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In June 2006 at its na tional con fer ence in Towson, Mary land, the Amer i can As so ci a tion of the Deaf-Blind 
(AADB) of fered a unique op por tu nity to twelve young adults be tween the ages of 16 and 20 who are 
deaf-blind. In the past, AADB has wel comed youth at its na tional con fer ences, but the num ber of at ten 
dees un der the age of 20 has been low and the gen eral fo cus of the work shops and so cial ac tiv i ties has 
been on an older gen er a tion. A small group of in di vid u als who work closely with the state deaf-blind pro 
jects and var i ous pro grams for deaf-blind youth rec og nized the in ter est young adults have in be com ing in 
volved with AADB. They met to brain storm ways that these youn ger members could be in cluded in the 
con fer ence and ob tain valu able skills that might lead to per sonal in sight and growth as fu ture lead ers in 
their home com mu ni ties and schools. The re sult was that Su zanne Ressa, Sis ter Bernie Wynne, and Su san 
Lascek (Helen Keller Na tional Cen ter); Emily Tay lor-Snell (Florida Deaf-Blind Out reach Pro ject); Mike 
Fagbemi (Na tional Con sor tium on Deaf-Blind ness); Deb bie Parkman (Geor gia Sen sory As sis tance Pro ject); 
and Paul Malloy (New York Deaf-Blind Pro ject) met in early 2006 to lay the foun da tion for what would 
be come the first work shop to fo cus on lead er ship train ing for youth who are deaf-blind. 

Planning 

Com prised of the afore men tioned in di vid u als, AADB’s new est com mit tee, the AADB Young Adult 
Lead er ship Chal lenge (YALC), be gan plan ning for this ex cit ing train ing by meet ing reg u larly to dis cuss 
the pro gram’s vi sion and mis sion. Lead er ship train ing op por tu ni ties for youth with dis abil i ties have long 
been lim ited, and lead er ship work shops for youth who are deaf-blind were non ex is tent. The com mit tee’s 
first chal lenge was to de velop a lead er ship train ing model that was in struc tional, en gag ing, and fun, but at 
the same time rel e vant and ap pro pri ate for young adults who are deaf-blind. To do this, the com mit tee 
needed in put from var i ous sources, most impor tantly, from young adults. For tu nately, a won der ful op
por tu nity pre sented it self at a teen re treat for blind and deaf-blind youth in Geor gia in Feb ru ary 2006. The 
com mit tee mem bers at tended the re treat to as sist with the pro gram and to dis cuss the fu ture AADB lead 
er ship train ing. 

This re treat proved to be an ideal set ting to as sess the key el e ments of a suc cess ful youth pro gram. 
Many note wor thy in sights were gleaned from the commit tee’s par tic i pa tion in this re treat, in clud ing the 
fol low ing: young peo ple will open up more when the num ber of adults pres ent is lim ited (par tic u larly 
when par ents are not in volved); they en joy ac tion or move ment ac tiv i ties that get them out of their seats; 
they are not afraid to dis cuss the chal lenges they face (in fact, they seem to wel come op por tu ni ties to share 
this in for ma tion); and lastly, the right com bi na tion of in ter pret ing and sup port ser vice pro vider (SSP) as 
sis tance, uti liz ing in di vid u als who un der stand the unique com mu ni ca tion needs of the par tic i pants, is par 
a mount to the suc cess of the program. 
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Deaf-Blind Perspectives 

At the con clu sion of the teen re treat, the com 
mit tee had for mu lated a vi sion for the AADB 
Young Adult Lead er ship Chal lenge. The mis sion 
of the week-long train ing would be to em power 
young adults to be come con fi dent and ef fec tive 
lead ers using a small group fo rum with fun, in ter 
ac tive dis cus sions and ac tiv i ties. The com mit tee 
planned to keep in touch with the young par tic i 
pants af ter the train ing to learn whether or not it 
re sulted in their be com ing more effec tive lead ers 
in their schools and com mu ni ties. 

Participants 

Ap pli ca tion forms for YALC were sent to state 
deaf-blind pro ject co or di na tors and HKNC re 
gional of fices through out the coun try with a re 
quest for help to iden tify po ten tial can di dates. The 
ap pli ca tion out lined re quire ments for par tic i pa 
tion and sought the fol low ing in for ma tion from 
ap pli cants: (a) ex am ples of lead er ship skills and 
ex pe ri ences; (b) clubs and ser vice or ga ni za tions in 
which they have been in volved; (c) awards, hon 
ors, or spe cial rec og ni tions they have re ceived; 
and (d) ways in which ap pli cants have pro moted 
deaf-blind aware ness within their schools or com 
mu ni ties. Fi nally, the ap pli cants were asked to 
sub mit two let ters of rec om men da tion. Com pleted 
ap pli ca tions were re viewed by a group of vol un 
teer pro fes sion als from the field of deaf-blind ness 
and in di vid u als who are deaf-blind. Ap pli cants 
who dem on strated a strong in ter est in lead er ship 
re ceived the stron gest con sid er ation. 

The twelve young adults who were ac cepted 
came from eight states in five re gions of the coun 
try. Their ages ranged from 16 to 20 years; nine 
were fe male and three male. They all dem on 
strated pre vi ous ex pe ri ence as lead ers. A young 
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man from Wis con sin was val e dic to rian of his 
class; a young woman from Florida had pre sented 
at a Re ha bil i ta tion Ser vices Ad min is tra tion na 
tional con fer ence in Wash ing ton, DC; an other stu 
dent from Geor gia was elected trea surer of the 

lo cal chap ter of the Ju nior Na tional As so ci a tion of 
the Deaf; and a stu dent from New York had par 
tic i pated in Mock Trial at his high school. In ad di 
tion, the young adults had a strong de sire to 
im prove their lead er ship skills, as noted in their 
ap pli ca tion state ments. One young man from Cal i 
for nia wrote, “At my school I’m the only 
deaf-blind stu dent and there are no oth ers like me. 
I want to show the stu dents and staff that 
deaf-blind peo ple can do things like them.” An 
other young woman from Geor gia wrote, “By at 
tend ing the Young Adult Chal lenge, I hope to 
in crease my lead er ship skills so I can im pact the 
qual ity of life for chil dren and adults with 
deaf-blind ness.” A third stu dent wrote, “I re cently 
found out that I have Usher Syn drome. Only a few 
of my friends know about it. I want to show them 
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a pos i tive at ti tude and tell them about Usher Syn 
drome.” 

Prior to the con fer ence, the young adults were 
in vited to par tic i pate in an on-line chat via e-mail 
to get to know each other and to pro vide in for ma 
tion that might help the cur ric u lum com mit tee de 
velop a mean ing ful train ing mod ule. The first 
group e-mail went out, and the re cip i ents were 
asked to send a “hello” mes sage to the oth ers tell 
ing a lit tle about them selves. The re turn mes sages 
started flying through cyberspace. For some, this 
group e-mail was the first en coun ter with other 
peo ple who are deaf-blind, and their ex cite ment 
over meet ing each other was ev i dent in the mes
sages. As one youth com mented, “I have n’t met a 
deaf-blind per son. It would be a great ex pe ri ence 
for me to meet some one who has the same con di 
tion and they would fi nally un der stand what I am 
go ing through.” An other young adult shared that 
she is ex cited about learn ing sign lan guage, “I 
have retinitis pigmentosa and have a hear ing im 
pair ment. I am learn ing sign lan guage and hope 
fully I’ll learn more when I hang out with all of 
you!” The mes sages con tin ued to flow back and 
forth, and it soon be came ev i dent that this fo rum 
would pro vide use ful in for ma tion for the de vel op 
ment of a suc cess ful lead er ship pro gram. 

With this in mind, a later e-mail posed an other 
ques tion to the group: “When you think of strong 
lead ers, who do you think of?” Sur pris ingly, the 
tra di tional names one would ex pect to hear, such 
as Mar tin Lu ther King and those of United States 
pres i dents, were not men tioned. In stead, the 
group of fered the names of lead ers with whom 
they could per son ally iden tify. Among those men 
tioned were Thomas Gallaudet, Helen Keller, and 
Ray Charles. Also re vealed in the e-mail mes sages 

was the fact that the young adults had very lit tle 
knowl edge about the lead er ship of AADB. This in 
for ma tion re sulted in the YALC com mit tee’s sug 
ges tion that AADB board mem bers be in vited to 
meet the young adults dur ing the week-long train 
ing. With the help of this on-line chat fo rum, the 
cur ric u lum com mit tee had a lot of in for ma tion 
and in sight to work with and a train ing mod ule 
was fi nal ized. The next step was the AADB na 
tional con fer ence in Towson, Mary land! 

