of Perkins fac ulty in ap ply ing el e 
ments of ed u ca tion re form to stu dents with signif i 
cant dis abil i ties has been ac knowl edged by other 
schools and pro grams as dem on strated by the fol 
low ing: 

� Re quests to as sist other spe cial ed u ca tion 
schools in Mas sa chu setts with their use of 
the cur ric u lum frame works; 

� Re quests to assist other schools along the 
East Coast to meet the goal of ac cess to the 
gen eral cur ric u lum for all stu dents; 

� In vi ta tions to pres ent at state wide con fer 
ences. 

Through the sup port of the Hilton/Perkins In ter na 
tional Pro gram, the model of cur ric u lum access 
used at Perkins has also been shared with and suc 
cess fully used by schools in other coun tries, in clud 
ing Rus sia, Ar gen tina, Brazil, Eng land, and Af rica. 
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Long-Lasting Benefits 

Par tic i pa tion in the cer tif i cate pro gram has trans 
formed the Deafblind Pro gram at Perkins School for 
the Blind from a pro gram with a very good spe cial 
ized cur ric u lum to one that has em braced the gen 
eral cur ric u lum in a way that is com pet i tive with 
strong lo cal school dis tricts. It led to the es tab lish 
ment of impor tant con nec tions, both within Perkins 
and with other in sti tu tions. The bond forged be 
tween Perkins and the Uni ver sity of Mas sa chu setts 
Boston, which de vel oped the train ing pro gram, con 
tin ues. We are all richer for these con nec tions and 
con tinue to work with each other to re fine best prac 
tices for all stu dents at Perkins and at other schools. 

Best of all, spe cial ed u ca tion teach ers at Perkins dis 
cov ered pro duc tive re la tion ships be tween stan 
dards-based cur ric ula and spe cially de signed 
in struc tional meth ods for stu dents with sub stan tial 
dis abil i ties. Teach ers and stu dents gained ac cess to 
the gen eral cur ric u lum and are now able to dem on 
strate what they know and can do. The school is 
stron ger for meet ing the chal lenge. 

The au thors gave a pre sen ta tion about this pro gram at the Na tional 
Staff De vel op ment Coun cil 34th An nual Con fer ence, Boston, MA, 
De cem ber 7–11, 2002. The con fer ence pa per is avail able through 
ERIC (Byrnes & Ma jors, 2002) or may be ob tained by con tacting 
DB-LINK: 800-438-9376, 800-854-7013 TTY, dblink@tr.wou.edu. 
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Ev ery per son who in ter acts with a per son who is 
deafblind is a com mu ni ca tion part ner. Com pe tent 
com mu ni ca tion part ners are es sen tial for the de vel 
op ment of a deafblind per son’s abil ity to com mu ni 
cate and build mean ing ful re la tion ships (Miles & 
Riggio, 1999; Nafstad & Rodbroe, 1999). Commu ni 
ca tion port fo lios that give in-depth in for ma tion 
about a deafblind in di vid ual’s abil i ties, needs, and 
most ef fec tive meth ods of com mu ni ca tion can 
greatly sup port this part ner ship. 

Be tween 1999 and 2003, com mu ni ca tion port fo lios 
were used as part of a pro ject in Mas sa chu setts de 
signed to pro vide in ex pe ri enced ed u ca tional teams 
with the knowl edge and skills needed to de velop 
com mu ni ca tion strat e gies with deafblind stu dents. 
The pro ject com bined the re sources and ex per tise of 
the New Eng land Cen ter Deafblind Pro ject and the 
Mas sa chu setts De part ment of Ed u ca tion. To gether 
they col lab o rated with ed u ca tional teams at six 
school dis tricts to de velop com mu ni ca tion port fo 
lios for seven learn ers who are deafblind. The learn 
ers ranged in age from 4 to 19 and were be ing 
ed u cated in a va ri ety of pro grams—four were in in
clu sive set tings, two were in pro grams for stu dents 
with se vere/mul ti ple dis abil i ties, and one was at a 
school for the deaf. Fam ily members were ac tively 
in volved on each team and were the pri mary 
sources of in for ma tion about their chil dren. 

The pro ject used com mu ni ca tion port fo lios and the 
pro cess of port fo lio de vel op ment to teach fam i lies, 
teach ers, and other ed u ca tional per son nel ef fec tive 
com mu ni ca tion and ed u ca tional strat e gies for 
deafblind stu dents and to in spire them to view each 
learner as an in di vid ual with unique needs and abil 
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i ties. This ar ti cle de scribes port fo lios and high lights 
some of the out comes of the pro ject for chil dren, 
their fam i lies, and ed u ca tors. 

Portfolios 

A com mu ni ca tion port fo lio con sists of a com bi na tion 
of pho to graphs, vid eos, and text de signed to share 
in for ma tion among a learner’s ed u ca tional team 
mem bers, which in cludes his or her family and other 
com mu ni ca tion part ners. The port fo lio gives a ho lis-
tic view of a learner—com mu ni ca tion abil i ties, learn 
ing style, fam ily, cul ture, cog ni tive style, and vi sion 
and hear ing abil i ties—while pro vid ing a vi sual dis 
play of the learner’s abil i ties across all en vi ron ments 
(school, home, and commu nity). It il lus trates his or 
her in ter ests, ef fec tive in ter ac tive strat e gies to en 
hance com mu ni ca tion, and tech niques for ac cess ing 
and com ment ing on peo ple, events, and things in the 
en vi ron ment as top ics of con ver sa tion. Port fo lios 
help a learner tell all about him- or her self in a 
user-friendly way. For ex am ple, a port fo lio cover 
might have a pic ture of the learner and the words, 
“Hi, I’m Mi chael! I love to be with peo ple. Touch my 
hand so that I know you are there. Let’s read this 

book to learn about me. Tell me who you are.” Port fo 
lios also in clude fam ily mem bers’ pic tures and their 
per cep tions of their chil dren’s abil i ties. 

The port fo lio is writ ten in the words a learner might 
use if he or she were speak ing to the reader. For ex 
am ple, in one of the port fo lios there is a pho to graph 
of a stu dent stand ing at his ob ject cal en dar with his 
teacher. The teacher is show ing him an ob ject that 
rep re sents his next ac tiv ity while dem on strat ing the 
sign for the ac tiv ity at the same time. The cap tion 
says, “Please use ob jects and let me feel your signs. I 
will put my hands on top of yours to feel the signs.” 

Port fo lios should be tools that evolve and are con tin 
u ally up dated with new pho to graphs, vid eos, and 
text. It is im por tant to in clude dates with the pho to 
graphs and vid eos be cause they help to doc u ment a 
learner’s prog ress. Fam i lies are pri mar ily re spon si
ble for en sur ing that the port fo lios are up dated and 
shared with new com mu ni ca tion part ners and 
teams. To cre ate port fo lios for each of the seven learn 
ers in volved in this pro ject, pho to graphs and vid eos 
were taken in a va ri ety of en vi ron ments—home, 
school, and the com mu nity. Each port fo lio in cluded 
a 15 to 20 minute video. 

Hi, my name is Austin. I am seven years 
old and I live with my family in 
Massachusetts. I like people and being 
with my friends. This picture book is about 
me and how I learn. Let's get going there is 
a lot to tell. 

This picture is of Arthur and me. Can you 
tell by my face that I am excited to see him? 
We have a special way of saying hello. 
Arthur makes me laugh. He knows how to 
play with me and make learning fun. 

This is my mom. She is helping 
me too. I hope you like my book 
and getting to know about me. I 
want to know about you. 

A page from a port fo lio 
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Project Outcomes


The pro ject greatly bene fited fam i lies, im proved so 
cial iza tion for the chil dren, and in creased knowl 
edge about deafblindness for the ed u ca tors. 

Family Benefits 

Es tab lish ing trust be tween the pro fes sional team 
mem bers and the fam i lies of the chil dren was the 
heart and soul of this pro ject. It proved to be the key 
to de vel op ing re la tion ships and com mu ni ca tion 
with learn ers who are deafblind and with their fam 
ily members. Be cause one of the staff mem bers 
worked on the pro ject full-time, there was the lux 
ury of fre quent con tact with the fam i lies in their 
homes and at their chil dren’s schools at least once a 
month, as well as weekly con tact by phone, e-mail, 
or fax. 

We found that the pro cess of de vel op ing the port fo 
lios pos i tively af fected fam i lies in a num ber of ways. 
Par ents’ ex pec ta tions of what their chil dren were 
able to achieve in creased, as did their ex pec ta tions 
for better ed u ca tional pro grams. They gained con fi 
dence to ad vo cate for qual ity per son nel and pro 
grams. Col lab o ra tive meet ings with school 
per son nel oc curred more of ten and IEPs im proved 
as a re sult of par ent ad vo cacy. At the end of the pro 
ject, par ents ex pressed more com pe tence and con fi 
dence in work ing with school per son nel. In some 
cases, ex tended fam ily members gained a better un 
der stand ing of the learner. For ex am ple, one learner 
shared his port fo lio with his grand mother af ter it 
was trans lated into Span ish. 

Increased Opportunities for Socialization 

All fam i lies want their chil dren to have friends , and 
com mu ni ca tion is the key to de vel op ing so cial re la 
tion ships. Dur ing this pro ject, friend ships de vel 
oped through in creased in ter ac tions when 
port fo lios were shared with class mates. They 
helped class mates learn strat e gies to com mu ni cate 
and be “in touch” with their deafblind peers in an in 
ter ac tive way. Class mates learned about: 

� the im por tance of in ter act ing in ways that are 
mean ing ful to a deafblind per son, such as us
ing hand-un der-hand po si tion ing when 
com mu ni cat ing or ex plor ing ma te ri als; 

� the im por tance of an tic i pa tion, of let ting a 
deafblind per son know in ad vance what will 
hap pen next (for ex am ple, let ting a stu dent 
who is in a wheel chair know when his wheel 
chair is go ing to be moved); 

� the use of de vices or sys tems that en hance in 
ter ac tive com mu ni ca tion, such as FM sys

tems, voice out put devices, and ob ject com
mu ni ca tion. 

One child’s mother helped her son share sto ries 
about his home and com mu nity ex pe ri ences with 
his class mates us ing a switch-ac ti vated voice out put 
de vice. A class mate brought in a home work as sign 
ment that she had adapted on her own for her class 
mate who was deafblind to touch and feel so that he 
could un der stand the as sign ment better. A fu ture 
teacher in the mak ing! 

Educating Teachers and Other Team Members 

Al though all of the stu dents’ teach ers and other 
team members worked hard and were highly com 
mit ted pro fes sion als, we dis cov ered that com monly 
ac cepted ed u ca tional prac tices and strat e gies in the 
field of deafblindness were not be ing used. The pro 
ject pro vided many op por tu ni ties for team mem 
bers to learn about ed u ca tional prac tices for learn ers 
who are deafblind and to help them come to a mu 
tual un der stand ing of their stu dents. Through out 
the course of the pro ject, they gained knowl edge 
about strat e gies such as nat u ral learn ing, how to 
have con ver sa tions, ef fec tive in ter ac tive strat e gies, 
and en vi ron men tal ad ap ta tions. 

Nat u ral learn ing. Teams mem bers de vel oped an 
ap pre ci a tion of how chil dren who are deafblind are 
de prived of nat u ral or in ci den tal learn ing ex pe ri 
ences, and they learned the im por tance of in volv ing 
the chil dren in the en tire pro cess of simple ac tiv i ties 
such as hav ing a snack—pre par ing the food, set ting 
the ta ble, eat ing, and clean ing up. This type of pro 
cess learn ing us ing real life expe ri ences is crit i cal for 
com mu ni ca tion and con cept de vel op ment. If a child 
is not in volved through out the en tire pro cess of an 
ac tiv ity, the world seems un pre dict able, con fus ing, 
and the child may de velop in ac cu rate con cepts. 

Con ver sa tions. Port fo lios use a learner’s own pic 
tures and words to pro mote con ver sa tions. Through 
the use of port fo lios, team members learned how to 
have con ver sa tions with learn ers who are deafblind 
ei ther with or with out words. They learned about 
the im por tance of turn-tak ing when com mu ni cat ing 
with learn ers who are deafblind, how to give them 
op por tu ni ties to ini ti ate con ver sa tions, and how to 
re spond mean ing fully to their com mu ni ca tion ef 
forts. 

Ef fec tive in ter ac tion strat e gies. Strat e gies that pro 
mote in ter ac tive com mu ni ca tion are es sen tial. Team 
mem bers learned about stay ing close to the learner 
in or der to maintain touch and vi sual contact and 
the im por tance of po si tion ing their hands un der 
rather than over a learner’s hands for com mu ni ca 
tion and ex plo ra tion of the en vi ron ment. 
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En vi ron men tal ad ap ta tions. Teams learned about 
sim ple en vi ron men tal ad ap ta tions that pro mote 
com mu ni ca tion, such as good light ing, use of a 
white board and black marker, and large print. They 
also gained knowl edge of spe cific com mu ni ca tion 
tools used by their stu dents such as slant boards, cal 
en dar sys tems, and se quence boards (pic tures or ob 
jects rep re sent ing how an ac tiv ity is or ga nized). 