At the Conference 

Shak ing pom-poms and spray ing silly string in 
the air, the twelve young adults shouted their ex 
cite ment at be ing rec og nized by the con fer ence at 
ten dees dur ing the open ing cer e mo nies. This 
vi brant dis play of youth ful en thu si asm clearly in 
di cated that AADB’s youn ger members are ea ger 
to be in volved in the deaf-blind com mu nity. 
Through out the week, the young adults made 
their presence known to the larger (and older) 
mem ber ship by par tic i pat ing in some of the tra di 
tional events that AADB offers. One such event, 
the “Meet the Board” ses sion, tied in nicely with 
the theme of lead er ship and of fered the young 
adults a won der ful oppor tu nity to hear how 
AADB’s lead ers be came in volved and what their 
goals are for the or ga ni za tion. The young adults 
also joined a work shop on com mu ni ca tion and 
learned about the im por tance of us ing in ter pret ing 
sup port to be come ef fec tive com mu ni ca tors and 
pre sent ers. But the high light of their AADB expe 
ri ence, by all accounts, was the daily work shops 
where they met to gether as a small group and 
shared their feel ings and thoughts on var i ous top 
ics re lated to lead er ship. 

Workshop Sessions 

With en joy ment as the un der ly ing cri te ria for 
ev ery teach able mo ment, the YALC com mit tee 
kept the young adults busy. The lead er ship train 
ing ses sions in cluded en gag ing group ac tiv i ties 
fol lowed by time for dis cus sion and re flec tion. The 
first day be gan with a bumper sticker ac tiv ity. 
Names of fa mous lead ers were printed and 
Brailled on large stick ers and ad hered to the back 
of each young adult. As they min gled and in ter 
acted with each other, they tried to de ter mine 
whose name was on their back. The rules were 
that they could only ask ques tions that re sulted in 
“yes” or “no” an swers. Fol low ing this ac tiv ity, the 
young adults dis cussed the char ac ter is tics of 
strong lead ers, re veal ing those qual i ties they 
would per son ally like to em brace. An other ses sion 
fo cused on pub lic speak ing skills. Af ter learn ing 
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fun da men tal pre sen ta tion skills, the par tic i pants 
were asked to tell a funny story in front of the 
group. Not sur pris ingly, many of them were ner 
vous and hes i tant to do this, but with en cour age 
ment each one pre sented their story to the de light 
of the oth ers. Fun ac tiv i ties like these were in stru 
men tal in teach ing lead er ship skills; how ever, the 
group dis cus sions were equally pow er ful. The 
young adults shared some of their neg a tive ex pe 
ri ences with pub lic speak ing. One young woman 
told how she was teased by a group of girls in 
high school for hav ing a vi sion and hear ing loss. 
In a mis guided at tempt to stop the teas ing, the 
prin ci pal forced her to stand in front of the en tire 
school and ex plain her dis abil ity. An other stu dent 
re vealed that he has dif fi culty pre sent ing in front 
of peo ple be cause he is blind and does n’t know 
how to po si tion his eyes so he will be “look ing” at 
the au di ence. As the stu dents shared their ex pe ri 
ences, they some times learned that oth ers in the 
group faced sim i lar chal lenges. The re al iza tion 
that one is not alone can be in stru men tal in break 
ing through feel ings of iso la tion. One young adult 
cap tured this best when she wrote “AADB 
changed my life be cause I now re al ize that there 
are peo ple just like me out there and they share 
some of the same ex pe ri ences as me.” 

In ad di tion to the work shop ses sions, the par 
tic i pants en joyed many team-build ing ac tiv i ties 
and so cial events, in clud ing an af ter noon of rock 
climb ing. The highlight of the week was when 
they met Cody Colchado. Cody is a 15-time World 
Cham pion Power Lifter for the Blind. He talked 
about his strug gle with an ger and de pres sion over 
hav ing a vi sion and hear ing loss and how 
power-lift ing helped him over come these chal 
lenges. At the con clu sion of his talk, Cody asked 
the stu dents to write down their fears, frus tra 
tions, and chal lenges on a block of wood. One stu 
dent wrote, “I am afraid to go blind;” an other 
wrote, “My teach ers don’t be lieve in me;” and an 
other one wrote, “I hate be ing teased for be ing 
deaf-blind.” Cody then ka rate-chopped through 
each block of wood, dem on strat ing that bar ri ers 
can be bro ken with a pos i tive at ti tude and strong 
de ter mi na tion. 

Closing Thoughts 

As the week came to an end, the young adults 
were asked to re flect on what they had learned 
and what they think their com mu ni ties could do 
to help them be come lead ers. They de vel oped a 
list of supports that would contribute to their suc 
cess. The fol low ing sug ges tions were made: 

� Schools should of fer pub lic-speak ing classes 
to stu dents who are deaf-blind. 

� Sup port ser vice pro vider (SSP) pro grams 
should as sist young adults who wish to join 
school clubs and com mu nity or ga ni za tions. 

� Deaf-blind sen si tiv ity train ing should be of 
fered in the school set ting to all stu dents and 
school per son nel. 

� In di vid u al ized ed u ca tion plans (IEPs) should 
in clude lead er ship ob jec tives and goals for 
stu dents who are deaf-blind. 

� Stu dents who are deaf-blind should serve as 
the team leader at their IEP meet ings. 

� The pres ence of note-tak ers would fa cil i tate 
deaf-blind stu dents’ in volve ment in school, 
club, and com mu nity or ga ni za tion meet ings. 

� Mentorship pro grams should be of fered. 

� In tern ship op por tu ni ties should be made 
avail able. 

� Schools and vo ca tional re ha bil i ta tion agen 
cies should sup port the pur chase of es sen tial 
adap tive tech nol ogy. 

� Lead er ship train ing should be of fered in the 
school set ting. 

� AADB should of fer young adults oppor tu ni 
ties to be come in volved with the or ga ni za 
tion. 

� AADB should of fer young adult workshops 
at ev ery na tional con fer ence. 

A com mon con cern shared by all the par tic i 
pants was the lack of role mod els and men tors in 
their schools and com mu ni ties. At AADB they met 
many adults who are suc cessfully at tend ing col
lege, work ing, rais ing fam i lies, and more im por 
tantly, serv ing as lead ers in var i ous ways within 
the deaf-blind com mu nity and the com mu nity 
at-large. The impact of these con nec tions is sig nif i 
cant. Cur rently there are very few mentoring pro 
grams available to youth who are deaf-blind, and 
the need con tin ues to grow. In ad di tion, there are 
very few op por tu ni ties for deaf-blind youth to 
serve as men tors to oth ers in their peer group. 
With these thoughts in mind, sev eral of the YALC 
par tic i pants made a pledge to get more in volved 
as men tors and mentees in the deaf-blind com mu 
nity. 

Nearly one year later, the young adults re main 
com mit ted to their pledge. Three of them have ex 
pressed inter est in be com ing men tors at the next 
AADB con fer ence or at a deaf-blind re treat for 
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youth. All of them have ex pressed in ter est in as 
sist ing with the next Young Adult Lead er ship 
Chal lenge. The YALC plan ning com mit tee has re 
mained in con tact with the young adults through 
e-mail and is pleased to re port that many of them 
are al ready serv ing as lead ers in their schools and 
com mu ni ties. One young adult is pres i dent of the 
Deaf and Hard of Hear ing Club at his high school. 
An other re ports that she is a mem ber of the 
Deaf-Blind Ad vi sory Coun cil in her state and is 
work ing on a youth mentoring pro gram for teen 
ag ers who are deaf-blind. One of the young men 
writes that he is in volved in sev eral lead er ship 
roles at his col lege. He is a res i dence hall as so ci ate, 
he has helped to train some of the res i dent as sis 
tants, and he is a member of the Stu dent Ac cess 
So ci ety. 