Be cause port fo lios are vi sual doc u ments, they can 
be re ferred to of ten. Team mem bers did n’t have to 
rely on their mem o ries of what they learned in a 
train ing ses sion. They al ways had the port fo lio to re 
mind them of a stu dent’s unique needs and the ed u 
ca tional and com mu ni ca tion strat e gies to meet 
them. 

Other Benefits 

We also found that the use of portfo lios re duced the 
amount of time it took a new team or new commu ni 
ca tion part ner to get to know a deafblind learner. 
Dur ing spring break,  two of  the stu dents 
transitioned to new pro grams. By us ing the stu 
dents’ port fo lios, new team mem bers were able to 
feel com fort able and com pe tent in ter act ing with the 
stu dents and were able to im ple ment their edu ca 
tional pro grams within two weeks. 

Un ex pect edly, the port fo lios were also used as as 
sess ment tools de tail ing the ac com plish ments and 
abil i ties of the learn ers. All of the teams used the 
port fo lios to as sist them in meet ing the re quire 
ments of state man dated al ter nate as sess ments. The 
port fo lios served as visual sup port dur ing the cre 
ation of new IEP goals and ob jec tives. For ex am ple, 
one of the learner’s port fo lios in cluded a video seg 
ment that showed him learn ing how to iden tify 
school land marks and travel from one class room to 
an other by trail ing a locker wall while in his wheel 
chair. This vi sual rep re sen ta tion had a strong im 
pact on his IEP team. It brought the team to a mu tual 
un der stand ing of his abil i ties and how he learns and 
made it pos si ble for them to quickly agree upon 
goals re lated to ori en ta tion and mo bil ity. 

Conclusion 

Tech ni cal as sis tance pro vid ers of ten dis cover that 
their rec om men da tions are for got ten, mis un der 
stood, or not im ple mented con sis tently. With re 
mind ers in the com mu ni ca tion port fo lios via 
pic tures, vid eos, and words, team mem bers im ple 
mented new prac tices and be came more ef fec tive 
com mu ni ca tion part ners. Port fo lios helped fam i 
lies, other team mem bers, and peers share a com 
mon view of each deafblind learner’s abil i ties. 
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The pro ject de scribed in this ar ti cle was funded by a 
Match maker Grant from the U.S. De part ment of Ed 
u ca tion, Of fice of Spe cial Ed u ca tion Pro grams, 
awarded to the New Eng land Cen ter Deafblind Pro 
ject and to the Mas sa chu setts De part ment of Ed u ca 
tion. Prod ucts de vel oped as a re sult of the pro ject 
in clude a 30-min ute com pi la tion vid eo tape, which 
has al ready been com pleted, and a man ual that will 
be avail able this spring. For more in for ma tion: 
http://www.necdbp.org. 
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Ready for Partnership: 
Collaboration Between NFADB 
and State Deaf-Blind Projects 

Reported by

Peggy Malloy


Last Oc to ber at the an nual pro ject di rec tor’s meet 
ing for peo ple who work on De part ment of Ed u ca 
tion-funded pro jects for chil dren and young adults 
who are deaf-blind, five rep re sen ta tives from the 
Na tional Fam ily As so ci a tion for Deaf-Blind 
(NFADB) par tic i pated in a ple nary ses sion panel 
dis cus sion about ways that NFADB and the state 
deaf-blind pro jects can work to gether. The dis cus 
sion was mod er ated by John Reiman, Di rec tor of 
DB-LINK, and in cluded brief pre sen ta tions by each 
of the NFADB rep re sen ta tives and ques tions from 
the au di ence. The pan el ists spoke en thu si as ti cally 
about es tab lish ing strong con nec tions be tween 
NFADB and the state pro jects in or der achieve a 
com mon goal—to help fam i lies of chil dren who are 
deaf-blind. They de scribed NFADB’s struc ture and 
ser vices and pro posed sug ges tions for in creased 
col lab o ra tion. 

The pur pose of NFADB is to bring fam i lies to gether 
to give them an op por tu nity to share ideas and expe 

http://www.necdbp.org


Deaf-Blind Perspectives 

ri ences, to work to gether on com mon goals, and to 
pro mote com mu ni ca tion and in ter ac tion be tween 
par ents and other fam ily mem bers of in di vid u als 
who are deaf-blind. One of the prin ci pal ways this is 
achieved is through the or ga ni za tion’s sys tem of re 
gional di rec tors. There are re gional di rec tors (RDs) 
in 10 re gions through out the United States, with 
each re gion con sist ing of four to six states. The RDs 
serve as li ai sons be tween par ents in their ar eas and 
or ga ni za tions and agen cies in volved in deaf-blind 
ness. Each of the pan el ists stressed that one of the 
best ways that state pro jects can be gin to in crease 
col lab o ra tion with NFADB is to con nect with the re 
gional di rec tor for their state. The RDs can as sist the 
state pro jects in their work with par ents by 

� giv ing in put about the needs of par ents and 
fam i lies; 

� shar ing in for ma tion about pro ject ac tiv i ties 
with par ents in their re gions; 

� help ing to plan so cial and train ing events for 
par ents; 

� pro vid ing sup port for fam ily spe cial ists; 

� par tic i pat ing in ac tiv i ties to raise aware ness 
of deaf-blind ness. 

The NFADB lead ers also ex pressed a will ing ness to 
as sist state pro jects in let ting oth ers know the value 
of the work they do and in help ing to doc u ment the 
im pact of that work from the per spec tive of fam i lies. 
In re turn, state pro jects can as sist NFADB with out 
reach ef forts by let ting par ents in their states know 
about NFADB. In addi tion to its system of regional 
di rec tors, NFADB also has a cen tral of fice housed at 
Helen Keller Na tional Cen ter, a Web site, a 
LISTSERV®, and a news let ter (News from Ad vo cates 
for Deaf-Blind). All members of the NFADB board 
and the re gional di rec tors are par ents of deaf-blind 
chil dren them selves as well as par ent lead ers and 
ad vo cates. 