For the twelve young adults, the AADB Youth 
Lead er ship Chal lenge was a life-chang ing ex pe ri 
ence. They have shared com ments such as: 

� "The friend ships that I de vel oped over the

short week changed my life;”


� “Be ing in volved with AADB made me re al 
ize that there are a lot of great op por tu ni ties 
out there for peo ple like me;” 

� “YALC was the best ex pe ri ence I’ve ever had 
in my life other than the joy of pass ing a 4th 
grade read ing level!” 

These vi brant in di vid u als have been em pow 
ered with the skills to ac com plish many goals. It is 
now our re spon si bil ity to pro vide the re sources 
and sup ports they need to ful fill them. 

Usher Family Weekend at Camp 
Berachah 

Nancy Hatfield and Kathee Scoggin

Washington State Ser vices for Chil dren with


Deaf-Blind ness


On September 15-17, 2006, nine fami lies with 
eleven chil dren and young adults with Usher Syn 
drome con verged on Camp Berachah, near Se at tle, 
from the states of Wash ing ton, Or e gon, and Ar i 
zona for a week end learn ing ex pe ri ence. Sev eral of 
these fam i lies had at tended pre vi ous fam ily week 
end events and the kids could not wait to re con 
nect with old friends. 
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The event was unique in that a group of adults 
with Usher Syn drome (Types I, II, and III), led by 
Jelica Nuccio, di rec tor of the Deaf-Blind Ser vice 
Cen ter in Se at tle, played a key role in plan ning 
and lead ing the en tire week end. This group of six 
tal ented peo ple—Bruce Visser (Se at tle), his sis ter, 
Debra Kahn (Yakima), Aniko Samu Kuschatka 
(Walla Walla), Rob ert Tay lor (Bremerton), and aj 
Granda (Se at tle)—helped to en sure that the 
agenda and ac tiv i ties were more “deaf-blind 
friendly” than ever. 

Their goal was to func tion as men tors and pro 
vide emo tional sup port to the chil dren and young 
adults with Usher Syn drome, as well as to just 
have fun. They planned an ice breaker for Fri day 
night and Sat ur day night ac tiv i ties—with em pha 
sis on ac tive—that re quired very lit tle shared lan 
guage. Re gard less of whether a per son was Deaf 
or hard of hear ing and used sign lan guage or not, 
ev ery one was able to be come ac quainted and en 
joy each other’s com pany. A fan tas tic corps of 15 
Se at tle-area in ter pret ers, co or di nated by Ellie 
Savidge and Jeff Wildenstein, en sured com mu ni 
ca tion ac cess for ev ery one; an awe some feat to ob 
serve. 

Usher family weekend participants 

Dor o thy Walt, re gional rep re sen ta tive for the 
Helen Keller Na tional Cen ter, gave a brief over 
view of HKNC ser vices, chat ted with fam i lies, and 
an swered their ques tions through out the day on 
Sat ur day. Dr. Ger ald Chader (“just Jerry, please”) 
of the Doheny Ret ina In sti tute at the Uni ver sity of 
South ern Cal i for nia Keck Med i cal School, gave a 
warm, ac ces si ble pre sen ta tion of up-to-date re 
search and treat ments for retinitis pigmentosa. 
Jerry spent the week end an swer ing our in di vid ual 
ques tions, not to men tion giv ing a mem o ra ble Sat 
ur day eve ning per for mance as owner of the 
“Crabby Shoe Store” in an im pro vi sa tional skit led 
by aj Granda and Bruce Visser. 
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A high light for the par ents and grand par ents and com mu nity members. Even the fami lies from 
who at tended was the op por tu nity to gain sup port Or e gon and Ar i zona said they would make ev ery 
from other par ents. Fa cil i tated by our fam ily con - ef fort to come. 
sul tant, Tracy Jess, a group of ex pe ri enced par ents 
shared their sto ries and les sons learned. Pat Cloth 
ier of Mt. Vernon, Luko Bruer (Jelica Nuccio’s fa 
ther) from Geor gia, and Don and Vicki Taylor of 
Bremerton, de serve a huge “thank you” for their 
open ness and grace. 

What did the chil dren, teens, and twen ties en 
joy most about the week end? The an swer to that 
ques tion var ied with age. Marissa, age 8, fell in 
love with the horses, her child-care team, and 
lead ers Jelica, Bruce, and aj—not nec es sar ily in 
that or der. Jon a than, age 11, in formed us that he 
wanted to come to camp “365 days of the year” 
and planned to spend a good deal of that time in 
the swim ming pool. Teen ager Tim spent hours at 
the go-kart track, and most of the teens braved the 
climb up a tree to ex pe ri ence the thrill of a 
250-foot zip-line ride, start ing from a platform 30 
feet up in the air. 

Marisa and friend 

The kids, the adults with Usher Syn drome, par 
ents, and staff all wrote eval u a tions of the week 
end. Com mon com ments were, “Wish it could 
have been lon ger,” and “When’s the next one?” 
One suggestion offered was a fol low-up “Play 
Day” for peo ple who at tended the Camp Berachah 
week end, as well as for other in ter ested fam i lies 

This kind of support, ed u ca tion, and net work
ing is crit i cal for fam i lies of chil dren with Usher 
Syn drome to help them lo cate re sources and fig 
ure out what ser vices their kids need to pre pare 
for the fu ture. By the end of our Sep tem ber week 
end, all of the chil dren and young folks had con 
nected in spe cial ways with their adult men tors; 
par ents and grand par ents con nected with and 
learned from each other; and all of us other adults 
learned from ev ery one. 

The Usher Fam ily Week end was jointly spon 
sored by the state deaf-blind pro jects of Wash ing 
ton, Ar i zona, and Or e gon, and by grants from 
Helen Keller Na tional Cen ter, the Or e gon Com 
mis sion of the Blind, and a pri vate foun da tion in 
Ar i zona. To learn more about Usher Syn drome, go 
to http://www.dblink.org. If you would like to re 
ceive a pa per copy of Dr. Ger ald Chader’s 
PowerPoint pre sen ta tion, check out our week end 
agenda, or read eval u a tion sum ma ries with out 
come mea sures, con tact us at 800-572-7000 (Wash 
ing ton only) or 425-917-7827, or e-mail us at 
wsds@psesd.org. 

This ar ti cle was re printed with per mis sion from Up date: Wash ing ton 
State Ser vices for Chil dren with Deaf-Blind ness, Fall/Win ter 2006. 

Recreational Activities for

Children and Youth Who Are


Deafblind

Lauren Lieberman


Department of Phys i cal Ed u ca tion and Sport,

SUNY Brockport


Ev ery in di vid ual has the right to par tic i pate in 
rec re ational ac tiv i ties that meet their needs. Rec re 
ational en deav ors give us a break from work and 
the ac tiv i ties of daily liv ing and are a con struc tive 
and en joy able way to spend free time. Rec re ation 
pro vides op por tu ni ties to par tic i pate in nor mal ac 
tiv i ties and feel part of the larger com mu nity, and 
it is a won der ful way to so cial ize with fam ily and 
peers. 

The sug gested ac tiv i ties and mod i fi ca tions de 
scribed in this ar ti cle are in tended for chil dren 
who are deafblind and may have ad di tional dis 
abil i ties, and who range in age from pre school to 
high school. This ar ti cle com ple ments one pub 
lished in the Fall 2006 is sue of Deaf-Blind Per spec 
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tives about phys i cal ac tiv i ties at home for chil dren 
who are deafblind (Lieberman & Pecorella, 2006). 

General Considerations 

There are a num ber of fac tors to con sider when 
pro vid ing suc cess ful and en joy able rec re ational 
ac tiv i ties. The fol low ing are some gen eral rules of 
thumb. 

Take time to learn an activity 

Al low plenty of time to in tro duce an activ ity to 
a child and help him or her to ex plore the play ing 
area, be come fa mil iar with equip ment, and learn 
game rules. A child who kicks a ball dur ing a kick 
ball game and is led around the bases will not un 
der stand the con cept of the game or have any idea 
why he or she is run ning in a cir cle. The child 
needs time to feel the ball and the bases, prac tice 
kick ing and run ning, and learn the con cept of the 
game in or der to clearly com pre hend what is hap 
pen ing once play be gins. This type of ori en ta tion 
takes time. 