NFADB Pres i dent Sheri Stanger rec om mended that 
the pro jects in clude their state’s re gional di rec tor on 
their ad vi sory boards. She said that it is im por tant to 
have a par ent’s voice on ad vi sory boards and that 
par tic i pa tion also pro vides an op por tu nity for the 
re gional di rec tors to stay aware of state pro ject plans 
and ac tiv i ties. They can then share that knowl edge 
with par ents in their re gions. Sheri con cluded the 
pre sen ta tion by en cour ag ing pro jects that have not 
pre vi ously worked with NFADB to con sider do ing 
so now. She said, “When we know what your pro 
ject’s needs are and you know what our needs are, 
we can both pro vide better services for fami lies.” 

The NFADB pan el ists were Sheri Stanger (Presi dent), Linda Syler 
(Trea surer), Corry Hill (Re gion 8 Di rec tor), Cynthia Jack son-Glenn 
(Re gion 5 Di rec tor), Elisa Sanchez Wilkinson (Re gion 6 Di rec tor). 
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Per sonal Ret ro spec tive

Roberta Reid: A Great Aus tra lian


Teacher


Dr. Mike Steer

Dr. Rod Beat tie


Renwick Col lege

Royal In sti tute for Deaf and Blind Chil dren


His tor i cally in Aus tra lia, as in the USA, many 
chil dren who had com bined vi sion and hear ing loss 
were as sumed to be pro foundly in tel lec tu ally dis 
abled. They were said to be in ed u ca ble and were 
thought to have the bleak est of fu tures. Lit tle or no 
as sis tance was avail able to their par ents, and the 
chil dren were of ten in sti tu tion al ized. Con sid er able 
heart break and an guish were the re sult. In Aus tra 
lia, Roberta Reid was in stru men tal in chang ing pub 
lic and pro fes sional per spec tives on the po ten tial of 
deafblind chil dren. 

Her Early Life and Times 

Roberta Sinclair Reid was born in 1884 at the tiny 
set tle ment of Eskbank in the State of New South 
Wales. Her fa ther, Rob ert Reid, was man ager of a lo 
cal saw mill. It has been sug gested that she was 
named Roberta af ter her fa ther in “a burst of Scot tish 
cau tion lest he failed to pro duce a son” (Thomp son, 
1990, p. 15). Rob ert Reid, by the standards of his day, 
was an ed u cated man, and he rec og nized early the 
con se quences of an ab sence of school ing in Eskbank 
for his grow ing fam ily. At some time in the late 
1880s, he moved with his wife and family to Syd ney, 
where he found a po si tion with the Syd ney Eve ning 
News as a type set ter. Roberta, or “Berta” as she be 
came known, at tended the tiny lo cal school and 
com pleted the pri mary cur ric u lum in three years 
(less than half the nor mal time). She then at tended 
Syd ney Girl’s High School, lo cated in down town 
Syd ney. In 1900 (a year in which bu bonic plague 
broke out in Syd ney) she passed her Se nior Level 
and won a schol ar ship to at tend the Uni ver sity of 
Syd ney. 

Berta gradu ated with a B.A. in 1904 and sought a 
teach ing po si tion at the New South Wales In sti tu 
tion for the Deaf, Dumb, and Blind, lo cated on the 
edge of the Uni ver sity of Syd ney cam pus. At the age 
of 20, with out hav ing had spe cific train ing in the ed 
u ca tion of blind chil dren, she found her self in 
charge of the “Blind School,” as it was then known, 
and its 13 pu pils. She worked hard and learned 
quickly. 
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A Girl Called Al ice


Be gin ning in Feb ru ary 1908, Berta be gan teach ing a 
seven-year-old deafblind girl named Al ice 
Betteridge. Al ice was the sub ject of an ar ti cle ap 
pear ing in the Spring 2001 is sue of Deaf-Blind Per 
spec tives. No other child like Al ice had ever been 
ed u cated in Aus tra lia when the In sti tute agreed to 
try and break through her “im pen e tra ble walls of 
darkness and silence ” (Thomp son, 1990, p. 56). 

There were signs that Al ice could rec og nize dif fer 
ences in her en vi ron ment, small in di ca tions that she 
was in tel li gent. She would of ten, for ex am ple, fall to 
her knees and scrab ble in the grass or sand in the 
play area, seem ing ob vi ously per plexed, trying to 
ex tract mean ing from the tac tile dif fer ences. To cap 
i tal ize on this and teach Al ice to com mu ni cate, Berta 
had to make her un der stand that ob jects had names. 
She ex per i mented with one ob ject af ter an other. She 
would place an ob ject in Al ice’s hands and then 
fingerspell the word to her. She hoped that one of 
the ob jects would gen er ate a spark of rec og ni tion, 
in ter est, or com pre hen sion. Week af ter week noth 
ing was suc cess ful. Typ i cally, Al ice would be given 
an ob ject like a doll. She would grasp it, fin ger it, and 
then drop it. This hap pened re peat edly. 

Read ers fa mil iar with the Helen Keller story will re 
call that the ma jor break through in her ed u ca tion 
oc curred when her teacher ran wa ter over Helen’s 
hands. With Berta and Al ice, the first break through 
oc curred when Al ice was given a shoe that had been 
pre sented to her many times be fore. Rep e ti tion had 
linked the fingerspelled let ter pat tern and the ob ject. 
This time, Al ice tapped the fingerspelled let ters onto 
her own hand, then reached to touch the shoe. The 
all-im por tant con nec tion be tween a fingerspelled 
word and an ob ject had been made. In over com ing 
the first and great est hur dle, Berta had opened a 
slight crack of light in the dense cur tain en clos ing 
the child. For tu nately, Al ice’s natu ral in tel li gence, 
to gether with her longing to dis cover and make 
sense of the world that sur rounded her, im me di 
ately be gan to shape her ed u ca tion and her life. 
Touch ing the shoe and mak ing the con nec tion was 
per haps the most im por tant mo ment in Al ice’s life, 
and pos si bly in Berta’s too. They had bro ken 
through. Al ice had dis cov ered an in cred i bly im por 
tant as pect of lan guage—things have names. 

Un til that time no one had any proof that Al ice 
might be in tel li gent, but it soon be came ev i dent that 
she was very bright. Her ac cess to a lan guage sys tem 
re leased many years of pent-up cu ri os ity. In a few 
short months she knew 200 nouns and sev eral verbs, 
in clud ing “run,” “jump,” and “laugh,” and could 
use them in sen tences. Next Berta in tro duced Al ice 

to Braille so that she could be gin to read. Al ice 
speed ily mas tered the skill and be gan to read her 
way through the school li brary. 