For ex am ple, Darron had rid den a horse on 
sev eral oc ca sions, but he had al ways been placed 
on the horse and never had the op por tu nity to feel 
one from head to foot in or der to gain an un der 
stand ing of its size or phys i cal fea tures. This past 
sum mer when at tend ing camp, he spent an hour 
just feel ing the horse he was go ing to ride. He felt 
its tail, face, nose, back, and un der side. It helped 
him to un der stand what horse back rid ing re ally 
was and made the ex pe ri ence more mean ing ful. 

Juanita had been bowl ing many times, but she 
had never felt a bowl ing pin and did n’t know how 
the pins were con fig ured or the dis tance from the 
player to the pins. Be cause of this, she did not un 
der stand the need to make an effort to roll the ball 
hard. When the game was ex plained to her us ing a 
sin gle pin and a model of all 10 pins, and she was 
able to walk the dis tance of the ball’s travel, she 
be gan to com pre hend the con cept of the game. 
This mo ti vated her to in crease her ef fort and par 
tic i pa tion and re sulted in more en joy ment. 

Plan communication breaks 

En sure that there is clear commu ni ca tion be 
fore, dur ing, and af ter an ac tiv ity. Plan commu ni 
ca tion breaks to pro vide feed back and re spond to 
a child’s ques tions and needs. Planned re cep tive 
and ex pres sive com mu ni ca tion breaks are es pe 
cially im por tant for con tin u ous ac tiv i ties such as 
rock climb ing, bik ing, run ning, or swim ming. Let 
the child know when com mu ni ca tion breaks will 
oc cur. For exam ple, it may be nec es sary to stop af 

ter run ning half of the length of a track or swim 
ming one width of a pool in or der to check in with 
the child. Dis crete ac tiv i ties such as bowl ing, shot 
put, or ar chery have nat u rally oc cur ring op por tu 
ni ties for com mu ni ca tion (Arndt, Lieberman, & 
Pucci, 2004). 

In ad di tion to planned com mu ni ca tion breaks, 
es tab lish ways to com mu ni cate im por tant in for
ma tion about a spe cific ac tiv ity while it’s oc cur 
ring. These could in clude signs or cues to in di cate 
“fin ished” in rock climb ing, bik ing, or swim ming; 
sig nal ing a right turn while bi cy cling; sig nal ing 
that a rock is on the right at 3 o’clock for rock 
climb ing; or let ting the child know that there are 
five more strokes un til the end of the pool when 
swim ming. Us ing pre-es tab lished ways of com mu 
ni cat ing will help chil dren to feel com fort able and 
safe (Arndt, Lieberman, & Pucci, 2004). 

Promote socialization 

One of the great ben e fits of rec re ational ac tiv ity 
is that it pro vides op por tu ni ties for so cial iza tion. 
For ex am ple, Irish danc ing helped one girl who is 
deafblind to de velop bal ance, en dur ance, and agil 
ity, but it also helped her stay in touch with her 
her i tage and gave her some thing to do with her 
sister and something to talk about at school with 
her peers. She made sev eral last ing friend ships 
through the pro gram and even per formed in a tal 
ent show at school. Danc ing was a nor mal ac tiv ity 
that helped her feel a part of the larger commu 
nity. 

Modifying Activities 

Ac tiv i ties should be mod i fied to meet each 
child’s abil i ties and needs, but not all rec re ational 
ac tiv i ties re quire ad ap ta tion. Ca noe ing, horse back 
rid ing, and rid ing a tan dem bike, for ex am ple, can 
all be done with rel a tively few mod i fi ca tions. 
Many ac tiv i ties, how ever, do re quire mod i fi ca 
tions to equip ment, playing areas, and game rules 
to suit each child’s pref er ences and abil i ties. 

Visual, auditory, and tactile modifications 

Vi sual mod i fi ca tions make equip ment and play 
ar eas more vis i ble. Ex am ples in clude us ing 
brightly col ored tape to mark a play ing area, such 
as the be gin ning of a bowl ing lane, and brightly 
col ored balls for any type of ball game. 

Au di tory mod i fi ca tions like the fol low ing make 
an ac tiv ity’s ob jec tive more ap par ent to chil dren 
with us able hearing: po si tion ing a sound source 
be hind a goal (for ex am ple, be hind a bas ket ball 
hoop or horse shoe stake) that helps the child to 
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know where to aim, af fix ing bal loons on an ar 
chery tar get that make a pop ping sound when 
struck, and us ing a ra dio play ing at one end of a 
run ning track to help a child keep track of the 
num ber of laps he or she has completed. 

Chil dren who rely on tac tile cues may ben e fit 
from the use of tac tile mark ers in ac tiv i ties. For ex 
am ple, a guide rail may mark the start of a bowl 
ing lane, or a small floor mat may iden tify an area 
for jump rope or aer o bics. 

Physical modifications 

One very use ful phys i cal mod i fi ca tion is to per 
form an ac tiv ity while seated. Most ac tiv i ties can 
be done while sit ting or stand ing, but some chil 
dren may only be able to sit dur ing an ac tiv ity and 
oth ers may find that an ac tiv ity is eas ier when 
seated. This is par tic u larly help ful when first 
learn ing a new skill. For exam ple, ar chery in 
volves a va ri ety of skills. A seated po si tion pro
vides bal ance and al lows the child to fo cus on 
other skills, such as hold ing the bow and aim ing. 
Other ac tiv i ties that can be done while seated or in 
a wheel chair in clude vol ley ball, horse shoes, shot 
put, ten nis, and bas ket ball. 

Al ter ing dis tances is an other great way to 
match ac tiv i ties to chil dren’s phys i cal abil i ties. For 
ex am ple, if a child does not have the strength to 
hit a golf ball to the first hole of a golf course, in 
ter me di ate holes can be cre ated us ing hula hoops 
or bright rope. 

Closed-skill activities versus open-skill activities 

In di vid u als who are deafblind of ten find it eas 
ier to par tic i pate in closed-skill ac tiv i ties than in 
open-skill ac tiv i ties. Open-skill ac tiv i ties have 
char ac ter is tics that change of ten, such as the speed 
or tra jec tory of a ball, or the use of both of fen sive 
and de fen sive strat e gies. Ac tiv i ties that in volve 
open skills in clude vol ley ball, bas ket ball, ten nis, 
foot ball, and soc cer. Closed-skill ac tiv i ties have 
char ac ter is tics that do not vary and in clude run 
ning on a track, ar chery, bowl ing, shot put, ice 
skat ing, and bik ing. Al though closed-skill ac tiv i 
ties are of ten eas ier, many open-skill ac tiv i ties can 
be mod i fied. For exam ple, bas ket ball rules can be 
adapted to al low a child to shoot from the foul line 
and get 1 point for hit ting the back board, 2 points 
for hit ting the rim, and 3 points for a bas ket. Mod 
i fy ing open-skill ac tiv i ties in creases the va ri ety of 
sports and ac tiv i ties that chil dren can en joy 
(Lieberman, 2005). 

Cooperative activities 

Com pet i tive ac tiv i ties can be mod i fied to be 
come co op er a tive ac tiv i ties. This is es pe cially 
help ful when a child is learn ing a new skill. For 
many, ac tiv i ties are more en joy able if there are no 
win ners or los ers. For ex am ple, in ar chery, horse 
shoes, or bowl ing, one can add up a team score in 
stead of in di vid ual scores. In run ning, bik ing, or 
swim ming, one can to tal the num ber of laps or 
dis tances for all the chil dren col lec tively to see the 
ac com plish ments of the group. 

Selected Activities 

Fol low ing are sug ges tions for mod i fy ing sev 
eral games us ing the princi ples de scribed above. 

Ping–Pong 

Ping-pong can be played while stand ing or sit 
ting. Reg u lar ping-pong rules can be used, or the 
ob jec tive of the game can be changed to be co op er 
a tive rather than com pet i tive. For ex am ple, a goal 
for the play ers might be to see how many times 
they can hit the ball over the net with out mak ing a 
mis take. A child can even play ping-pong alone by 
fold ing half of the ta ble up and hit ting the ball 
against the upturned sec tion. Ad ap ta tions to the 
ta ble and ball can be tai lored to each in di vid ual’s 
needs. Ta ble mod i fi ca tions in clude add ing 2- to 
4-inch boards to the sides, so that the ball does not 
fall off the ta ble, and re mov ing the net so the ball 
can go back and forth eas ily. A large bright ball or 
bal loon can be used in stead of a typ i cal ping-pong 
ball. Chil dren with hear ing may be able to track a 
ball that has a bell or noise maker in side. Chil dren 
with hear ing may also en joy a sim i lar sport played 
by blind ath letes called Show down 
(http://www.ibsa.es/eng/deportes/show down/ 
presentacion.htm). 