Berta, Al ice, and Oth ers 

Dur ing the pe riod of Al ice’s for mal ed u ca tion, Berta 
also de vel oped in pro fes sional com pe tence. Her 
fam ily hoped that she would even tu ally marry, but 
she suf fered a “great dis ap point ment” when a close 
male friend, who had en listed in the mil i tary forces, 
was killed in the Boer War. Her work at the In sti tute 
left her with lit tle time for a so cial life. 

It is not pos si ble to know what mo ti vated Berta. Pos 
si bly it was love of a chal lenge. It is likely, how ever, 
that no other teacher of a deafblind child work ing 
un der such con di tions has ever equaled Roberta’s 
achieve ments with Al ice Betteridge. Her achieve 
ment lies not only in hav ing en gi neered the break 
through to Al ice, but also in per se ver ing with 
Al ice’s ed u ca tion to the point where Al ice was con 
sid ered the best-ed u cated girl in the school. This to 
gether  with the re  spon s i  b i l  i  t ies  of  be  ing 
headmis tress of the school sug gests a most remark 
able mind and char ac ter.

 In 1951, Berta re ceived the highly pres ti gious Medal 
of the Brit ish Em pire for her con tri bu tions to the ed 
u ca tion of chil dren with sen sory im pair ments. An 
an nual award of the Roberta Reid Prize at the “Blind 
School” also com mem o rated her con tri bu tion to this 
re mark able story of 44 years of ser vice. The Royal 
In sti tute named one of its ma jor ed u ca tional pro 
grams the Roberta Reid Cen tre, and in 1990 the In sti 
tute named its spe cial school for chil dren with 
multisensory dis abil i ties the Al ice Betteridge 
School. Fit ting trib utes to re mark able peo ple. 

Reid’s Ed u ca tional Phi los o phy and


Con tri bu tions


Reid’s ed u ca tional phi los o phy for ed u cat ing blind 
or deafblind chil dren can not be traced to her for mal 
train ing as a teacher. At that time, no pro grams ex
isted that taught teach ers how to work with blind 
stu dents (Thomp son, 1990). Valerie Thomp son’s bi 
og ra phy of Al ice Betteridge pro vides in sight into 
Berta’s teach ing phi los o phy and meth ods. For ex 
am ple, few pe riod ed u ca tors would have placed 
such great philo soph i cal em pha sis on the needs of 
the chil dren and their par ents, while also de liv er ing 
the vi sion of the ear li est French schools for the blind 
as places where all were wel come and should re 
ceive the same ed u ca tion, love, and at ten tion as 
other children. 
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Hav ing no spe cial ized teacher train ing meant de vis 
ing her own meth ods, her own ideas, and in vent ing 
her own aids. Both the real world and func tional 
prag ma tism were Berta’s fo cus. She rec og nized that 
her “first task [with Al ice] was to win her trust and 
af fec tion” (Geason, 1999, p. 100). Her style was sim 
ple and di rect—the child’s re main ing senses of 
touch and smell were seen as impor tant. Berta in tu 
itively quested for a “key” to make a link in Al ice’s 
mind be tween an ob ject rec og nized by touch and a 
fingerspelled al pha bet pat tern. When the right key 
was tried in the right lock, the door block ing op por 
tu nity opened. 

Roberta Reid’s Leg acy 

The Royal In sti tute cur rently has 55 chil dren with 
deafblindness en rolled in its sev eral pro grams. The 
Al ice Betteridge School (ABS) is, in 2004, a lead ing 
spe cial school for chil dren (aged 3–18) who have a 
sen sory dis abil ity, as well as in some in stances an in 
tel lec tual or a phys i cal dis abil ity. The school is rec 
og nized na tion ally and in ter na tion ally for the 
ex cel lence of its cross-dis ci plin ary cur ric u lum and 
for the cal i ber of its staff. At the very core of to day’s 
ed u ca  t ional  pro grams for  s tu  dents  with 
deafblindness are em bed ded the fun da men tal prin 
ci ples de vel oped and prac ticed by Roberta Reid in 
the early years of the last cen tury. These have to do 
with the es tab lish ment of an en dur ing emo tional re 
la tion ship be tween the stu dent, the fam ily, and the 
teacher, in volv ing fre quent re cip ro cal in ter ac tions 
around ac tiv i ties that are chal leng ing to the child. 
The ef fect of the in ter ac tions is to strengthen bonds, 
en hance mo ti va tion, in crease the fre quency of re 
sponses, pro duce mu tual ad ap ta tions in be hav ior, 
and thereby im prove teacher and fam ily ef fec tive 
ness. 

Those who visit the Al ice Betteridge School at North 
Rocks near Syd ney are in vari ably im pressed with 
what they see and hear. Its ex cel lence is a fit ting trib 
ute to the mem ory of a truly re markable Aus tra lian 
and her equally re mark able teacher. 

Ref er ences 

Geason, S. (1999). Great Aus tra lian girls. Syd ney: ABC 
Books. 

Thomp son, V. (1990). A girl like Al ice: The story of the
Aus tra lian Helen Keller. North Rocks, NSW: North 
Rocks Press. 

❖❖❖❖❖❖❖ 

DVD Re view: Sen sory 
Per spec tives 

Teresa Coonts, Co or di na tor 
Ne braska Deaf-Blind Pro ject 

Pop corn and a DVD!!!! It is some times dif fi cult to 
find the time to pre view ed u ca tional DVDs, but it 
can be an en joy able and re ward ing ex pe ri ence (es 
pe cially when linked to pop corn). I re cently pur 
chased the Sen sory Per spec tives DVD set de vel oped 
by the SKI-HI In sti tute at Utah State Uni ver sity in 
2003, and I was amazed by the qual ity of this won 
der ful tool. It pro vides com pre hen sive, cur rent in 
for  ma t ion re  gard ing vi  s ion,  hear  ing,  and 
deaf-blind ness. 

Disk 1 fo cuses on vi sion and hear ing loss. The vi sion 
sec tion in cludes an in tro duc tion to vi sion and in for 
ma tion about acu ity loss, field loss, and con di tions 
that may cause com bined field and acu ity loss, con 
trast sen si tiv ity, pro cess ing prob lems, and 
oculomotor prob lems. It also in cludes vi sion loss 
sim u la tions and a vi sion quiz. The hear ing sec tion 
con sists of an in tro duc tion to hear ing, hear ing loss 
in for ma tion, hear ing loss sim u la tions, en vi ron men 
tal issues, and a hearing quiz. Disk 2 addresses com 
bined vi sion and hear ing loss, in clud ing an 
in tro duc tion to deafblindness and to deafblindness 
and learn ing, com mu ni ca tion, and so cial and emo 
tional de vel op ment. Also in cluded are sim u lated 
ex am ples that al low the user to com bine spe cific 
types of vi sion and hear ing losses and a quiz. 

I have found the DVD set very easy to use with my 
lap top when pro vid ing on-site tech ni cal as sis tance 
to lo cal school teams. It is also easy to use when con 
duct ing a pre sen ta tion or workshop for larger 
groups of edu ca tors. In or der to play the DVDs on a 
com puter, you need a DVD-ROM drive and DVD 
soft ware such as Win dows Me dia. The DVD menus 
are easy to navi gate using a mouse or arrow keys to 
move from one se lec tion to an other. It is fast and 
easy to pull var i ous sections to gether. You do not 
have to watch the en tire DVD; just se lect the sec tions 
and top ics that you need. Writ ten in struc tions are 
pro vided on the in side cover. One word of cau tion: 
if you are pre senting to a large group and using this 
DVD pro gram, you will need to have good com 
puter speakers or a con nec tion to the lo cal sound 
field sys tem. If us ing it with a small group, make 
sure that your com puter sound output is turned to 
the high est vol ume. 

There is an op tion to view the DVD with Span ish 
and with closed cap tion ing (with a cap tion ing de 
coder box or a tele vi sion with a closed cap tion ing 
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de coder). The cost is only $65, and it can be pur 
chased through HOPE, Inc. It is very cost ef fec tive 
for the amount of infor ma tion pro vided. 

Ed u ca tors and ser vice pro vid ers with whom I have 
worked in Ne braska have been thrilled with the 
qual ity of the DVD. Family members have also re 
acted pos i tively. It al lows them to view the ex pe ri 
ence of nor mal vi sion and hear ing in a va ri ety of 
en vi ron ments (e.g., class room, play ground) and 
then com pare that to a sim u lated ex pe ri ence of com 
bined vi sion and hear ing loss in the same en vi ron 
ments. 

So, af ter re view ing this DVD (and eat ing some pop 
corn), I en cour age you to get this excit ing re source 
for your li brary or for use with lo cal ed u ca tional 
teams and when pro vid ing tech ni cal as sis tance to 
fam i lies. 

For ad di tional in for ma tion, con tact: 

HOPE Publishing, Inc.
1856 North 1200 East 
North Lo gan, Utah 84321
Phone: 435-245-2888 
E-mail: hope@hopepubl.com
Web: www.hopepubl.com 

❖❖❖❖❖❖❖ 

Re search Up date 
Peggy Malloy 

This is sue high lights two agen cies in volved in re 
search ac tiv i ties and sev eral new pub li ca tions. 

Agen cies 

Na tional Cen ter on Low-In ci dence Dis abil i ties 
The Na tional Cen ter on Low-In ci dence Dis abil i 
ties (NCLID) held their sec ond an nual re search 
con fer ence in Den ver, CO, on Oc to ber 2–4, 2003. 
The con fer ence fo cused on im prov ing ed u ca 
tion for all learn ers, with pre sen ta tions on re 
search, uni ver sal de sign, and the im pli ca tions of 
dis tance tech nol o gies. NCLID is de vel op ing a
da ta base of on go ing re search in low-in ci dence 
dis abil i ties and work ing to iden tify gaps in cur 
rent knowl edge in or der to spon sor re search in 
those ar eas. 
Web: http://www.NCLID.unco.edu 
Phone: 800-395-2693 (voice/TTY) 

Sense 
Sense, an or ga ni za tion for deaf-blind peo ple in 

the United King dom, has in for ma tion on its 
Web site about Sense re search pro jects. The
agency’s re search and de vel op ment de part ment 
co-or di nates a wide range of re search pro jects
within Sense and also works in partner ship on 
re search ac tiv i ties with other or ga ni za tions. The 
Web site pro vides: in for ma tion about cur rent 
re search pro jects at re gional, na tional, and in ter 
na tional lev els; an ex ten sive list of completed re 
search pro jects; and the full text of a se lec tion of
pa pers de liv ered at na tional and in ter na tional 
con fer ences by Sense staff.
Web: http://www.sense.org.uk/re search/in 
dex.cfm 

Pub li ca tions 

Re search and Prac tice for Per sons with Se vere Dis
abil i ties, 28(3), Fall 2003. 

This is sue is devoted to a spe cial series, “Per spec 
tives on De fin ing Sci en tif i cally Based Re search.” 
Fea tured ar ti cles in clude: 

� “Sci en tif i cally Based Re search in Ed u ca tion 
and Stu dents with Low In ci dence Dis abil i 
ties” by Fred Spooner and Di ane M. Browder 

� “Sci en tif i cally Based Re search and Ev i 
dence-Based Ed u ca tion: A Fed eral Pol icy 
Con text” by Anne Smith 

� “‘Sci en tif i cally Based Re search’” and Qual i 
ta tive In quiry” by Mi chael F. Giangreco and 
Ste ven Tay lor 

� “A Per spec tive on Sin gle/Within Sub ject Re 
search Meth ods and ‘Sci en tif i cally Based Re 
search’” by John McDonnell and Rob O’Neill 

� “Ap ply ing Re search to Prac tice: The More 
Per va sive Prob lem?” by Mar tha E. Snell 

� “The Re la tion ship of In quiry to Pub lic Pol 
icy” by Wayne Sailor and Mat thew Stowe 

U.S. De part ment of Ed u ca tion. (2003). Iden ti fy ing 
and Im ple ment ing Ed u ca tional Prac tices Sup ported 
by Rig or ous Ev i dence: A User Friendly Guide. 

Avail able on the Web:
 http://www.ed.gov/rschstat/re search/pubs 
/rigorousevid/rigorousevid.pdf. 

Janssen,  Marleen J . ,  Riksen-Walraven,  J . 

Marianne, & van Dijk, Jan P.M. (2004).

En hanc ing the In ter ac tive Com pe tence of

Deafblind Chil dren: Do In ter ven tion Ef fects En 

dure? Jour nal of De vel op men tal and Phys i cal Dis 

abil i ties, 16(1), 73-94.


This study sought to rep li cate the re sults of a pre 
vi ous study that ex am ined the ef fects of a train ing 
pro gram de signed to im prove the qual ity of in 

12


mailto:hope@hopepubl.com
http://www.NCLID.unco.edu
http://www.sense.org.uk/re
http://www.ed.gov/rschstat/re


Deaf-Blind Perspectives Volume 11, Issue 3 

ter ac tions be tween deaf-blind chil dren and 
their ed u ca tors. The pro gram trained ed u ca 
tors to re spond more ad e quately to deaf-blind 
chil dren’s in ter ac tive be hav iors. This pres ent 
study was expanded to train ed u ca tors to im
prove their re sponses to deaf-blind chil dren’s 
in de pend ent be hav iors as well as in ter ac tive 
be hav iors and it in cluded a fol low-up phase. 