Horseshoes 

In the game of horse shoes, two metal stakes are 
placed in the ground about 30 feet apart. Each side 
is given two horse shoes, made of metal or plas tic, 
to throw at the stakes. The ob ject of the game is to 
get the horse shoes around a stake, and points are 
awarded for the num ber of horse shoes that go 
around a stake, lean against a stake, or that are 
clos est to a stake for each round. Ad ap ta tions in 
clude us ing brighter stakes, ad di tional stakes (e.g., 
five to ten), lighter horse shoes, and vary ing dis 
tances be tween stakes. The game can be played by 
in di vid u als or teams. 
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Bocce 

Bocce is played with one small white ball, ap 
prox i mately 3 inches in di am e ter, and eight larger 
col ored balls, ap prox i mately 8 inches in di am e ter. 
The white ball is thrown in the grass 6 to 20 feet 
from the par tic i pants. Two to four peo ple can play 
at a time, and the ob ject of the game is to score 
points by roll ing the larger balls as close as pos si 
ble to the small white ball. Play ers are also al 
lowed to hit other play ers’ balls away from the 
white ball. Bocce can be adapted by us ing even 
larger balls, by vary ing the distance the white ball 
is thrown, and by giv ing the play ers ver bal or 
signed feed back to let them know where a pre vi 
ous player’s ball landed. Points can be cal cu lated, 
or the game can be played just for fun. 

Volleyball 

A vol ley ball net can be set up in a back yard, 
ga rage, or base ment. Vol ley ball can be played 
stand ing up or sit ting down, with a reg u la tion 
vol ley ball, trainer vol ley ball, beach ball, or bal 
loon. Vol ley ball pro vides an ex cel lent ex am ple of 
how rules can be mod i fied to make a game more 
in clu sive. The rules can be changed to al low play 
ers to serve closer to the net, hit the ball more than 
once, or catch the ball in their hands. Play ers may 
even walk with the ball and throw it over the net 
or be given phys i cal as sis tance. The game can be 
played com pet i tively, or it can be played by add 
ing points for the num ber of times the ball goes 
over the net or for how many peo ple get to touch 
the ball in a point. 

Summary 

These are just a few ex am ples of rec re ational 
ac tiv i ties, games, and sports that can be adapted 
for chil dren who are deafblind. There are a wide 
va ri ety of ad di tional games that, with mod i fi ca 
tion, can be fun and en gag ing for chil dren who are 
deafblind. Each child has the right to be self-de ter 
mined and ex pe ri ence a va ri ety of rec re ational ac 
tiv i ties. It is worth the time and en ergy spent to 
mod ify the ac tiv i ties to meet the needs of each 
unique child. See the Fall 2006 is sue of Deaf-Blind 
Per spec tives for ad di tional re sources and sug ges 
tions. 

References 

Arndt, K. L., Lieberman, L. J., & Pucci, G. (2004).
Com mu ni ca tion dur ing phys i cal ac tiv ity for youth
who are deafblind. In Teach ing Ex cep tional Chil dren 
Plus, 1(2). Avail able at
http://escholarship.bc.edu/ed u ca tion/tecplus
(Browse is sue “Vol. 1, Iss. 1” and down load). 

Volume 14, Issue 2 

Lieberman, L. J. (2005). Vi sual im pair ments. In J. P.
Winnick (Ed.). Adapted phys i cal ed u ca tion and sport
(4th ed., pp. 206–218). Cham paign, IL: Hu man Ki 
net ics. 

Lieberman, L. J., & Pecorella, M. (2006). Ac tivity at
home for children and youth who are deafblind.
Deaf-Blind Per spec tives, 14(1), 3–8. 

Resources 

Book: 

Lieberman, L. J., & Cowart, J. F. (1996). Games for peo 
ple with sen sory im pair ments: Strat e gies for in clud ing
in di vid u als of all ages. Cham pagne, IL: Hu man Ki net 
ics. 

Web site: 

Amer i can Print ing House for the Blind Phys i cal Ed u 
ca tion Web site: http://www.aph.org/pe. 

DB-LINK Web site: http://www.dblink.org (See “Play
and Recre ation” in the “Se lected Top ics” sec tion). 

Teacher Preparation for the

Education of Students who are

Deafblind: A Retrospective and


Prospective View

Susan M. Bruce, Boston College 

Nearly 15 years ago, Barbara McLetchie, my re
spected col league and friend, wrote about the sta 
tus and pro jected fu ture of teacher prepa ra tion in 
the ed u ca tion of learn ers who are deafblind 
(McLetchie, 1993). McLetchie fo cused her dis cus 
sion on (a) an on go ing need for fed eral fund ing of 
teacher prep a ra tion, (b) the ex pand ing roles of 
teach ers caused by in creas ing di ver sity of the pop 
u la tion and more fre quent in clu sion of chil dren 
who are deafblind, (c) the need for na tional stan 
dards for teach ers, and (d) the need for mean ing 
ful links to adult ser vices. In this ar ti cle, I 
reex am ine teacher prep a ra tion in these ar eas over 
the past 15 years, and ad dress ad di tional cur rent 
chal lenges. 

You are wel come to copy ar ti cles from 
Deaf-Blind Per spec tives. Please pro 
vide the ap pro pri ate ci ta tions. 

9


http://escholarship.bc.edu/ed
http://www.aph.org/pe
http://www.dblink.org


Deaf-Blind Perspectives Volume 14, Issue 2 

The Need for Federal Funding and 

Program Stability 

The need for federal fund ing of teacher prepa 
ra tion is as im por tant to day as it was 15 years ago. 
The Of fice of Spe cial Ed u ca tion Pro grams (OSEP) 
within the U.S. De part ment of Ed u ca tion cur rently 
funds the fol low ing uni ver sity pro grams that pro 
vide a fo cus on deafblindness: Boston Col lege; 
Cal i for nia State Uni ver sity, Northridge; Hunter 
Col lege; Texas Tech Uni ver sity; Uni ver sity of New 
Or leans; Uni ver sity of South ern Mis sis sippi; and 
Utah State Uni ver sity. The fol low ing uni ver si ties 
also of fer prep a ra tion in deafblind ed u ca tion: Uni 
ver sity of Al a bama, Uni ver sity of Ar i zona, North 
Carolina Cen tral Uni ver sity, and San Diego State 
Uni ver sity (As so ci a tion for the Ed u ca tion and Re 
ha bil i ta tion of the Blind and Vi su ally Im paired, 
n.d.; Texas School for the Blind and Vi su ally Im 
paired, n.d.). While on the sur face, the num ber of 
pro grams may seem ad e quate to meet the need, 
the pro grams that ex isted in the 2003–2004 school 
year col lec tively re ported 32 grad u ates (Na tional 
Cen ter on Low In ci dence Dis abil i ties, 2005), fall ing 
short of McLetchie’s (1993) es ti mated need for 80 
to 100 new teach ers each year. 

The field of deafblindness faces an on go ing 
prob lem with in sta bil ity of teacher prep a ra tion as 
ev i denced by the clo sure of pro grams when fund 
ing wanes and when fac ulty leave or re tire. Only 5 
of the 10 pro grams iden ti fied by McLetchie and 
MacFarland in 1995 exist to day, although new 
pro grams have been de vel oped. OSEP has con sis 
tently pro vided grants for the prep a ra tion of 
teach ers to work in the area of low-in ci dence dis 
abil i ties, but it has re duced an nual awards by 
one-third over the past sev eral years. Of note, 
there has been a trend to fund person nel-prep a ra 
tion pro grams for lon ger time pe ri ods (5 years in 
stead of 3). This has re duced the amount of time 
that fac ulty must in vest in writ ing grants, free ing 
them to en gage in other work such as re search 
that is vi tal to the iden ti fi ca tion of ev i dence-based 
prac tices. 