If you have infor ma tion about a re search topic that 
you would like to in clude in this col umn, con tact: 

Peggy Malloy
malloyp@wou.edu
503-838-8598 (V/TTY)
Teach ing Re search
Deaf-Blind Per spec tives
345 N. Monmouth Ave. 
Monmouth, OR 97361 

❖❖❖❖❖❖❖ 

Com mu ni ca tion Dur ing

Phys i cal Ac tiv ity: A Re view of


Strat e gies

Dr. Lauren Lieberman


SUNY Brockport De part ment of Phys i cal

Ed u ca tion


Ka trina Arndt

Syr a cuse Uni ver sity


Over two sum mers we ob served and in ter viewed 
youth who are deafblind at a one-week de vel op 
men tal sports camp. The youth used a va ri ety of 
com mu ni ca tion meth ods in clud ing tac tile sign, 
track ing, and sign ing at close prox im ity. We dis cov 
ered that when con sid er ing how to best com mu ni 
cate dur ing sports ac tiv i ties, it is im por tant to 
con sider whether an ac tiv ity is dis crete or con tin u 
ous. This is a new way of cat e go riz ing activ i ties. 

Dis crete ac tiv i ties are those that in clude nat u ral 
breaks that pro vide op por tu ni ties for com mu ni ca 
tion. Ex am ples in clude ca noe ing, bowl ing, long 
jump, and gym nas tics. Com mu ni ca tion—cor rec tive 
feed back about a par tic u lar move ment or skill se 
quence, ques tions, com ments, or praise—takes 
place nat u rally dur ing these ac tiv i ties. 

Con tin u ous ac tiv i ties, on the other hand, are more 
chal leng ing for com mu ni ca tion. Swim ming, 
rock-climb ing, tan dem bik ing, and run ning all re 
quire de lib er ate at ten tion to when and how com mu 
ni ca tion will oc cur be fore en gag ing in the ac tiv ity. 

Our re search has taught us that plan ning breaks 
pro vides a way to struc ture time for commu ni ca tion 
dur ing these ac tiv i ties and that not ex plic itly plan 
ning breaks can re sult in frus trat ing sce nar ios in 
which lit tle com mu ni ca tion is pos si ble. 

We be lieve this emerg ing dis tinc tion be tween dis 
crete and con tin u ous ac tiv ity has po ten tially 
far-reach ing im pli ca tions. For ex am ple, it is pos si ble 
that ac tiv i ties of daily liv ing could be sim i larly cat e 
go rized, help ing peo ple who are deafblind and their 
com mu ni ca tion part ners to ef fec tively plan com mu 
ni ca tion breaks for ac tiv i ties iden ti fied as con tin u 
ous. 

For more in for ma tion or to share your thoughts 
about us ing these meth ods of cat e go riz ing ac tiv i ties, 
con tact Dr. Lieberman at llieberm@brockport.edu. 
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For Your Li brary 

Com mu ni ca tion Ma trix: Es pe cially for Par ents 

Char ity Rowland. Port land: Or e gon Health & Sci ences Uni ver sity, 2004. 

A par ent friendly ver sion of the Com mu ni ca tion Ma trix, a com mu ni ca tion skill as sess ment tool for in di vid u als op er at ing 
at the ear li est stages of com mu ni ca tion, is now avail able in print and on line. Us ing the on line ver sion 
(http://www.communicationmatrix.org), the user is able to en ter data on a child and print out a pro file and a list of com 
mu ni ca tive be hav iors and in tents. This is a free ser vice de signed es pe cially for par ents but avail able to any one. A print 
ver sion is also avail able. The Com mu ni ca tion Ma trix was first pub lished in 1990 and was re vised in 1996. It was de signed 
pri mar ilyfor speech-lan guage pa thol o gists and ed u ca tors to use to doc u ment the com mu ni ca tion skills of chil dren who 
have se vere or mul ti ple dis abil i ties, in clud ing chil dren with sen sory, mo tor, and cog ni tive im pair ments. It is ap pro pri ate 
for in di vid u als of all ages, in clud ing adults, who are at the ear li est stages of com mu ni ca tion. It is not suit able for in di vid 
u als who al ready use some form of lan guage mean ing fully and flu ently. The par ent and pro fes sional ver sions are avail 
able for purchase from De sign To Learn. Web: http://www.designtolearn.com. Phone: 888-909-4030. E-mail: 
de sign@ohsu.edu. 

HomeTalk: A Family Assessment of Chil dren who are Deafblind 

Bring ing It All Back Home Pro ject, 2003. 

Avail able on the Web at http://www.designtolearn.com/pages/hometalk.html and for free from DB-LINK. Phone: 
800-438-9376. TTY: 800-854-7013. E-mail: dblink@tr.wou.edu. 

Us ing Tactile Strat e gies With Stu dents Who Are Blind and Have Se vere Dis abil i ties 

June Downing & Deborah Chen, Teach ing Ex cep tional Chil dren 36(2), 56-60, 2003. 

This ar ti cle de scribes spe cific tac tile strat e gies to sup port the in struc tion of stu dents who have se vere and mul ti ple dis 
abil i ties and who do not learn vi su ally.  It de scribes tac tile mod el ing, tac tile mu tual at ten tion, char ac ter is tics of tac tile 
learn ing, how to use tac tile in for ma tion to rep re sent spe cific con cepts, the impor tance of con sid er ing a stu dent's de gree 
of sen si tiv ity to touch, and the need for a team approach to teach ing.  More infor ma tion on this topic is avail able at the 
Pro ject SA LUTE Web site: http://www.projectsalute.net. 

Com mu ni cat ing Re search to Prac tice and Prac tice to Re search: From The o ret i cal Con tri bu tions to Ther a peu tic In ter ven 
tions 

Jude Nich o las. Pa per pre sented at 13th Deafblind In ter na tional World Confer ence on Deafblindness, Mississauga, On tario, Canada, Au gust 5-10,
2003. 

This is the text of a ple nary ses sion from the 2003 Deafblind In ter na tional World Con fer ence.  Dr. Jude Nich o las from the 
Re source Cen ter for the Deafblind in Nor way, dis cussed ways to ap proach re search in the field of deafblindness and 
how to link clin i cal re search and prac tice.  His talk fo cused pri mar ily on what cur rent cog ni tive neu ro sci ence can tell us 
about how sen sory de pri va tion in flu ences brain func tion, par tic u larly as it re lates to the con cept of neuroplasticity.  For 
a copy of this pa per con tact DB-LINK.  Phone: 800-438-9376.  TTY: 800-854-7013.  E-mail: dblink@tr.wou.edu. 

Con fer ences and Events 
The fol low ing is a list of some up com ing con fer ences and other events for the fall and summer of 2004. For more ex ten sive 
list ings see Con fer ences/Trainings on the DB-LINK Web site (http://www.dblink.org) or call DB-LINK. Phone: 
800-438-9376. TTY: 800-854-7013. 

�Tan gi ble Sym bol Sys tems On line Learn ing Op por tu nity 

Sum mer 2004 

Tan gi ble sym bols are an al ter na tive means of com mu ni cat ing, us ing con crete rather than ab stract sym bols, for in di vid 
u als who do not speak.  Many in di vid u als who are un able to un der stand ab stract sym bols are able to use tan gi ble sym
bols to com mu ni cate. This grad u ate credit course pro vides in struc tion on all as pects of teach ing an in di vid ual to use 
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tan gi ble sym bols and ad dresses the the o ret i cal ba sis and re search re lated to this ap proach. Con tact: Car o lyn Mills. 
Phone: 888-909-4030. E-mail: tan gi ble@ohsu.edu. Web: http://www.designtolearn.com/pages/tsonline.html. 

�Helen Keller Na tional Cen ter National Train ing Team (NTT) Fall and Sum mer Sem i nars 

June 14-18 Em ployment: The Ul ti mate Goal 

Sep tem ber 13-17 En hanc ing Ser vices for Older Adults with Vi sion and Hear ing Loss 

Oc to ber 18-22 Imag ine the Pos si bil i ties: Per son Cen tered Ap proach to Ha bil i ta tion 

No vem ber 15-19 Ex pand ing the Arena: The Magic of Tech nol ogy 

Con tact: Do ris Plansker. Phone: 516-944-8900, Ext. 233. TTY: 516-944-8637. E-mail: ntthknc@aol.com. Web: 
http://www.hknc.org. 

�Ar kan sas Pro ject for Chil dren with Deafblindness Sum mer Work shop on Se vere Dis abil i ties, In clud ing 
Deafblindness 

June 23-25, 2004, Little Rock, AR 

This work shop will pro vide par tic i pants with ba sic knowl edge to ef fec tively work with chil dren who have com 
bined hear ing and vi sion loss. Top ics in clude cre at ing re ac tive en vi ron ments, con cept de vel op ment, com mu ni ca 
tion, ori en ta tion and mo bil ity, par ents' rights un der IDEA, be hav ior, and early in ter ven tion. Con tact: Lou 
Kirkpatrick. Phone: 501-682-4222. E-mail: lkirkpatrick@arkedu.k12.ar.us. 

�Boston Col lege Sum mer In sti tute on Deafblindness 

June 27-July 1, 2004, Boston, MA 

This pro gram is de signed to pro vide par tic i pants with the prac ti cal knowl edge and skills needed to ef fec tively work 
with stu dents who are deafblind. Coursework will fo cus on ev i dence-based prac tices to plan and im ple ment ef fec 
tive ed u ca tional pro grams. Contact: Kristen Layton. Phone 617-552-6245. E-mail: Kristen.Layton@bc.edu. 

�Cre at ing A Fu ture: Meet ing the Sec ond ary Tran si tion Needs of Learn ers with Com bined Vi sion and Hear ing Loss 
(2004 Sum mer In sti tute) 

June 28-30, 2004, Breckenridge, CO 

This pro gram will ad dress tran si tion to adult life plan ning for all ages, but spe cif i cally for chil dren and youth who are 
in mid dle and high school. It is de signed for par ents and ed u ca tional ser vice pro vid ers who work with chil dren who 
are deaf-blind and is spon sored by the Col o rado Ser vices to Chil dren with Com bined Vi sion and Hear ing Loss and 
the Col o rado Chap ter of AER. The fea tured speaker is Dave Wiley, a sec ond ary tran si tion ex pert from the Texas 
School for the Blind. Con tact: Tanni An thony. Phone: 303-866-6681. E-mail: an thony_t@cde.state.co.us. 

�Wash ing ton State Com bined Sum mer In sti tute on Spe cial Ed u ca tion 

July 12-16, 2004, Yakima, WA 

The pur pose of this in sti tute is to pro vide ed u ca tors, paraeducators, in ter pret ers, re lated ser vice pro vid ers, ad min is 
tra tors, and fam i lies of chil dren with au tism, hear ing im pair ments/deaf ness, vi sual im pair ments and blind ness, or 
sig nif i cant dis abil i ties from ages birth through 21 years with up dated in for ma tion on ed u ca tion strat e gies, as sess 
ment and in ter ven tion, sup port, re search, and net work ing. The con tent in cludes a strand on stu dents with signif i 
cant dis abil i ties, in clud ing deaf-blind ness. Con tact: April Wright. Phone: 360-480-6637. E-mail: 
aprilwright70@earthlink.net. Web: http://www.ncesd.org/csi. 

�Ne braska Deaf-Blind Sum mer In sti tute 

July 19-23, 2004, Lin coln, NE 

This sum mer in sti tute for par ents, ed u ca tors, and oth ers who work with deaf-blind chil dren in cludes the fol low ing 
ses sions: Assistive Tech World; Func tional Hear ing-As sess ment and In struc tion; and Com mu ni ca tion, Lit er acy, and 
the Lan guage of the Hands. Con tact: Teresa Coonts. Phone: 402-595-1810. E-mail: tcoonts@esu3.org. 

�Ne braska Family Work shop: Com mu ni ca tion and the Lan guage of the Hands for Chil dren with Dual Sen sory Im 
pair ments or Deaf-Blind ness 

July 24, 2004, Lincoln, NE


This ½-day work shop for fam i lies in Ne braska will be pre sented by Barbara Miles and is de signed to in tro duce par 

ents to strat e gies to help their chil dren de velop com mu ni ca tion. Con tact: Teresa Coonts. Phone: 402-595-1810.

E-mail: tcoonts@esu3.org.
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345 N. Monmouth Ave. Monmouth, OR 97361 

� Standard print � ASCII (__ Disk __ E-mail) or call Randy Klumph (503) 838-8885, TTY (503) 838-8821, 
Fax: (503) 838-8150, E-mail: dbp@wou.edu 
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