Pro grams in the area of low-in ci dence dis abil i 
ties are not typ i cally a fund ing pri or ity for uni ver 
sity ad min is tra tors. If pro grams in deafblindness 
(and other low-in ci dence ar eas) are to be val ued 
equally with other pro grams, uni ver si ties must be 
given in cen tives to de velop and sup port them. 
One op tion that has been used in other fields is for 
states to in clude ded i cated funds in their bud gets 
so that pro gram costs are shared with uni ver si ties. 
The re sult ing pro gram sta bil ity would be vi tal to 
at tract ing tal ented young teacher ed u ca tors. 

The Impact of Student Diversity and 

Inclusion on Teacher Roles 

Teacher prep a ra tion pro grams must pre pare 
can di dates to be cul tur ally re spon sive. McLetchie 
rec og nized the in flu ence of stu dent di ver sity on 
teacher roles. Ac cord ing to Villegas and Lucas 
(2002), stu dents of mi nor ity sta tus will be a sta tis-
ti cal ma jor ity by 2035. Thirty-six per cent of the 
chil dren on the 2004 Na tional Deaf-Blind Child 
Count Sum mary (NTAC, Teach ing Re search In sti 
tute, n.d.) are chil dren of mi nor ity pop u la tions. 
Some of these stu dents ex pe ri ence a mis match be 
tween their fam ily’s lan guage and the lan guage 
used in schools. Qual ity teacher prep a ra tion pro 
grams are founded on re search, yet there has been 
very lit tle re search on how to teach bi lin gual 
learn ers who are deafblind. In ad di tion, chil dren 
who are deaf-blind have highly di verse needs in 
the ar eas of vi sion, hear ing, phys i cal de vel op ment, 
cog ni tive de vel op ment, and health. No other dis
abil ity group is so di verse, and this chal lenges uni 
ver sity faculty to pre pare ed u ca tors who can teach 
to the many needs and strengths these chil dren 
bring to the class room. 

As McLetchie ar tic u lated 15 years ago, in clu 
sion has changed the roles of teach ers. Teach ers 
who work in in clu sive set tings must have the 
knowl edge and skills to sup port co-teach ing mod 
els, and they must be com fort able as su per vi sors 
of paraprofessionals (French and Pickett, 1997). 
Paraprofessionals in in clu sive set tings usu ally 
have the most day-to-day re spon si bil ity for the in 
struc tion of the child be cause the su per vis ing spe 
cial ed u ca tor is sel dom pres ent with them in the 
gen eral ed u ca tion set ting (Giangreco and Doyle, 
2002). 

The Need for National Standards 

Rec om mended com pe ten cies for teach ers and 
paraprofessionals were de vel oped in 1997 by the 
Perkins Na tional Deafblind Train ing Pro ject. The 
pub li ca tion, en ti tled Com pe ten cies for Teach ers of 
Learn ers Who Are Deafblind (McLetchie & Riggio, 
1997), ar tic u lates teacher com pe ten cies in the fol 
low ing ar eas: the im pact of deafblindness; per 
sonal iden tity, re la tion ships, and self es teem; 
con cept de vel op ment; com mu ni ca tion; hear ing 
and vi sion (struc tures, func tion, as sess ment, 
augmentative de vices); ori en ta tion and mo bil ity; 
en vi ron ment and ma te ri als; and pro fes sional is 
sues (in clud ing col lab o ra tion and ad vo cacy). This 
doc u ment was de vel oped for use by uni ver si ties 
in cur ric u lum plan ning as well as by school dis 
tricts to better un der stand the many compe ten cies 
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that must be mas tered by teach ers work ing with 
deafblind stu dents. A com pan ion doc u ment, Com 
pe ten cies for Paraprofessionals Work ing with Learn ers 
Who Are Deafblind in Early In ter ven tion and Edu ca 
tional Set tings, was pub lished in 2001 (McLetchie & 
Riggio). In 2004, the SKI-HI In sti tute and the Na 
tional Tech ni cal As sis tance Con sor tium for Chil 
dren and Young Adults Who Are Deaf-Blind 
(NTAC) cre ated a “commu nity of prac tice” to fo 
cus on the com pe ten cies re quired of in ter ven ers 
and paraprofessionals serv ing chil dren who are 
deafblind. This group pro duced Rec om men da tions 
on the Train ing of In ter ven ers for Stu dents Who Are 
Deafblind (Alsop et al., 2004), a doc u ment that built 
on the ear lier work of McLetchie and Riggio. 

Giangreco, Edelman, Luiselli, and MacFarland 
(1997) clearly de scribed the ef fects of the in creased 
use of paraeducators to serve chil dren with spe cial 
needs and noted that “the pro lif er a tion of in struc 
tional as sis tants in pub lic schools of ten has out 
paced con cep tu al iza tion of team roles and 
re spon si bil i ties, as well as the train ing and su per 
vi sion needs of in struc tional as sis tants” (p. 7). This 
is sue is still rel e vant to day, but sig nif i cant prog 
ress has been made in the de vel op ment of com pe 
ten cies and of prep a ra tion pro grams for 
paraeducators. Teach ers must be fa mil iar with the 
stan dards of prac tice for paraprofessionals be 
cause they have re spon si bil ity for pre par ing and 
su per vis ing them. 

The Need for Links to Adult Services 

The Helen Keller Na tional Cen ter–Tech ni cal 
As sis tance Cen ter (HKNC–TAC) de vel oped a 
model for tran si tion to adult hood plan ning and 
for im ple men ta tion that called on states to form 
in ter agency teams at the lo cal and state lev els. 
This model pro lif er ated in var i ous forms across 
the na tion through out the 1990s, im prov ing tran si 
tion out comes through a col lab o ra tive ap proach 
that in cluded the child, fam ily, con sumer ad vo 
cates, lo cal school dis tricts, adult ser vice agen cies, 
state deafblind pro jects, and uni ver si ties (Rachal, 
1995). In my ex pe ri ence, this col lab o ra tive ef fort 
in flu enced cur ric u lum in uni ver sity pro grams as 
pro fes sors be came more knowl edge able about the 
re al i ties of pro vid ing ser vices to adults and about 
the tran si tion ser vices avail able within their lo cal 
and state com mu ni ties. These ser vice link ages are 
of equal impor tance to day. 

Additional Challenges to Teacher

Preparation


In ad di tion to the is sues iden ti fied by Barbara 
McLetchie 15 years ago, which are still rel e vant to 
day, teacher prep a ra tion in deafblindness faces 
ad di tional chal lenges. These in clude pres sure to 
in crease the amount of course con tent of fered in 
the gen eral ed u ca tion cur ric u lum, a need for ad 
vanced study and re search in deafblind ed u ca tion, 
and an in creased need for col lab o ra tion through 
team ing. 

Pro gram course con tent. Teacher prep a ra tion 
pro grams spe cial iz ing in deafblindness strug gle to 
bal ance ful fill ment of uni ver sity and state 
licensure re quire ments for a spe cific num ber of 
credit hours in both gen eral ed u ca tion sub ject ar 
eas (e.g., math, sci ence) and in the gen eral 
teacher-ed u ca tion cur ric u lum, with time re quired 
for the ex ten sive and unique prep a ra tion of teach 
ers of chil dren who are deafblind. Pro grams can 
not sim ply in crease the to tal num ber of re quired 
credit hours be cause stu dents are re luc tant to en 
roll in lengthy and ex pen sive pro grams that do 
not yield pro fes sional sal a ries com men su rate with 
the in vest ment of time and tu i tion costs. This 
prob lem cre ates the need for col lab o ra tion be 
tween uni ver si ties and or ga ni za tions in the field 
of deafblindness to pro mote con tin ued de vel op 
ment of com pe ten cies in deafblindness through 
post grad u ate pro fes sional de vel op ment. 

Need for advanced-level study in deafblind 
ed u ca tion. The field of vi sual im pair ment has al 
ready stud ied and sought to ad dress its need for 
pro fes sion als with ad vanced uni ver sity de grees by 
cre at ing a col lab o ra tive doc toral pro gram, the Na 
tional Cen ter for Lead er ship in Vi sual Im pair ment 
(http://www.pco.edu/nclvi.htm). The field of 
deafblindness must make a sim i lar effort to en sure 
that there are ed u ca tional op por tu ni ties for stu 
dents in the ar eas of vi sual im pair ment, deaf ness, 
and se vere dis abil i ties to spe cial ize in 
deafblindness at the doc toral level. The sta bil ity of 
teacher prep a ra tion in deafblindness is, in part, 
de pend ent on the abil ity to pro duce a suf fi cient 
num ber of fac ulty for the fu ture. The field of 
deafblindness also has a need for ad vanced-level 
stu dents to be pre pared to con duct re search in the 
fu ture. 

In creased need for col lab o ra tion. Uni ver sity 
pro grams are re spon si ble for pre par ing teach ers 
who can suc cess fully col lab o rate with par ents, 
other teach ers, paraeducators, re lated ser vice pro 
vid ers, ed u ca tional in ter pret ers, lan guage trans la 
tors, and in ter ven ers to ed u cate deafblind youth 
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(Silberman, Bruce, & Nel son, 2004; Turnbull et al., 
2004). Teacher candi dates must also learn about 
the roles and ser vices of or ga ni za tions that serve 
deafblind chil dren so they will know to whom 
they can turn for sup port and on go ing pro fes 
sional de vel op ment. 

Conclusion 

The field of deafblindness has made im por tant 
gains in the past 15 years. We have de fined the 
knowl edge and skills that com pe tent teach ers and 
paraeducators of chil dren who are deafblind must 
have. Con tin ued sup port from OSEP has been es 
sen tial to teacher prep a ra tion in deafblindness and 
to the or ga ni za tions that pro vide on go ing pro fes 
sional de vel op ment op por tu ni ties to pro gram 
grad u ates. More is be ing de manded of teacher 
prep a ra tion pro grams than ever be fore. It is only 
through thought ful col lab o ra tion among uni ver si 
ties, fam i lies, schools, the newly formed Na tional 
Con sor tium of Deaf-Blind ness (for merly NTAC 
and DB-LINK), the Helen Keller Na tional Cen ter 
for Deaf-Blind Youths and Adults (HKNC), and 
or ga ni za tions in blind ness and deaf ness that we 
can meet the pro fes sional de vel op ment needs of 
teach ers and the ed u ca tional needs of chil dren 
who are deafblind. 
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Research Update 

Research on Literacy for Students

Who Are Deaf-Blind

Amy R. McKenzie, Ed.D.

Florida State Uni ver sity 


I am cur rently con duct ing re search in two ar eas 
re lated to stu dents who are deaf-blind. The first is 
emer gent lit er acy sup ports, and the sec ond is the 
se lec tion of lit er acy me dia. 

Emergent Literacy Supports 

Emer gent lit er acy is the phase of liter acy de vel 
op ment that be gins at birth and con tin ues un til a 
child has achieved func tional or con ven tional lit 
er acy (Sulzby & Teale, 1991). As a phi los o phy, it 
re places ear lier “pre-read ing” phi los o phies. Emer 
gent lit er acy is based on the idea that all chil dren 
are de vel op ing read ers and all be hav iors and 
skills are in te gral com po nents of lit er acy de vel op 
ment. Re search in di cates that the en vi ron ment, 
teach ing strat e gies and ac tiv i ties, and teacher phi 
los o phies re gard ing lit er acy are all sig nif i cant fac 
tors in the de vel op ment of emer gent lit er acy skills. 

In the area of emer gent lit er acy, there is a void 
in the re search about chil dren who are deaf-blind. 
This is par tic u larly alarm ing given the fo cus of the 
fed eral gov ern ment on the de vel op ment of lit er 
acy skills in all chil dren, as spec i fied in the No 
Child Left Be hind Act of 2001 and its “Read ing 
First” subpart, and on the need for re search-based 
prac tices. 

I am cur rently col lect ing data con cern ing sup 
port for emergent lit er acy of chil dren who are 
deaf-blind through the use of case study re search. 
In for ma tion about learn ing en vi ron ments, teach 
ing strat e gies and ac tiv i ties, and teacher phi los o 
phies is be ing gath ered through di rect 
ob ser va tions, in ter views, and doc u ment re views. 
This re search is a fol low-up to an ini tial study of 
the emer gent lit er acy sup ports of three pre school 
stu dents with deaf-blind ness (McKenzie, 2005). 
The goal of the cur rent study is to ex pand the age 
range and ed u ca tional place ments of the chil dren 
un der study. Ad di tion ally, I am con duct ing a par 
al lel study of the emer gent lit er acy sup ports of 
stu dents who have vi sual and mul ti ple im pair 
ments. I expect to an a lyze and pub lish re sults in 
fall 2007. For more infor ma tion, con tact me at 
mckenzie@coe.fsu.edu. 

Selecting Literacy Media 

In summer and fall 2006, I con ducted a study of 
the de ci sion-mak ing pro cess used by teach ers of 
stu dents with vi sual im pair ments in the se lec tion 
of lit er acy me dia for stu dents who are deaf-blind. 
Us ing an on-line sur vey, 30 re sponses were col 
lected from teach ers na tion wide. The data has 
been an a lyzed and sub mit ted for pub li ca tion. 
Over all re sults in di cated that a ma jor ity of these 
teach ers did not use Koenig and Holbrook’s Learn 
ing Me dia As sess ment (1995) for stu dents who are 
deaf-blind. 

As a fol low-up study, I would like to in ter view 
teach ers of stu dents with vi sual im pair ments who 
work with stu dents who are deaf-blind about per 
ceived bar ri ers to us ing the Learn ing Me dia As 
sess ment with stu dents who are deaf-blind. 
Ad di tion ally, I would like to col lect cur rent as sess 
ment re ports on the se lec tion of learn ing and lit er 
acy me dia for this group of stu dents. The goal of 
this data col lec tion is to aid in the de sign of fu ture 
pro fes sional de vel op ment train ing ac tiv i ties for 
teach ers of stu dents with vi sual im pair ments. 
Teach ers in this cat e gory who are cur rently work 
ing with stu dents who are deaf-blind, and who are 
will ing to par tic i pate in a short phone in ter view 
and/or share as sess ment re ports are in vited to 
con tact me at mckenzie@coe.fsu.edu. 

References 

Koenig, A. J., & Holbrook, M. C. (1995). Learn ing me 
dia as sess ment of stu dents with vi sual im pair ments: A
re source guide for teach ers (2nd ed). Austin, TX: Texas
School for the Blind and Vi su ally Impaired. 

McKenzie, A. R. (2005). A case study of the emer gent lit 
er acy sup ports in a cen ter-based ed u ca tion pro gram for
stu dents who are deafblind. Un pub lished doc toral dis 
ser ta tion, Texas Tech Uni ver sity, Lub bock. 

Sulzby, E., & Teale, W. (1991). Emer gent lit er acy. In R. 
Barr, M. L. Kamil, P. Mosenthal, & P. D. Pearson 
(Eds.), Hand book of read ing re search, Vol. II (pp.
727–757). New York, NY: Longman. 

New Doctoral Dissertation 

Effie Laman gradu ated from Texas Tech Uni
ver sity in De cem ber 2006 with a doc tor ate in spe 
cial ed u ca tion. Her dis ser ta tion was en ti tled 
Mul ti ple Case Study Ex am in ing Per cep tions of Four 
Adult Sib lings’ Par tic i pa tion in the In di vid ual Ed u ca
tion Plan Tran si tion Meet ing of a Brother or Sis ter 
Who Is Con gen i tally Deafblind. Her dis ser ta tion 
chair was Dr. Roseanna Davidson. The pur pose of 
the dis ser ta tion re search was to ex am ine per cep 
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tions held by adult sib lings con cern ing their own 
par tic i pa tion in a pub lic school in di vid ual ed u ca 
tion plan tran si tion meet ing (ITP) of a brother or 
sis ter who is con gen i tally deafblind. The study 
found that the four par tic i pant sib lings had: 

� some fun da men tal knowl edge of the ITP

meet ings,


� great vari a tion in their knowl edge of the fu 
ture goals of their sib ling, and 

� differing views on their in volve ment in the 
ITP pro cess (for in stance, not all sib lings 
wanted to be in volved). 

The study re flected a con tin uum in the qual ity 
of ITP pro cesses, rang ing from ef fec tive to in ef fec 
tive as a re sult of such fac tors as how the meet ings 
were con ducted, fam ily dy nam ics, and in di vid u al 
ized ed u ca tion pro gram team dy nam ics. For more 
in for ma tion con tact: 

Effie Laman 
Texas Tech Uni ver sity 
Sowell Cen ter for Re search and Ed u ca tion in Vi sual 
Im pair ment 
Box 41071 
Lub bock, TX  79409-1071 

For Your Library 

Con tact: Un der stand ing of Spe cific In ter ac tion
Char ac ter is tics to Build Up Re cip ro cal In ter ac 
tion with Congen i tal Deafblind Per sons. 

Janssen, Marleen; van de Tillaart, Bernadette. (2006).
Sint-Michielsgestel, The Netherlands: Viataal. 

Over the last sev eral years, the au thors have 
worked to de velop and re fine the char ac ter is tics of 
qual ity in ter ac tions for per sons who are deafblind. 
This CD-ROM of fers de tails and ex am ples of their 
in ter ac tion model by dem on strat ing con cepts such 
as open ing and main tain ing con tact, ini tia tive and 
con fir ma tion, ex change of turns, prox im ity, at ten 
tion, in ten sity, and af fec tive in volve ment. The 
model can be used re gard less of the age or com
mu ni ca tion level of the per son who is deafblind. 
Im ple men ta tion of the model is usu ally ac com pa 
nied by com ple men tary train ing and sup port of 
the in ter ac tion part ners in a deafblind in di vid ual’s 
life. Cost: $40.00.  Avail able from: Vi sion As so ci 

ates. Phone: 407-352-1200. Fax: 386-752-7839. 
Web: http://www.visionkits.com. 

Hold Ev ery thing! Twenty “Stay-Put” Places for
In fants, Pre school ers, and De vel op men tally
Young Children with Sen sory Im pair ments and
Other Spe cial Needs. 

Clarke, Kay. (2004). Columbus, OH: Ohio Center for
Deafblind Education. 

This book let of fers de tailed in struc tions and il lus 
tra tions for build ing 20 play spaces for chil dren 
with sen sory im pair ments.  Based on Lilli Niel 
sen’s Ac tive Learn ing ap proach, these play en vi 
ron ments are char ac ter ized by high in ter est, 
multi-sen sory ma te ri als, easy adapt abil ity, and the 
ca pac ity to fa cil i tate re peated, self-ini ti ated ex plo 
ra tion.  A quick ref er ence chart for skills tar geted 
for each play en vi ron ment is in cluded.  Avail able 
on the web: 
http://www.ssco.org/ocdbe/PDFs/holdon.pdf. 

Conferences and Events 

Camp Abilities Tucson

June 3–9, 2007


Tucson, Ar i zona


Sports camp ex pe ri ence avail able for el e men 
tary-, mid dle-, and high-school-aged chil dren, 
who are blind, vi su ally im paired, or deaf-blind. 
Pro vides an op por tu nity to par tic i pate in sports 
and rec re ational ac tiv i ties uniquely de signed to 
meet the needs of par tic i pants. Con tact: Megan 
O’Connell. Phone: 520-770-3188. 
E-mail: campabilitiestucson@cox.net. 
https://fp.au burn.edu/wertjea/tucsoncampabilities.

 _____________________________________ 

HKNC Summer Seminar for High School

Students who are Exploring Future Vocational


and Educational Opportunities

July 9–20, 2007


Sands Point, New York


A two-week semi nar for ju nior or se nior high 
school stu dents who are deaf-blind and who are 
in ter ested in learn ing about vo ca tional re ha bil i ta 
tion ser vices and meet ing new friends.  Par tic i 
pants will also have op por tu ni ties to learn ways to 
do some prob lem-solv ing and self-ad vo cacy to 
pro mote a pos i tive col lege ex pe ri ence. Con tact: 
Dora Car ney. Phone: 516-944-8900, ex ten sion 258. 
E-mail: drchknc@aol.com. 
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Dr. Olaf R. McLetchie Training Institute

July 9–20, 2007


Watertown, Massachusetts


The Dr. Olaf R. McLetchie Train ing In sti tute pro 
vides train ing to ad dress the crit i cal short age of teach 
ers who have the nec es sary skills and knowl edge to 
work with learn ers who are deafblind.  Con tact: 
Marianne Riggio. Phone: 617-972-7264. E-mail: 
marianne.riggio@perkins.org. 

8th International CHARGE Syndrome Conference

July 27–29, 2007


Costa Mesa, California


For in for ma tion con tact the CHARGE Syndrome 
Foun da tion, Inc., 409 Vandiver Drive, Suite 5-104, Co 
lum bia, MO 65202. Phone: 800-442-7604. 
E-mail: info@chargesyndrome.org. 
http://www.chargesyndrome.org/con fer ence-2007.asp. 

14th Deafblind International World Conference

September 25–30, 2007


Perth, Australia


In ter na tional and na tional speak ers will be part of 
the con fer ence based on the theme, “World wide Con 
nec tions: Break ing the Iso la tion.” An es ti mated 1000 
del e gates will at tend from through out the world. Con 
tact: Senses Founda tion, Inc., P.O. Box 14, May lands 
WA 6931, Aus tra lia. 
Phone: 61 8 9473 5400. TTY: 61 8 9473 5488. 
E-mail: con fer ence@senses.asn.au. 
Web: http://www.dbiconference2007.asn.au. 

Helen Keller National Center National Training

Team Seminars


Sands Point, New York


The Helen Keller Na tional Cen ter Na tional Train ing 
Team (NTT) was es tab lished to in crease knowl edge 
and sup port the de vel op ment of skills spe cific to 
deaf-blind ness. The 2007 sched ule in cludes: 

� "Same but Dif fer ent”: Ori en ta tion and Mo bil ity 
Tech niques for Deaf-Blind Trav el ers – May 
20–25, 2007. 

� In ter pret ing Tech niques for the Deaf-Blind Pop u 
la tion: Touch ing Lives – Au gust 6–10, 2007. 

� En hanc ing Ser vices for Older Adults with Vi sion 
and Hear ing Loss: “The Best is Yet to Come” – 
Sep tem ber 17–2, 2007. 

� Trans for ma tion: Per son Cen tered Ap proach to 
Ha bil i ta tion – Oc to ber 15–19, 2007. 

� Tech nol ogy Sem i nar: The Magic of Tech nol ogy - 
De cem ber 3-7, 2007. 

Con tact:  Do ris Plansker. Phone: 516-944-8900, ex ten 

sion 233. TTY: 516-944-8637.

E-mail: ntthknc@aol.com.

Web: http://hknc.org/FieldServicesNTT.htm.


A Collaborative Conference on Autism with Low

Incidence Disabilities

July 30–August 1, 2007


Columbus, Ohio


The Ohio Cen ter for Deafblind Ed u ca tion, the Ohio 
School for the Deaf, the Ohio State School for the Blind, 
and the Ohio Cen ter for Au tism and Low In ci dence are 
pre sent ing this con fer ence for par ents and pro fes sion 
als. Con tact: Sue Fraley. Phone: 866-886-2254 or 
614-410-0321, ex ten sion 0739. E-mail: 
sue_fraley@ocali.org. Web: http://www.ocali.org. 

Overview of Deaf-Blindness with an Emphasis in

Communication

Online Course

New Mex ico


The Pro ject for New Mex ico Chil dren and Youth 
who are Deaf-blind is of fer ing a web-based dis tance 
ed u ca tion course for fam i lies, in di vid u als, ser vice pro 
vid ers, and ed u ca tional teams. The class ex plores and 
de fines the causes and learn ing con se quences of 
deaf-blindness. Phone: 877-614-4051 or 505-272-0321 
(V/TTY). E-mail: nmdb@unm.edu. 
Web: http://cdd.unm.edu/deafblind. 

Online Courses on Early Communication

Oregon Health & Sci ence Uni ver sity


Two new on line courses are avail able from Or e gon 
Health & Sci ence Uni ver sity. Both are of fered as 
self-paced noncredit learn ing op por tu ni ties. (1) 
Pre-sym bolic Com mu ni ca tion pro vides in struc tion on 
help ing an in di vid ual to learn or ex pand pre-symbolic 
meth ods of com mu ni ca tion and pres ents in for ma tion 
on re lated re search. (2) Tan gi ble Sym bol Sys tems pro 
vides in struc tion on all as pects of teach ing an in di vid 
ual to use tan gi ble symbols and also addresses the 
the o ret i cal ba sis and re search for this ap proach.  Reg is 
ter on line at any time.  The cost for each course is $165. 
For com plete in for ma tion and on line reg is tra tion visit: 
http://www.designtolearn.com/pages/tsonline.html. 
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